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Preamble

APAC was a partner in the original Australian Indigenous Psychology Education Project (AIPEP)
(2013-2016) under the leadership of Professor Pat Dudgeon. AIPEP examined why Aboriginal and
Torres Strait Islander students were not choosing to study psychology and why universities were not
able to retain and graduate the few who did. There is also an underrepresentation of Aboriginal
and Torres Strait Islander psychologists in Australia; to achieve population parity of approximately
3% there should be around 1087 Aboriginal and/or Torres Strait Islander registered psychologists
and psychological scientists, and currently there are about 292'.

In addition, non-Indigenous students of psychology need to understand the historical context of
colonisation and the ongoing legacy of that history in a contemporary space. Potentially more
important is understanding the role played by the discipline and profession of psychology in
contributing to solutions to address the inequities faced by Aboriginal and Torres Strait Islander
peoples. This requires reflexive analysis of self as well as of the knowledge base and practices of
the discipline.

APAC recognised the important role that it could play in changing the narrative of psychology to
improve the education of psychology students so that everyone graduates with the skills and
competencies and a repertoire of knowledge that will assist them in their future careers. APAC
endorsed the findings and recommendations of AIPEP, and in their 2019 Accreditation Standards
for Psychology Programs (Standards) incorporated the criterion of cultural responsiveness.

In early 2021, APAC approached Professor Dudgeon and members of the AIPEP team with
concerns that some higher education providers (providers) were finding it challenging to
understand the definition and purpose of the criterion, how to embed cultural responsiveness into
their curricula, and how to effectively assess it in their students. In addition, it was also recognised
that because the discipline of Psychology did not previously mandate education in cultural
responsiveness, educators might have emerged from a program of study where cultural
responsiveness was not a required learning outcome. Consequently, those educators who are
tasked with interpreting and implementing this criterion of cultural responsiveness might
experience this as an opportunity to enhance their own learning and self-reflexivity. These
conversafions eventually led to the formation of the Working Party to explore how best to provide
guidance and support to educators in demonstrating how their program of study meets this
criterion.

It is also important to clarify some of the language and terminology associated with this
document. While the Standards speak of cultural responsiveness, the debates and conversations
surrounding this concept have evolved in recent time. Since then, the Australian Health
Practitioner Regulation Agency (Ahpra) announced the consensus statement on cultural safety to
which all health professions are held. However, cultural safety is determined by Aboriginal and
Torres Strait Islander peoples; Aboriginal and Torres Strait Islander clients, students, community
members, and co-workers with whom we interact determine the degree to which they feel
culturally safe. It is up to each person to engage in ongoing education, reflexivity, and analysis of
self and the discipline to develop behaviours which are culturally responsive to people from
different cultures, and to support the cultural safety of Aboriginal and Torres Strait Islander
peoples.

Transforming Indigenous Mental Health and Wellbeing Fact Sheet: Empowering the Workforce. Retrieved from:
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How to read the guidance document

The philosophy that underpins this document is to provide a compelling vision for what is included
in Standard 3 Program of study, criterion 3.8 (criterion 3.8) and to highlight the different strategies
and assessment practices that will assist providers in demonstrating this criterion. The guidance in
this document is not prescriptive, nor does it offer a ‘one-size-fits-all approach’. There are multiple
ways in which criterion 3.8 might be incorporated into programs of study and providers can adopt
varied and innovative approaches.

This document is infended to guide providers in understanding how cultural responsiveness can be
taught and assessed with increasing complexity throughout the levels of psychology education in
Australia by giving precedence to Aboriginal and Torres Strait Islander cultfures.

Taking this perspective does not suggest that all culturally responsive education is taught and
assessed specifically and/or exclusively with respect to Aboriginal and Torres Strait Islander
cultures. Teaching and assessing cultural responsiveness by placing a focus on Aboriginal and
Torres Strait Islander cultures implies that, where possible, these knowledges are given
precedence in learning and teaching and assessment, in keeping with the different levels of
psychology training. Many of the lessons learned can (and are expected to) be implemented
broadly to people from a wide range of cultural backgrounds (including, but not limited to, ethnic
backgrounds). This will enable students to understand how to work in culturally responsive ways in
an array of roles, and to work with people who have cultural backgrounds that are different to
their own.

This document does not suggest that all students at the professional levels (APAC graduate
competency levels 3 and 4) must specifically work with Aboriginal and Torres Strait Islander clients
in order to meet criterion 3.8. Rather, all professional frainees must demonstrate culturally
responsive skills in their work with clients from diverse cultural backgrounds. Additionally,
professional students should demonstrate that cultural responsiveness requires a capacity to
recognise one's own cultural background and consider its implications for practice in working with
clients, including Aboriginal and Torres Strait Islander peoples and other culturally diverse peoples.

The document sefs out three stages, initially providing a greater understanding of criterion 3.8 in
the higher education context. This is followed by explanation of the two main focus areas, that is,
infegrating cultural responsiveness into the curricula and assessing cultural responsiveness as a
learning outcome. The final stage is a set of exemplars which has explicitly incorporated the

with a comparison against those principles.

The AIPEP Curriculum Framework - Section 2: Pedagogical principles? is a suitable framework for
the development of students of psychology across all levels of psychology education. It provides
a structure that will assist in curriculum redesign and, ultimately, in ensuring that cultural
responsiveness is explicitly developed during a student’s psychology education.

AIPEP Curriculum Framework - Section 2: Pedagogical principles. Retrieved from:
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Executive summary

This document has been developed with the extensive
direction and expert knowledge of the members of the
Working Party and serves as an annexure to the APAC

Evidence guide.

The Working Party recommends that providers focus
their attention to this criterion from the perspective of
Aboriginal and Torres Strait Islander peoples, as a
matter of precedence. Although this focus is not
expected nor is it infended to be the exclusive focus of
culturally responsive teaching and learning, prioritising
cultural responsiveness with Aboriginal and Torres Strait
Islander peoples will support students of psychology to
achieve learning outcomes and reflexive practice that
are translatable when working with diverse and
multicultural peoples and groups in Australia. This focus
also honours the historical and cultural importance of
Aboriginal and Torres Strait Islander peoples in Australia
and is in alignment with initiatives made by APAC,
Australian Psychological Society (APS), Psychology
Board of Australia (PsyBA), and Ahpra, fo increase
cultural responsiveness. Accordingly, the definitions that
follow are articulated through an Aboriginal and Torres
Strait Islander lens and can be extended to cultural
responsiveness to other cultures, and to define the
concept of culture beyond a focus of ethnicity.

To unpack criterion 3.8, this document (1) expands and
clarifies the intention of the criterion, (2) provides
evidentiary requirements that providers should
consider, and (3) includes examples of supporting
evidence indicated in broad terms to allow providers
flexibility in both how they present evidence mapped
against the AIPEP Curriculum Framework, and
pedagogical principles, and the type of evidence
used.

Standard 3 Program
of study, criterion 3.8

Cultural
responsiveness,
including with
Aboriginal and Torres
Strait Islander cultures,
Is appropriately
integrated within the
program and clearly
articulated as a

required learning
outcome.

© APAC
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Section 1: Unpacking criterion 3.8

Unpacking criterion 3.8

What is the intention of criterion 3.8?

Intention

The intention of the criterion is to ensure that providers graduate
students who actively engage in culturally responsive practice. To this
end, the discipline of psychology requires a systems change to ensure
that organisations, providers, students, educators, and practitioners
behave in a culturally responsive way. This change process must begin
in higher education. The students of today are the workforce of the
future. If we wish to create a culturally responsive workforce and
culturally safe workplaces/spaces, we must instil in psychology
graduates the values of cultural awareness and responsivity. This
includes respect for other cultures, self-awareness and reflexivity of
one’s own cultural perspective, the skills and capabilities to respond in
culturally appropriate ways, and the humble acknowledgement of
oneself in a lifelong learning process to support that work.

There is no national agreement on the definition or conceptualisation of
cultural responsiveness. The 2019 Standards use the AIPEP definition of
cultural responsiveness (AIPEP Curriculum Framework - Section 5 Key
points, 20163). This annexure has additionally been informed by three
key documents: Cultural Responsiveness in Action: An IAHA Framework
(Indigenous Allied Health Australia, 2019), Cultural Respect Framework
for Aboriginal and Torres Strait Islander Health 2016-2026 (Australian
Health Ministers Advisory Council, 2016) and National Scheme'’s
Aboriginal and Torres Strait Islander Health and Cultural Safety Strategy
2020-2025 (Ahpra and National Boards). In 2020, Ahpra launched the
Cultural Safety Strategy 2020-2025 which provided a definition of
cultural safety. This definition has been incorporated into an
amendment in the Health Practitioner Regulation National Law Act
2009 (2022).

Figure 1 below illustrates the interconnection between cultural
responsiveness, cultural awareness, cultural humility, cultural safety, and
reflexivity, in the context of one’s lifelong learning. Following this, these
terms, as well as self-reflection and reflexivity, which are needed to
achieve cultural responsiveness, are defined in Table 1 for clarity and to
avoid confusion between providers. There is no uniform starting point or
prescribed order of learning for the components of this figure.

3 AIPEP Curriculum Framework - Section 5: Key points. Retrieved from: https://indigenouspsyched.org.au/wp-
content/uploads/2021/07/Curriculum-Framework.pdf
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Table 1. Definitions and explanations

(in alphabetical
order)

It is important to note that the following definitions are articulated from
an Aboriginal and Torres Strait Islander perspective. However, these can
be applied to other cultures and diverse contexts. These definitions
conceptualise culture in a broader sense than ethnicity.

Culture

‘Culture encompasses all that human beings have and do to produce,
relate to each other and adapt to the physical environment. It includes
agreed-upon principles of human existence (values, norms, and
sanctions) as well as techniques of survival (technology). Culture is also
that aspect of our existence which makes us similar to some people, yet
different from the maijority of the people in the world... it is the way of
life common to a group of people, a collection of beliefs and attitudes,
shared understandings and patterns of behaviour that allow those
people to live together in relative harmony, but set them apart from
other peoples.’ (State of the World's Indigenous Peoples?)

Culture is therefore captured in the norms, values and a range of
characteristics associated with persons and groups and includes (but is
not limited to) gender, class, age, sexual identity, political and religious
affiliation, ethnicity, and social status.

Cultural awareness

Cultural awareness refers to the basic understanding of Aboriginal and
Torres Strait Islander histories, peoples, and cultures. Knowing,
respecting, and being sensitive to Aboriginal and Torres Strait Islander
cultures are often a first step for many in their learning and a foundation
for further development. However, it can also be extended to self-
awareness of one’'s own culture. Without cultural self-reflexivity and
responsive action, changes in actions, behaviours, systems, policies,
processes, or practices are unlikely.

4 Kipuri, N (2009) State of the World's Indigenous Peoples, Chapter 2, United Nations. Retrieved from
http://iaha.com.au/wp-content/uploads/2019/08/Cultural-Safety-Through-Responsive-Health-Practice-Position-

Statement.pdf
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Cultural humility

‘Cultural humility is a lifelong journey of self-reflection and learning. It
involves listening without judgement and being open to learning from
and about others. It involves learning about our own culture and our
biases. Cultural humility is a building block for culfural safety. It is an
overarching principle that is threaded through our learning and acts as
the process by which change can occur.’ (National Aboriginal
Community Conftrolled Health Organisation?)

Cultural responsiveness

Cultural responsiveness refers to processes and practices that are
respectful of, and relevant to, the beliefs, customs, needs, and historical
experiences of Aboriginal and Torres Strait Islander peoples. It is a
lifelong and cyclical process, requiring regular and crifical self-
reflexivity, humility, and proactive responses to the needs of Aboriginal
and Torres Strait Islander peoples, families, and communities. Cultural
responsiveness is required at all levels: systemic, organisational,
professional, and individual. Cultural responsiveness is a
fransformational process that incorporates knowledge (knowing), self-
knowledge and behaviour (being), and action (doing). It refers to the
approaches that graduates of psychology programs and the
organisations in which they work take in engaging with Aboriginal and
Torres Strait Islander peoples.

The essential features of cultural responsiveness include:

an understanding of one’s own culture and the impact this might
have for others,

an acknowledgment of and respect for difference,
understanding of the theory of power relations, and

a deep understanding of the historical and contemporary context
and impact of colonisation, the practices of racism at individual,
professional, organisational, and institutional levels, and their
ongoing impact on Aboriginal and Torres Strait Islander peoples’
lives.

Aboriginal Health Canada and Australia: Cultural #Safety #Humility #Awareness #Sensitivity #Competence,
NCCHO Communique. Retrieved from
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Cultural safety

According to Ahpra (2020) cultural safety is defined as follows: ‘Cultural
safety is determined by Aboriginal and Torres Strait Islander individuals,
families and communities. Culturally safe practise is the ongoing crifical
reflection of health practitioner knowledge, skills, attitudes, practising
behaviours and power differentials in delivering safe, accessible and
responsive healthcare free of racism’ (The National Scheme's Aboriginal
and Torres Strait Islander Health and Cultural Safety Strategy 2020-
2025¢).

Importantly, cultural safety is determined by the consumer’s
experience. To lay the groundwork for Aboriginal and Torres Strait
Islander peoples to experience cultural safety, psychology graduates
must actively engage in culturally responsive practices, including
consideration of power relations, cultural differences, and Aboriginal
and Torres Strait Islander peoples’ rights, needs, and experiences.

Cultural safety is central to Aboriginal and Torres Strait Islander peoples
and their relationships with services. It represents a key philosophical
shift from providing a service regardless of difference to support that
takes account of the unique needs of Aboriginal and Torres Strait
Islander peoples.

Cultural safety is more likely to be experienced by Aboriginal and Torres
Strait Islander peoples when individual cultural ways of being, and
preferences and strengths are identified and included in policies,
processes, planning, delivery, monitoring, and evaluation.

Reflexivity

‘Reflexivity is finding sfrategies fo question your own attitudes, thought
processes, values, assumptions, prejudices and habitual actions, to
strive to understand our complex roles in relation to others. To be
reflexive is to recognise we are active in shaping our surroundings, and
begin critically to take circumstances and relationships into
consideration rather than merely reacting to them, and help review
and revise ethical ways of being and relating to our world.’ (Reflective
and reflexive practice’)

The ability to provide culturally responsive services is preceded by an
understanding of one’s own identity as a cultural being. The capacity
of all graduates to understand their own cultural identity relevant to
that of another person or group is a foundational skill required in every
aspect of personal and professional life. The cultural lens through which

The National Scheme's Aboriginal and Torres Strait Islander Health and Cultural Safety Strategy 2020-2025, page 9.
Retrieved from

Reflective and reflexive practice, Learning for sustainability. Retrieved from
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a person understands their context is essential to the interpretation of,
and responses o, the world (see AIPEP pedagogical principles, page
33).

In contrast, reflection and reflective practice refers to..."” Reflective
practice is the capacity to reflect on action so as to engage in a
process of continuous learning.... Reflective practice is a process by
which you: pause and think about your practice; consciously analyse
your decision making; and draw on theory to relate it fo what you did
(or didn’t do) in practice™.

The difference between reflexivity and reflection is that the former
encourages critique and challenge of existing knowledge and practice
and therefore encourages growth and evolution of self and disciplinary
knowledge systems. In contrast, the latter only examines practice within
the parameters of the existing knowledge base of the person and the
discipline and so what is known becomes sacrosanct and
unquestioned/unquestionable.
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Section 2: Evidentiary requirements that providers should
consider

This section below, of addended guidance, has two parts that provide exempilars of: (i) how
cultural responsiveness might be integrated within a program, and (i) how cultural
responsiveness could be clearly articulated as a required learning outcome at each APAC
graduate competency level.

Evidentiary requirements that providers should consider

(i) Integration of cultural responsiveness within a program

Evidence within  The information has been broken down into two parts. The first part is

each Standard represented as a diagram in Figure 2, which aims to illustrate the
importance of cultural responsiveness and how it should be evident in
all five Standards.

Table 2 provides examples of good practice for each Standard, and
how “Cultural responsiveness, including with Aboriginal and Torres Strait
Islander cultures, is appropriately integrated within the program...”

Note: These exemplars are not infended to be exhaustive but are
offered by way of illustration only. We encourage providers to think
beyond the exemplars provided in ways that best fit their institutions
and programs fo demonstrate cultural responsiveness in working with
Aboriginal and Torres Strait Islander peoples and with people of other
culfures.
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Domain 1:
Public safety

Domain 2:
Academic
governance and
quality assurance

Domain 3:
Program of study

Domain 4:
The student
experience

Table 2. Exemplars of integration of cultural responsiveness across all Standards

Standard statement 1: Public safety is assured

Cultural responsiveness and safety are evident in the program of
study information for students, staff, supervisors, and clients.

Policies and procedures are in place to ensure that staff and
students have adequate education in cultural responsiveness and
in working in culturally safe ways with Aboriginal and Torres Strait
Islander peoples.

Standard statement 2: Academic governance and quality assurance
processes are effective

Staff are supported in continuing professional development in
cultural responsiveness and safety.

There is relevant external input into the design and management of
cultural responsiveness and safety within the program for example,
committee membership inclusive of Aboriginal and Torres Strait
Islander peoples (e.g., Aboriginal and Torres Strait Islander
psychologists, health or community advisors, or representatives from
the provider's Indigenous Education Cenftre).

Standard statement 3: Program of study, design, delivery, and
resourcing enable students to achieve the required graduate
competencies

The provider demonstrates a coherent educational pedagogy and
appropriate integration of cultural responsiveness across their
program (e.g., the AIPEP Curriculum Framework, and pedagogical
principles is mapped across the curriculum).

The provider demonstrates that graduates at Level 2, Level 3, and
Level 4 have enough skills fraining fo engage responsively with
Aboriginal and Torres Strait Islander students, clients, and colleagues
in diverse settings.

Standard statement 4: Students are provided with equitable and timely
access to information and support

The provider demonstrates specific, culturally responsive admission
and progression inifiatives, such as scholarships and other
academic support that create pathways into undergraduate,
honours, and postgraduate study and promote success for
Aboriginal and Torres Strait Islander students (e.g., mentoring,
tutoring programes).

The provider articulates additional supports/accommodations for
Aboriginal and Torres Strait Islander students to undertake grievance
and appeals processes.
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Domain 5: Standard statement 5: Assessment is fair, reliable, and valid
Assessment

e The provider demonstrates that assessments across the full program
are enough for all students fo acquire appropriate breadth and
depth of cultural responsiveness at each of the Levels.

e The provider demonstrates that assessment tools, modes, and
techniques are fit-for-purpose for assessing cultural responsiveness
learning outcomes.
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Evidentiary requirements that providers should consider

(ii) Cultural responsiveness as a required learning outcome

Evidence within  Figure 3, below, is designed to summarise key understandings that are

Levels developed and demonstrated at each level in relation to Standard 3,
Program of study, criterion 3.8, where the criterion states that “Cultural
responsiveness, including with Aboriginal and Torres Strait Islander
cultures, is appropriately integrated within the program and clearly
articulated as a required learning outcome.”

Figure 3 illustrates that achieving cultural competency is a journey and
that students will have different learning needs and can be expected
to demonstrate different levels of competency as they progress through
the levels of psychology programs.

At Level 1 Foundational Competencies, students are expected to show
comprehension and reflexivity as a learner.

At Level 2 Pre-Professional Competencies, students need to show the
capacity for integration and reflexivity.

By Level 3 Professional Competencies, students will demonstrate their
competency in practice and through reflexivity.

In Level 4 Professional Competencies for specialised areas of practice,
students will show more advanced understanding in professional
practice in their relevant area of practice endorsement (AoPE).

Across the levels, and in response to increasingly focused instruction,
students will evidence competencies in cultural responsiveness that
increase in breadth from knowledge (knowing), to self-knowledge and
behaviour (being), and then to action (doing).
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Evidence of Figure 4 below illustrates the artficulation between the APAC
addressing Accreditation Standards for Psychology Programs; education, training,
standards, and cultural curriculum frameworks and the requirements of national
frameworks, and regulatory agencies.

regulatory

APAC is assigned its accreditation function by Ahpra and the PsyBA.
APAC works closely with the PsyBA to deliver and implement the
National Registration and Accreditation Scheme.

requirements

The Australian Qualifications Framework (AQF) is the national policy for
regulated qualifications in Australian education and training. It
incorporates the qualifications from each education and training sector
into a national qualifications framework. The AQF describes ten
qualification levels and APAC accredits programs that range from AQF
Level 7 Bachelor (APAC Level 1) to AQF Level 10 Doctorate degrees
(APAC Level 4).

Providers require registration with the Tertiary Education Quality and
Standards Agency (TEQSA) and the programs they offer must be
compliant with the AQF. TEQSA is Australia’s independent national
quality assurance and higher education sector regulator. TEQSA
registers and evaluates the performance of providers, including self-
regulating public universities, against the Higher Education Standards
Framework to assure the quality of Australia’s large, diverse, and
complex higher education sector.
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Below is an exemplar of just one learning outcome clearly arficulated as a required learning
oufcome and mapped at each of the APAC graduate competency levels against the AQF
and AIPEP frameworks. This exemplar is infended to guide providers’ thinking about what
would be unique or distinct about this learning outcome at each graduate competency
level; this is not exhaustive, nor is it sufficient. It illustrates the need for both increasing breadth
of application across the levels, and how the levels build upon each other.

Level 1 Foundational competencies

At Level 1, learning outcomes may be primarily knowledge-based, with assessments showing
comprehension and critical thought about culture in the sphere of psychology as a
discipline. Nonetheless, this must include relevant historical context.

For example, at the end of a Level 1 program, graduates will be able to:

Example unit APAC AQF Level AIPEP Example assessment
learning outcome  Graduate Graduate tasks
competency attribute

Demonstrate 1.1 7 1,2,3,4,5,6 « Multiple choice or

familiarity with and 19 short-answer

understanding of ) questions focussed

the reasons for the 1.4 on the issues

APS Apology. identified in the
APS Apology,

e.g., what was the
purpose of the APS
Apology?;

e.qg., identify three
of the cultural
norms that allowed
policy and
practice to occur
which made the
APS Apology
necessary.

e List three of the
areas for which the
APS apologised,
including one that
surprised you.
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Note

APAC Foundational Competency 1.1 Comprehend and apply a broad and coherent body of knowledge of
psychology, with depth of understanding of underlying principles, theories and concepts in the discipline, using a
scientific approach, including the following topics:

i. the history and philosophy underpinning the science of psychology and the social, cultural, historical and
professional influences on the practice of psychology.

APAC Foundational Competency 1.2 Apply knowledge and skills of psychology in a manner that is reflexive,
culturally appropriate and sensitive to the diversity of individuals.

APAC Foundational Competency 1.4 Demonstrate an understanding of appropriate values and ethics in
psychology.

AQF Level 7 Apply knowledge and skills to demonstrate autonomy, well-developed judgement and responsibility of
cultural responsiveness using analysis, evaluation and transmission.

AIPEP Graduate aftribute 1 Core knowledge and understanding.
AIPEP Graduate aftribute 2 Research methods in psychology.

AIPEP Graduate attribute 3 Critical thinking skills.

AIPEP Graduate atfribute 4 Values, research and professional ethics.
AIPEP Graduate attribute 5 Communication skills.

AIPEP Graduate atfribute é Learning and the application of psychology.
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Level 2 Pre-professional competencies

At Level 2, learning outcomes may be primarily integrative and self-reflexive, with
assessments incorporating knowledge and understanding of process and how this affects the
student’s self/own actions in daily life.

For example, at the end of a Level 2 program, graduates will be able to:

Example unit APAC AQF AIPEP Example assessment tasks
learning outcome Graduate Level Graduate

competency attribute
Identify how the APS 2.5 8 2,4 e Explain why Human Research
Apology relates to Ethics applications have
research. requirements around special

populations, including
Aboriginal and Torres Strait
Islander peoples.

Note

APAC Pre-Professional Competency 2.5 Investigate a substantive individual research question relevant
to the discipline of psychology.

AQF Level 8 Apply knowledge and skills to demonstrate autonomy, well-developed judgement,
adaptability and responsibility as a practitioner or learner through analysis, critical evaluation,
tfransformation and fransmission.

AIPEP Graduate atfribute 2 Research methods in psychology.
AIPEP Graduate attribute 4 Values, research and professional ethics.

NHMRC Ethical guidelines for research involving Aboriginal and Torres Strait Islander Peoples
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Level 3 Professional competencies

At Level 3 this may be primarily practical and reflexive in nature, incorporating advanced
cultural models of practice, such as cultural awareness, humility, and safety, specific to
psychology practice. Assessments might focus on consideration of the power dynamic in the
psychologist-client inferchange and related systems, and how to address this. At this level,
assessment generally Includes a practical component.

For example, at the end of a Level 3 program, the graduate will be able to:

Example unit APAC AQF  AIPEP Example assessment tasks
learning outcome Graduate Level Graduate
competency attribute

Reason about how 3.13 9 1,3,4,6 e Write a 1500-word essay

the APS Apology describing the key

relates to practice considerations in how you

as a general would approach the first

psychologist. meeting with an Aboriginal
and/or Torres Strait Islander
client.

o Compose areflexive essay
on the APS Apology
articulating your own
historical context (1000
words) and how that relates
or compares to that of many
Aboriginal and Torres Strait
Islander peoples (1000
words).

Note

APAC Professional Competency 3.13 Rigorously apply professional practice policies and procedures,
including as they relate to referral management and record-keeping, across a range of workplace
settings and with recognition of different organisational cultures and practices.

AQF Level 9 (coursework) Apply knowledge and skills to demonstrate autonomy, expert judgement,
adaptability and responsibility as a practitioner or learner through critical analysis and evaluation,
reflection, synthesis, research and application of established theories, interpretation and fransmission.

AIPEP Graduate atfribute 1 Core knowledge and understanding.
AIPEP Graduate attribute 3 Critical thinking skills.
AIPEP Graduate atfribute 4 Values, research and professional ethics.

AIPEP Graduate atfribute é Learning and the application of psychology.
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Level 4 Professional competencies for specialised areas of practice

At Level 4, this may be primarily professional practice and reflexive in nature, with a focus on
the relevant AoPE. This incorporates and extends on advanced models of practice, such as
cultural awareness, humility, safety, and responsiveness and considers power dynamics in the
endorsed-area psychologist-client inferchange and related systems, and how to address
these. At this level, assessment generally Includes a practical component.

For example, at the end of a Level 4 program, the graduate will be able to:

Example unit APAC AQF AIPEP Example assessment tasks

learning outcome Graduate Level Graduate
competency attribute

Reason about how 4.1.2,41.3 9,10 1,4,56 e In considering the APS
the APS Apology 429 493 Apology, explain your

relates to practice in ’ reflexive understanding of
the area of practice 4.3.2, 4.3.3 the power imbalance in
endorsement. 440 4473 (area of practice

endorsement) and identify
452,453 three actions that an

organisation/system can
4.6.2,4.6:3 take to address this.
4.72,4.7.3

e In thinking about the APS
48.2,48.3 Apology, arficulate

personally what stance or
4.9.2,49.3 actions the student has
taken (or plans to take) to be
a good ally, personally
and/or professionally in (area
of practice endorsement).
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Note

APAC Professional competency for specialised areas of practice 4.7.2 Apply advanced psychological
knowledge to culturally responsive assessment in the area of practice endorsement.

APAC Professional competency for specialised areas of practice 4.7.3 Apply advanced psychological
knowledge to culturally responsive interventions in the area of practice endorsement.

AQF Level 9 ([extended) Apply knowledge and skills to demonstrate autonomy, expert judgement,
adaptability and responsibility as a (specialist) practitioner or learner through critical analysis and
evaluation, reflection, synthesis, research and application of established theories, interpretation and
fransmission.

AQF Level 10 Apply knowledge and skills to demonstrate autonomy, authoritative judgement,
adaptability and responsibility as an expert and leading practitioner or scholar through critical
reflection, synthesis and evaluation, development, adaptation and implementation, dissemination,
promotion and contribution.

AIPEP Graduate atfribute 1 Core knowledge and understanding.
AIPEP Graduate attribute 4 Values, research and professional ethics.
AIPEP Graduate attribute 5 Communication skills.

AIPEP Graduate aftribute 6 Learning and the application of psychology.

* Please refer to relevant AoPE for the specific criterion number.
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Section 3: Examples of supporting evidence

The final section of this annexed guidance includes examples of supporting evidence
indicated in broad terms to allow providers flexibility in both how they present evidence and
the type of evidence used. The members of the Working Party, like many providers, are on a
learning journey of developing cultfural responsiveness and more reflexive practice.
Accordingly, the examples provided below are a starting point, not an end point. They offer
an opportunity to think about how each provider responds to criterion 3.8 rather than serving
as a gold standard.

As part of the consultation process with providers, via the Heads of Departments and Schools
of Psychology Association (HoDSPA) we invited providers to send in examples of practice of
incorporating cultural responsiveness into psychology programs. We are immensely grateful
for the examples provided, only some of which we have space to share.

We wished to share these examples within a guiding framework that enables and stimulates
providers to think about how to design their own content and assessments, and how to
present their evidence. In doing so, the Working Party tfurned to the AIPEP Curriculum
Framework’'s pedagogical principles.

APAC is a co-signatory to a Statement of Commitment in relation to the advancement of the
work of AIPEP and its developed frameworks. Both the APAC Standards and the APAC
Evidence guide reference the AIPEP Curriculum Framework which the Working Party feel
offers an integrated structure to guide providers in developing inclusive curricula. The
Working Party acknowledges that providers have not previously been required to work within
this pedagogical framework, nor were the examples which were generously shared with the
Working Party necessarily developed using it. However, the Working Party felt that these
principles offered the guidance that providers have been seeking to incorporate cultural
responsiveness and reflexivity into their learning and teaching content, and that the AIPEP
pedagogical principles offered the logical nexus between the Standards and learning and
teaching practice. Table 3 details the AIPEP pedagogical principles.

In reviewing the examples that we received, it was evident that many examples clearly
demonstrated a number of the AIPEP pedagogical principles. It should be noted that we did
not request providers to map their examples to the pedagogical principles. Providers
submitted examples in varying formats. This variation is typical during accreditation reviews,
where different providers choose to provide information to assessors in many different ways.
Assessors must be able to map the information provided to the criteria regardless of how it is
presented.
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1. Status

2. Rights

3. Potential

4. Knowledge

5. Paradigms

Table 3. AIPEP pedagogical principles?

Aboriginal and Torres Strait Islander peoples are recognised as the First
Nations of Australia and are accorded the respect and dignity
associated with this status. This is a key element of the social justice
foundation to which psychology education can contribute. By
affording Aboriginal and Torres Strait Islander Australians the status that
was denied to them as a result of the false application of Terra Nullius?,
it serves as both a symbolic and substantive act of reconciliation and
positions psychology as a leader in social change.

As First Nations peoples Aboriginal and Torres Strait Islander peoples
have aright to receive services situated within their cultural realities
and needs, as stipulated by the United Nations Declarations on the
Rights of Indigenous Peoples (UNDRIP) (United Nations, 2008) 10,

Education is fundamental to the development of human potential, full
participation in society and full enjoyment of most other human rights.

Aboriginal and Torres Strait Islander knowledges are valuable to the
profession and practice of psychology. The discipline and profession
can be enhanced by incorporating different cultural norms and
practices info the corpus of psychological knowledge and theory
which will enhance its applicability and relevance.

Aboriginal and Torres Strait Islander health and wellbeing relies on an
ecological and holistic paradigm, where community development,
policy, history, society, economics and other social determinants of
health are understood and articulated by health professional
graduates (Phillips, 2015) .

& AIPEP Curriculum Framework - Section 2: Pedagogical principles. Retrieved from:
https://indigenouspsyched.org.au/wp-content/uploads/2021/07 /Curriculum-Framework.pdf

7 Terra Nullius is a Latin expression meaning ‘land belonging to no one’. In 1770 Captain James claimed possession
of the East Coast of Australia for Britain under the doctrine of ‘terra nullius’. Official and public acceptance of terra
nullius continued until the 1992 Mabo judgment (page 15). Retrieved from: https://indigenouspsyched.org.au/wp-
content/uploads/2021/07/Curriculum-Framework.pdf

10 United Nations, (2008). United Nations Declaration on the Rights of Indigenous Peoples. Retrieved from:
https://www.un.org/esa/socdev/unpfii/documents/DRIPS en.pdf

11 Phillips, G. (2015). Dancing with power: Aboriginal health, cultural safety and medical education. Unpublished
PhD thesis. School of Psychological Sciences, Monash University. Retrieved from:
https://bridges.monash.edu/articles/thesis/Dancing with power Aboriginal health cultural safety and medical ed

ucation/471189%94
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6. Responsibilities

7. The learning
journey

8. Strategy

9. Stepped
curricula

10. Reflexivity

11. Diversity

The knowledge, skills and values to work effectively and appropriately
with Aboriginal and Torres Strait Islander peoples must be built across
all areas of the psychology workforce to ensure both effective clinical
care and the recognition and incorporation of these capabilities into
areas such as policy, management, program development, health
promotion and education, all of which have direct and significant
impacts on the health and wellbeing of Aboriginal and Torres Strait
Islander peoples.

Knowledge and skills must be built over time both within psychology
fraining and within the workforce. Different professionals will be at
different stages of their development, and some will be more open to
different approaches than others. Consequently, psychology students
and professionals need time to develop and integrate Aboriginal and
Torres Strait Islander content into their existing worldviews. This needs to
be managed with care and sensitivity and without judgement in a
safe and supportive environment.

An Aboriginal and Torres Strait Islander education strategy should be
embedded by relevant stakeholders across the school, institution, or
sector via a program-centred approach through strategic planning,
implementation, and evaluation. In this way an integrated
educational experience is developed that contests the dominant
Western paradigm. Af the same time, it identifies the associated
power and privilege inherited by non-Indigenous Australians that is the
corollary of constructing the ‘other’ in a deficit space. This in turn
challenges, and potentially disrupts, the enfrenched stereotypes
associated with Indigenous and non-Indigenous relationships.

Curriculum change involves both vertical and horizontal embedding
of Aboriginal and Torres Strait Islander knowledges and pedagogies.
Content should be embedded vertically across the entire degree
structure (at undergraduate and postgraduate levels); but also,
horizontally into units of study (subjects and courses) at the same level.
A program-centred approach allows different emphases and foci to
be explored in a relevant and meaningful manner while ensuring an
integrated understanding and purpose.

The ability to provide culturally responsive services is preceded by an
understanding of one’s own identity as a cultural being. The capacity
of all graduates to understand their own cultural identity relevant to
that of another person or group is a foundation skill required in every
aspect of personal and professional life. The cultural lens through
which a person understands her, or his context is essential to the
interpretation of, and responses to, the world.

Psychology and psychologists recognise the diversity of Aboriginal
and Torres Strait Islander cultures and the manner in which social and
emotional wellbeing of both Indigenous and non-Indigenous
Australians are enhanced by Indigenous cultures and diversity.

© APAC
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12. Experiential Practical experience working with Aboriginal and Torres Strait Islander
learning peoples and services is fundamental to the building of professional
capabilities required of all psychology graduates. Such opportunities
also build the relevance of the psychology curriculum and profession
for Aboriginal and Torres Strait Islander peoples, subsequently
influencing the recruitment and retention of Indigenous psychology
students.

Within the examples provided, there was considerable diversity in how providers addressed
criterion 3.8, both within the same graduate competency level and across graduate
competency levels. This diversity is healthy and appropriate, given that each provider is
working with different contextual factors (staffing, students, resourcing, geography, etc).
Indeed, we celebrate the fact that there is no one way to approach addressing this criterion.

The examples provided have been numbered and given in detail in Appendix A. Below we
refer to those numbered examples 1o illustrate practices that address criterion 3.8 at one (or
two) levels, mapped against selected AIPEP pedagogical principles. Providers are reminded
that they will need to evidence how they have addressed criterion 3.8 in an integrated way,
embedding cultural responsiveness across all levels of the program.
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Table 3. Mapping examples received from providers against the AIPEP pedagogical

principles

Example Program AIPEP pedagogical Clarification that may be

received from level principles sought

Clearly Might

demonstrates demonstrate
- APAC
might seek
clarification

1. Charles Sturt Level 1 1.4,5 10, 12 e 10 -The example described

University: developing reflectivity

example of a rather than reflexivity.

Ui} Eou Il e 12- Asthe unitis offered
fully online, clarification
may be required to
determine how experiential
learning is being achieved.

2. University of Level 3 11 4,10 e 4 -This principle appeared

Adelaide: and 4 to be demonstrated

example of implicitly rather than

learning explicitly. Further evidence
outcomes from may be required to

Yaitya Purruna demonstrate that this

modules principle is met explicitly.

e 10-The example described
developing reflectivity
rather than reflexivity.

3. University of Level 1, 8 e 8- Clearevidence of a

Canberra: Level 2 long-term strategy in place.

example of an and Further evidence such as

iterative journey REREVEIIS] unit outlines may be

map to and 4 required to determine

decolonising
and indigenising
the psychology
curriculum

whether any other
principles have been
addressed.
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4. University of Level 1
Sydney:
example of a
comprehensive
approach to
curriculum
reform
regarding
cultural
responsiveness

Level 3
and 4

3.4,7,8

3 - Clarification may be
required tfo determine
whether there is a
delineated pathway for
Gadigal students to enter
and be supported in the
program.

4,7 - Work to address these
principles is in development
and further evidence is
required for review. If a
shortfall is identified against
the Standards, conditions
and/or monitoring
requirements may be
imposed against the
program.

8 - Clear evidence of
development of a strategy.
A monitoring requirement
to request information
about plans for
implementation and
evaluation may be
imposed on the program to
ensure ongoing
compliance with the
Standards.

Level 3
and 4

10 - The example described
developing reflectivity
rather than reflexivity.

Level 3

5. University of
Western and 4
Australia:

example of
incorporating

critical self-

reflexivity

7,10
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Conclusions and recommendations

The Working Party hopes that these examples are
helpful to providers. This document is designed fo help
providers address criterion 3.8 but should not be
considered a definitive source of best practice
examples. Instead, we encourage providers to make
use of the excellent resources, including research,
policies, practice, and further examples available
through the AIPEP repository
(hitps://indigenouspsyched.org.au/resources/}:
resources that are constantly evolving.

The Working Party imagines a future state in which all
providers have developed curricula that address each
of the AIPEP pedagogical principles at each graduate
competency level of program. This would ensure that
all graduates would complete psychology programs,
regardless of level of study, with broader and deeper
understanding of cultural responsiveness in psychology
and of working with diverse cultures, including with
Aboriginal and Torres Strait Islander peoples.

We also encourage providers to work collaboratively
on benchmarking, both generally, and specifically
around criterion 3.8. Providers have much to offer each
other.

Accordingly, whilst the
current APAC
Standards do not
require the use of the
AIPEP Curriculum
Framework, we
recommend providers
to begin to use the
framework and
associated
pedagogical principles

when updating their
curricula.
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Appendix A: Examples received from providers

1. Charles Sturt University: example of a unit outline

==| Charles Sturt . .
UIE Uniu:}:;iny Subject Outline

PSY114 - First Nations Australians and Psychology: An

Introduction
Table of Contents
SUDJECT SUIMITIATY coevicit it iesieis s esss e enssses s seessn e e am sem e oo ss et st sttt m et 2
SUbject CoordiNator ... e s s e e e
Subject Coordinator ... w2
Consultation procedures ... 2
SUDJECT DVETVIEW .o evvci e ssc s sns s e ses s s e e e
ABSITACE i el
Leaming oULCOMES. e s s w3
Academic Progress Requirements.. ... e 3
Subject Schedule & DelIVETY ... s e e
Prescribed Ter. w3
Class/tutorial times and loCation ... et
SCRBAULE Lot e e -
Learning Materials.......o oo e
Learning, teaching and support strategies ... wuB
Recommended student time commitment T
Assessment and BXam HemS . s n T
Essential requirements to pass this subject e T
IEBMS L e -
Reflective Journal ..
Reflective JOUmal 2 ...t
Applying knowledge to work......ccovviciciinnnn
Assessment and Exam Information
Academic Integrity ..o
REfErBNCING ot s e e e
How to submit your Assessment and Exam items
Easts Assessment - Online submission process v . 15
Alternative Assessment - submission Process. .o 15
EXEENSIONS vttt s st

How to apply for special consideration
Penalties for late submission.....
Resubmission ...
Feedback processes ...
BT L = T SR
Student Feedback & Learning ANalytics ..o s s
Evaluation of subjects ...
Changes and actions based on student feedback ...,
Learmning analyiics s s s s e 17
SETVICES B SUPPOIT i i e g s d e bR b R A0S sR bR B2 b Bb b s 17
Develop your study skills ..o 17
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Library Services
Policies & Regulations ...
Subject Outline as a reference document

Subject Summary

PSY114 - First Mations Australians and Psychology: An Introduction
Session 2 2021

Faculty of Business, Justice and Behavioural Sciences

School of Psychology

Distance Mode

Credit Points 8
Welcome to a new session of study at Charles Sturt University. Please refer to the University's

I

countryj.

Subject Coordinator

Subject Coordinator To be advised

Consultation procedures

Email is the best way to contact me. Please send a brief message regarding the issue and
include the subject name and code inyour email. It really helps to know which class you
belong to before | respond to your query. If you prefer to talk by phone that is fine, but send
me an email first - | will give you a call back as soon as | can.

Subject Overview

Abstract

This subject prepares students to engage with all First Nations Australians by teaching them
the knowledge and skills to work respectfully and effectively. The pedagogical approach,
Yindyamaldhuray Yalbilinya Mawan, gives an insight into the traditional ways of learning that
have been handed down through the generations by Elders. This subject will provide
knowledge of First Mations Australian cultures and information which assists students to
deconstruct and reconstruct Australian culture, the discipline of Psychology, the First Nations
Australian backstory, and the implications of this for contemporary professional practice.
Students will be guided through Yindyamaldhuray Yalbilinya Muwang to incorporate these
elements into discipline-specific approaches, respectful communication, self-reflection and an
understanding of generic cultural manners, which are required to work respectfully and
effectively in First Nations Australian contexts.

Charles Sturt University Subject Outline
PSY114 202160 B D Page 2 of 18
Version 3 - Published 14 July 2021
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Learning outcomes

Upon successful completion of this subject, students should:

» be able to describe pre-invasion Australian First Nations cultures and explain how
cultural practices sustained psychological health and well-being over time.

» be able to explain the impact of invasion and the political policies and practices that
followed, including the impact of the Stolen Generations and other historical traumas
on the psychological health and well-being of First Nations Australians.

» be able to examine cultural bias, the way that the concept of White Privilege evolved
and consider their effects on sociceconomic disadvantage and the psychological
health and well-being of First Nations Australians.

« be able to reflect on their own culture and examine the culture of the discipline of
Psychology and its historical development in Australia.

« be able to describe social justice and explain its importance when working in the field
of Psychology.

« be able to apply relevant knowledge and skills; respectful communications, self-
reflection, and generic cultural manners to facilitate respectful and effective
engagement with First Nations Australians when working in the field of Psychology.

Academic Progress Requirements

The Azsessment Pnhcu hrtl:ls ”|:||:|l|-c*..I 5L, edu au fdocument View-

sumphp_m_iﬂl&xﬂmsln_lllﬁets out the criteria for mumtonng ac ademlc progress in all

cuursewnrk degrees. Passing more than 51]% of SIJb]ECt‘S in each session of studyr and pa ssing

the first attempt are both indicators of satlsfacmr',r academic progress th rough Your course.
The University will contact and offer support to students who do not meet academic progress
requirements. There are three stages of academic progress: Stage 1 involves optional support,
Stage 2 requires your engagement with the support offered and Stage 3 is where you will be
considered for exclusion from your course.

Subject Schedule & Delivery

Prescribed text

Find information about the textbooks required for your subjects on the Current Students
(bttps://www.csu.edu.au/current-students/leaming-resources/information-planning/
textbooks) site. Check the Library (https://library.csu.edu.au/! to find out if your textis an
eBook.

There is no textbook for this subject. Instead there will be weekly reading material or other
audio-visual resources on the Interact2 Subject site. This will provide the most current
information for each topic.
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Class/tutorial times and location

Online subjects are not timetabled. Your Subject Coordinator will provide online meeting
details via Interact 2.

If you are required to attend a Residential School you can find more information at
hittps://www.csu.edu.au/current-students /your-course/course-essentials/residential-schools .
Your Subject Coordinator will provide Residential School timetable details via Interact 2.
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Schedule

The subject is delivered completely online. There will be a live Zoom presentation on
Thursday between 12 and 2 pm each week.

Week Date
Commencing
12/ Jul/2021
1
19/Jul/2021
2
3 26/Jul/2021
02/Aug/2021
4
5 09/Aug/2021
6 16/Aug/2021
T 23/Aug/2021
3 30/Aug/2021
06/5ep/2021
9

Topic

ORIENTATION AND PLANNING
PHASES

Overview and purpose of the
subject. Learning outcomes
and assessment.

Cultural immersion
SUPPORTED LEARNING

PHASE

Pre-invasion cultures.

Pre-invasion socioemaotional
health and wellbeing; healing.

Invasion

The Stolen Generations

The psychology of cultural bias
and racism; discipline
perspectives on addressing
racism.

Mid semester break.

White privilege and First
Mations Australian
disadvantage.

Mid semester break.

Deconstruction and history of
the discipline of Psychology to
the present day.

Other Information

Online class

Mandatory online sessions

Online class

Online class

HECS Census Date for Session 2:
06/Aug/2021

Online class

Online class

Assessment 1 Due 22/Aug/2021

Online class

Online class

Online class
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10 13/Sep/2021 Self and professional reflection.  Online class

20/Sep/2021 Social justice and _
contemporary issues and their ~ Online class

11 )
FEIE"’E_"”CE to psychological Assessment 2 Due 20/Sept/2021
practice.

27/5ep/2021 Respectful engagement and

generic cultural manners when i

12 working in the field of Online class
Psychology.
INDEPENDENT LEARNING
PHASE

13 04/0ct/2021 04/0ct/2021: Labour Day public

holiday

14 11/0ct/2020 Assessment 3 Due 12/10/2021
CELEBRATION AND
COMSTRUCTIVE FEEDBACK

End of session examination

Exams 18/10/2021 period.

End of session examination

Exams 25/10/2021 period.

Learning materials

Details of learning materials that support your success in this subject can be found in the
Interact2 Subject Site.

Learning, teaching and support strategies

Yindyamaldhuray Yalbilinya Mawang, a Wiradyuri learning framework is used to teach this
subject. The offering is completely online. Each week will cover one topic which will be
supported by a live 2-hour interactive Zoom presentation held on Thursday from 12 - 2 pm.
Time will be provided in these sessions to ask questions and discuss the topic. It is strongly
recommended that you attend these sessions in order to hear the material first-hand and have
the opportunity to ask guestions. If you can't attend, you must listen to the recording each
week before you can gain access to the next topic.

In Week 2 there will be a cultural immersion. You must attend one of the live sesslons for
this as it is a crucial part of orientation. There will be six timeslots to choose from; times will
be made to accommodate everyone. An attendance role will be kept for these sessions.

Each week you will be expectad to do one additional reading, or listen to a podcast, or watch a
video {e.g., watch a documentary). The discussion board on the Interact2 Subject site will also
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provide a place for you to ask questions and discuss the content each week.

Recommended student time commitment

This subject is an & point subject. The CSU Subject Policy states that a standard 8 point subject
should require you to spend up to 160 hours engaged in the learning and teaching activities.
These activities include the time spent in preparation for assessment, including study for
examinations, tests, and assignment preparation.

Assessment and Exam Items

Essential requirements to pass this subject

To pass this subject you must:

« complete all assessment Items;
+ achleve a pass mark or above for all assessment Items; and

- obtaln an overall grade of 50% or more.

Pass requirements for assignments includes submission by the due date unless prior
arrangement has been made with the subject coordinator.

Items
Item No. Title Value Due Date* Return Date**
1 Reflective Journal 10% 22-Aug-2021 10-5ep-2021
2 Reflective Journal 2 30% 20-5ep-2021 14-0ct-2021
3 Applying knowledge to work 60% 12-0ct-2021 03-Nov-2021

* Due date is the last date for assessment items to be received at the University
** Applies only to assessment items submitted by the due date

Assessment item 1 - Reflective Journal

Value: 10%

Due Date: 22-Aug-2021

Return Date: 10-5ep-2021

Length: 5-minute audio visual recording

Group Assessment: No

Submission method optlons: Alternative submission method

TASK

Submission requirements
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Go to the Assessment 1 tab in your subject site.

Then go to the C5U Replay (Panopto) assessment folder. Further instructions will be provided

in that folder.

Record your audio/video using CSU Replay (Panopto).

Share your video with the subject coordinator.

TASK

This task is a starting point. You are asked to reflect on yourself and the cultural immersion. It
will be submitted as a Panopto recording. Detailed instructions and support will be provided

about how to do this. You need to reflect on two things:

1. You and your cultural background (i.e., who are you and who's your mab). What have

you discovered that you have in commeon with First Mations cultures?

2. The cultural immersion. What have you learnt about pre-invasion culture and the way

it sustained psychological health and wellbeing?

RATIONALE

This assessment task will assess the following learning outcome/s:

» be able to describe pre-invasion Australian First Nations cultures and explain how
cultural practices sustained psychological health and well-being over time.

» be able to reflect on their own culture and examine the culture of the discipline of
Psychology and its historical development in Australia.

MARKING CRITERIA AND STANDARDS

Faor each of the
below criteria

Reflect on your

High
Distinction

Clear,
comprehensive
and succinct.

Reflects on own

Distinctlon

Clear and

comprehensive.

Reflects on own

Credit

Clear

Reflects on own

Pass

Attempts to be
clear, but some
off-topic
material.

Reflects on own

culture identity and identity and identity and identity and

cultural cultural cultural cultural
background. background. background. background.
Considerskey  Considersone  Canidentify one  Attempts to
features that are featureshared  feature shared identify one
shared with with First with First feature shared
First Nations Mations Nations with with First
Australian Australian Australian Nations
cultures. Draws  cultures. Draws  cultures. Draws  Australian
examples from  examples from  anexample cultures as
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Describes some
key aspects of
pre-invasion
cultures.

Explains how
culture
sustained
psychological
health and
wellbeing.

the cultural
immersion and
their own
experience.

Links
description to
cultural
immersion.
Uses
recommended
reading and
relevant
examples.

Links
explanation to
cultural
immersion.
Usesthe
recommended
reading and
relevant
examples.

the cultural
immersion.

Links
description to
cultural
immersion.
Uses
recommended
reading.
Provides one
relevant
example.

Links
explanation to
cultural
immersion.
Usesthe
recommended
reading.
Provides one
relevant
example.

from the
cultural
immersion.

Links
description to
cultural
immersion.
Cites
recommended
reading.
Provides an
example.

Links
explanation to
cultural
immersion.
Cites the
recommended
reading.
Provides one
example.

Assessment item 2 - Reflective Journal 2

Value: 30%

Due Date: 20-5ep-2021
Return Date: 14-Oct-2021

Length: 750 words

Group Assessment: Mo
Submission method optlons: EASTS (onling)

TASK

apac

considered in
the cultural
immersion.

Links
description to
cultural
immersion.
Provides an
example.

Links
explanation to
cultural
immersion.

This reflection is about your culture and the culture of Psychology. It is T50 words long.

1. Reflect on what have you learnt about the culture of Psychology.

2. Reflect on what you have learnt about your culture. (How has your upbringing/
experiences informed you view of people from different cultural groups. Do you have
White Privilege?)

3. How might you use your knowledge about your own culture, the culture of Psychology
to work effectively with First Mations Australians (e.g., How do you reduce power
disparity? How do overcome cultural differences to create inclusive practice).

RATIONALE
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This assessment task will assess the following learning outcome/s:

» be able to reflect on their own culture and examine the culture of the discipline of
Psychology and its historical development in Australia.

MARKING CRITERIA AND STANDARDS

High Distinction Credit Pass
Distinction
Foreachofthe  Clear, Clear and Clear. Clear, but could
below criteria.  comprehensive  comprehensive. be more direct.
and succinct.
Reflect on Reflects on Reflects on Reflects on Reflects on
Psychology's Psychology's Psychology's Psychology's Psychology's
culture. culture. culturs, culturs, culture.
Examinesz Examines the Examines some  Examines one Examines ane
Psychology's keyfeaturesof  keyfeatures of  key feature of feature of
culture. Psychology's Psychology's Psychology's Psychology's
culture that may culture that may culture thatmay culture may
exclude or exclude or exclude or exclude or
alienate alienate alienate alienate
First Nations First Nations First Nations First Nations
Australians. Australians. Australians. Australians.

Reflect on your
culture.

Reflects on own
culture and
upbringing and
how this has led
to their views
about people
from other
cultural groups.

Reflects on own
culture and
upbringing and
how this has led
to their views
about people
from other
cultural groups.

Reflects on own
culture and
upbringing and
how this has led
to their views
about people
from other
cultural groups.

Reflects on own
culture and
upbringing and
how this has led
to their views
about people
from other
cultural groups.

White Privilege.  Reflects on Reflects on Reflects on Reflects on
White Privilege  White Privilege  White Privilege  White Privilege
and considers and describes and hasaclear  has a statement
the way in the wayin statement about how it
whichit applies whichitapplies about how it applies to the
to their own to their own applies to their ~ dominant
cultural cultural own cultural cultursin
background. background. background. Australia.

Reflects on Reflectsonhow  Reflectsonhow  Reflectsonhow  Reflects on how

relevance of this  they will use they will use they will use they will use

knowledge for  knowledge of knowledge of knowledge of knowledge of
work. their own and their own and their own and their own and
Psychology's Psychology's Psychology's Psychology's

culture when

culture when

culture when

culture when
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working. working. working. working.
Shows Shows Shows Shows some
advanced understanding  understanding  understanding.
understanding  and insight. and some

and insight. insight.

Assessment item 3 - Applying knowledge to work

Value: 60%

Due Date: 12-0Oct-2021

Return Date: 03-Mov-2021

Group Assessment: No

Submisslon method optlons: Alternative submission method

TASK
Submisslon requirements
Go to the Assessment 1 tab in your subject site.

Then go to the CSU Replay (Panopto) assessment folder. Further instructions will be provided
in that folder.

Record your audio/video using CSU Replay (Panopto).
Share your video with the subject coordinator.
TASK

The purpose of this assignment is to put together all that you have learnt in this subject and
apply it to working effectively in an area of your choice. From the table below, pick one area
where you aspire to work after you complete your course.

Public Clinical Mental Health Teaching Other (e.g.,
Service (e.g.,  Psychology (Psychology- (includes alternative
Forensic related field) educating your therapies)
Psychology) own children)

Tell us about the issues you would need to consider regarding First Nations Australian people.
In particular, consider the relevance of:

+ The impact of invasion and the palitical policies and practices that followed on the
psychological health and well-being of First Nations Australians.

+ The effects of White Privilege on the socioeconomic disadvantage, psychological
health and wellbeing of First Nations Australians.

« Theimportance of social justice in your work.

« The relevant knowledge and skills that you would use to facilitate respectful and
effective engagement with First Nations Australians.

Format

This assignment is an audio-visual presentation using Panopto. We expect that the
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presentation will be 15-20 minutes long. You can use visual aids (e.g., Power Point) if
this helps you to stay focused, but it is not mandatory (i.e., you will not gain or lose

marks for this).

RATIOMALE

This assessment task will assess the following learning outcome/s:

+ be able to explain the impact of invasion and the political policies and practices that
followed, including the impact of the Stolen Generations and other historical traumas
on the psychological health and well-being of First Nations Australians.

+ be able to examine cultural bias, the way that the concept of White Privilege evolved
and consider their effects on sociceconomic disadvantage and the psychological

health and well-being of First Nations Australians.

+ be able to describe social justice and explain its importance when working in the field
of Psychology.

+ be able to apply relevant knowledge and skills; respectful communications, self-
reflection, and generic cultural manners to facilitate respectful and effective
engagement with First Nations Australians when working in the field of Psychology.

MARKING CRITERIA AND STANDARDS

For each of the
criteria below

Loz

Explains the
impact of
invasion.

Explains the
influence of
government
policies and
practices.

High Distinction

Presentation is
clear,
comprehensive
and succinct.

Explains the
historical and
contempaorary
effects of
invasion.
Provides
examples of each
that are relevant
to their chosen
work.

Explains the
influence
government
policies and
practices.
Provides
example of each
that is relevant

Distinction

Presentation is
clearand
comprehensive.

Explains the
historical and
contemporary
effects of
invasion.
Provides an
example of one
of these that is
relevant to their
chosen work.

Explains the
influence
government
policies.
Provides an
example of one
of these thatis
relevant to their

Credit

Presentation is
clear.

Explains either
the historical or
contemporary
effects of
invasion.
Provides an
example.

Explains the
influence of
government
policies and
practices.

Provides an
example.

Pass

Presentation
addresses the
topic.

Explains the
effects of
invasion either
historically or
today.

Explains the
influence
government
policies and
practices.
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LO3

Examines the
effect of White
Privilege on
socic-economic
disadvantage.

Examines the
effect of
disadvantage
on
psychological
health and well-
being.

LOS

Describes social
Justice.

to their chosen
work.

Comprehensively
examings the
effect of White
Privilege on
socio-economic
disadvantage.
Has clear and
insightful
examples.

Examines the
effect of socio-
economic
disadvantage on
psychological
health and
wellbeing.
Provides
examples that
are relevant to
their chosen
work.

Describes social
justice.

chosen work.

Examines the
effect of White
Privilege on
socio-economic
disadvantage.
Has a clear
example.

Examines the
effect of socio-
economic
disadvantage
on
psychological
health and
wellbeing.
Provides an
example thatis
relevant to their
chosen work.

Describes social
justice,

Examines the
effect of White
Privilege on
socio-economic
disadvantage.

Examines the
effect of socio-
economic
disadvantage
on
psychological
health and
wellbeing.
Provides an
example.

Describes social
justice,

Examines White
Privilege and
can link this to
socio-economic
disadvantage.

Examines the
effect of socio-
economic
disadvantage
on
psychological
health and
wellbeing.

Describes social
justice.

Version 3 - Published 14 July 2021

Explains its Explains its Explains its Explains its Explains why it
importance. importance and  importance and  importance in is important.
its relevance to itsrelevanceto  theirchosen
their chosen their chosen work.
work. work.
LOG
Applies the skill ~ Reflects ontheir  Reflects ontheir Reflects ontheir Reflects on their
of self- own cultural own cultural own cultural own cultural
reflection. background and  background and background background.
identity and identity and and identity. Explains why
explains howitis explainshowit Explainswhyit  thisis
relevant totheir  is relevant to isimportantin  important when
chosen work. their chosen their chosen working with
Provides an work. work. First Mations
insightful Provides an Australians.
example. example.
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Assessment and Exam Information

Applies the skill
of respectful
communication

Applies
knowledge of
cultural
manners.

Applies the skill
of respectful
communication
by describing
how to show
respect when
communicating.
Describes the
elements of
respectful
communication.
Provides
examples of how
this facilitates
engagement that
is relevant to
their chosen
work.

Applies
knowledge of
cultural manners
by describing
the importance
of cultural
Manners.
Provides
examples of the
way in which this
facilitates
engagement that
is relevant to
their chosen
work.

Academic Integrity

Play your part in maintaining academic integrity at o

Applies the skill
of respectful
communication
by describing
how to show
respect when
communicating.
Describes the
elements of
respectful

communication.

Provides one
example of how
this facilitates
engagement
that is relevant
to their chosen
work.

Applies
knowledge of
cultural
manners by
describing

the importance
of cultural
manners.
Provides an
example of the
way in which
this facilitates
engagement
that is relevant
to their chosen
work.

I |.'II' By

ur university. Comp

Applies the skill
of respectful
communication
by describing
how to show
respect when

communicating.

Provides an
example of how
this facilitates
engagement
that is relevant
to their chosen
work.

Applies
knowledge of
cultural
manners by
describing

the importance
of cultural
manners.
Provides an
example of the
way in which
this facilitates
engagement.

apac

Applies the skill
of respectful
communication
by describing
how to show
respect when
communicating.
Provides an
example of how
this facilitates
engagement.

Applies
knowledge of
cultural
manners by
describing

the importance
of cultural
manners for
facilitating
engagement.

lete your compulsory

learning-resources/build-your-skills/academic-integrity) subject. This subject will help you

understand our Academic Integrity Policy, our expectations of you, and the support services
available to help you meet your academic obligations.
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You'll learn how to aveid plagiarism, cheating, contract cheating, and collusion. Charles Sturt
University treats breaches of academic integrity seriously. We may use Turnitin to check your
submitted work for plagiarism or contract cheating.

You can also use Turmnitin to check for plagiarism (https:/f'www.csu.edu.au/current-students/
learning-resources/information-planning /assignments/plagiarism-checking) in your
assessments before submission.

Referencing

Referencing is an important component of academic work. All assessment tasks should be
appropriately referenced. The American Psychological Association (APA) referencing style is
the default referencing style to be used in students’ assessment work. If your subject requires
a different style to be used, this will be stated in the assessment requirements. Get referencing

style gmdes and help W|th referencmg from Lhaﬁﬂmﬂe&mn;mgmbpage

skills- heID referencmE..

How to submit your Assessment and Exam items

EASTS ASSESSMENT - ONLINE SUBMISSION PROCESS

Access EASTS (https://online.csu.edu.au/de/eastssubmission.htm) (Electronic Assignment
Submission Tracking System) to submit assessment tasks online.

Be sure to read the submission guidelines prior to commencing a task; including file types the
system will accept, file name and formatting requirements, etc.

A comprehensive user guide, FAQs and system support are also available.

ALTERNATIVE ASSESSMENT - SUBMISSION PROCESS

Panopto is used for Assessment 1 and Assessment 3.

Extensions

Assessments should be received by the University no later than the due date. You are
requested to do all in your power to meet assessment deadlines.

If you experience misadventure or extenuating circumstances of a minor nature and need a
short extension you should contact your Subject Coordinator.

If you experience mlsad'u'emure or extenuating circumstances and reqmre a longer extension
you need to {

advice).

Late assessments, without having an extension granted, may be returned with no marks
awarded.
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How to apply for special consideration

Academic regulations provide for special consideration to be given if you suffer misadventure
or extenuating circumstances during the session (including the examination period) which
prevents you from meeting acceptable standards or deadlines. Find the form on the Student
Portal Special Consideration, Misadventure, Advice and Appeals (http://student.csu.edu.au/

study/academic-advice) page.

Penalties for late submission

A penalty will be imposed for late assignments without an approved extension or assignments
submitted after the date given in the extension. The penalty will be 5% of the available mark
for the first day, and then 2% of the available mark per day thereafter. No assignment will be
accepted after the others have been returned.

Resubmission
NA

Feedback processes

Feedback will be provided on all assignments submitted on time.

Assessment return

You should normally expect your marked assessment to be returned to you within 15 working
days of the due date, if your assessment was submitted on time. If you submitted your
assessment on time but not received it back by the return date, you should make enquiries in
the first instance to the subject coordinator.

Student Feedback & Learning Analytics

Evaluation of subjects

Charles Sturt University values constructive feedback and relies on high response rates to
Subject Experience Surveys (SES) to enhance teaching. Responses are fed back anonymously
to Subject Coordinators and Heads of Schools to form the basis for subject enhancement and
recognition of excellence in teaching. Schools report on their evaluation data; highlighting
good practice and documenting how problems have been addressed. You can view a summary

of survey results via the Student Portal SES Results (https://student.csu.edu.au/study/subject-

experience-survey-resulis) page.

We strongly encourage you to complete your online Subject Experience Surveys. You will be
provided with links to your surveys via email when they open three [3] weeks before the end of

session.
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Changes and actions based on student feedback

A change in the pedagogical approach. Yindyamaldhuray Yalbilinya Mawang, gives an insight
into the traditional ways of learning that have been handed down through the generations by
Elders.

Learning analytics

Learning Analytics refers to the collection and analysis of student data for the purpose of
improving learning and teaching. It enables the University to personalise the support we
provide our students. All Learning Analytics activities will take place in accordance with the
Charles Sturt Unwersn],' Learnmgﬂnalyncs Code of Practice. Fnr more inform atlnn please wisit
the University's ; J / [
analytics-and-evaluations/learning- anal'ﬂu:s] website.

Data about your activity in the Interact2 site and other learning technologies for this subject
will be recorded and can be reviewed by teaching staff to inform their communication,
support and teaching practices.

Services & Support

Your Student Portal (hifp://student.csu.edu.aus) tells you can how you can seek services and
support. These include study, admin, residential, library, careers, financial, and personal

support.

Develop your study skills
Develop vour study skills (https://student.csu.edu.au/study/skills) with our free study services.

We have services online, on campus and near you. These services can help you develop your
English language, literacy, and numeracy.

Library Services

Access scholarly eBooks, journal articles and multimedia through your Library
[https://library.csu.edu.au/). Learn how to find the best information for your study. We're here
to help with Library Resource Guides, videos, online workshops and online chat.

Policies & Regulations

This subject outline should be read in con]unctlon Wlth all academic p{JlICIES and procedures
Please refer to the collated list of
(http://student.csu. edu au/ admlmstratlonfpollmes regulations-subjects) whlch |nclude5 links

publications-policy/policy)- the sole authoritative source of official academic and

administrative rules, policies and procedures of the University.

Subject Outline as a reference document
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This Subject Outline is an accurate and historical record of the curriculum and scope of your
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University of Adelaide, School of Psychology

Example of teaching related to cultural responsiveness:

Graduate competency levels 3 and 4

The Yaitya Purruna Indigenous Health Unit in the University of Adelaide Faculty of Health
and Medical Sciences has developed a series of online modules designed to provide
foundational knowledge related to Aboriginal and Torres Strait Islander histories, cultures
and contemporary issues, including considerations related to practice as a health
practitioner. This includes content on Aboriginal and Torres Strait Islander knowledges and
perspectives regarding health and wellbeing, caregiving, and communication. Along with
content from , the unit also includes the
perspectives of many Indigenous academics and community members from across Australia.
The Yaitya Purruna modules were co-developed by Aboriginal and non-Aboriginal academics
in the Faculty of Health and Medical Sciences.

The learning outcomes for the Yaitya Purruna modules are:

e Apply knowledge and clinical skills in the practice of culturally responsive psychological
assessment, including with Aboriginal and Torres Strait Islander cultures, in the area of
clinical psychology for a variety of assessment tasks, across the lifespan;

e Integrate personal cultural positioning and the implications for competent health
service delivery;

e Draw connections between the impacts of history on contemporary Indigenous health
outcomes;

e Explore the diversity of Indigenous identities in Australia;

e Become familiar with basic principles and protocols underpinning ethical practice when
working with Indigenous peoples and communities.

These outcomes are achieved by self-directed navigation through a series of iterative
modules across four main themes: (1) Introduction: (welcome by co-author of the course,
an Aboriginal academic, orientation to self-reflection in this context); (2) History and Health:
(3) Cultural Self and Identity; (4) Cross-cultural communication and professional guidelines.

A core focus of this course is the need to engage in self-reflection on students’ own
experiences, histories, and knowledge. The online modules commence with students
completing a self-assessment of their knowledge of Aboriginal and Torres Strait Islander
histories and cultures. Specific module content discusses the importance of understanding
one’s own culture and how this relates to understanding and interacting with other cultural
perspectives, with specific application to healthcare practice and working with Aboriginal
and Torres Strait Islander peoples. Students are additionally required to complete a written
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self-reflection pieces based on the themes of each module. An example of a statement
students are asked reflect on in these pieces includes “Identify significant events in your own
family background or history which may influence your current values, beliefs and attitudes.
Reflect on potential impacts this background may have on your relationships with people
from other cultures”. Knowledge of module content is also assessed via multiple choice
quizzes, and students must obtain a pass grade for the final quiz at the end of the four
modules, in order to successfully complete the course.

Since 2021, the Yaitya Purruna modules have been included as a component of Master of
Psychology course, for students in their first year the Master of Psychology program offered
at the University of Adelaide, across all three streams (Clinical, Health, and Organisational
and Human Factors). Assessment for this course includes successful completion of the
embedded online quizzes, and completion of written self-reflection pieces. In order to assist
in facilitating genuine self-reflection, completion of the written reflection pieces is checked
by the course coordinators, but these are not marked.
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Decolonising and indigenising the psychology curriculum:
Co-creating and co-implementing a holistic, long-term and iterative journey
map

Petra Buergelt, Tricia Brown, Amanda George, Dean Buckmaster, Carolyn Ng Tseung-Wong,
Dimity Crisp, Vivienne Lewis, Marina Martiniello, Tamsin Kemp, Wayne Applebee, Paul Collis,
Douglas Boer, Jeoren van Boxtel, Andrew Flood, Janie Busby Grant, Phil Kavanagh, Sally Kelty,

James Neill, Lean O’Brien, Carly Pymont, Debra Rickwood, Clare Watsford

University of Canberra, School of Health Sciences, Faculty of Health

Corresponding author:

Abstract

The social and health inequalities between Aboriginal and non-Indigenous people in Australia are
the largest in the world (WHO, 2008) and are increasing at alarming rates (AHMAC, 2017; Bond &
Singh 2020; Dudgeon et al., 2014) due to historical and continued colonialization and imposing
Western mainstream services (Came & Griffith, 2017; Dudgeon et al., 2014). Simultaneously, it is
increasingly recognised that Indigenous worldviews, knowledges and practices are a key to our
survival and that turning around the existential crisis we are facing requires a paradigm shift from
Western to Indigenous ways of being-knowing-doing (Buergelt et al., 2017; Griffith, 2006, 2014;
Kingsley, 2019; Yunkaporta, 2018). Addressing the inequalities and ensuring our survival
necessitates decolonising and Indigenising education, specifically the psychology curriculum. As
discipline we are in the fortunate situation that the Australian Indigenous Psychology Education
Project (AIPEP) developed a framework for Indigenising the Psychology Curriculum. However, there
is scarce knowledge regarding how to implement decolonising and Indigenising. We are offering
insights into how our discipline, together with Indigenous academics, jointly co-created and
committed to a holistic, long-term and iterative journey map for authentically Indigenising our
psychology curriculum using both Indigenous and critical Western pedagogies. We will share insight
into how the following aspects lie at the heart of our Indigenising process: strategically creating an
Indigenising team comprising Indigenous and Western academics and education designers; using a
governance processes based on ecological principles (sociocracy/deep democracy); co-creating
Indigenising principles; co-creating and co- implementing an Indigenising audit of our curriculum
that also harnessed feedback regarding ideas, challenges, needs and resources; and reciprocally
working together with relevant groups within and beyond the university. We will share the multi-
pronged pathways we created for building the capacity and confidence of our team to Indigenise
and to empower our Indigenous students.
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Decolonising & Indigenising the psychology curriculum: ¥, UNIVERSITY OF
CANBERRA

Co-creating and co-implementing a holistic, long-term and
iterative journey map

Paper presented ot AUSPLAT 2021, 1719 September 2021, Newcastie, Australia

UNIVERSITY OF
Acknowledgement of Country CANBERRA

Ngunnawal Country

We acknowledge the traditienal owners and
custodians of country throughout Australia and their
continuing cenncetion te land and culture.

We pay our deepest respects to all Elders past,
present and future for keeping and pazzing on their
worldviews, knowledges and practices.
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Created strategically an Indigenising Team

UNIVERSITY OF
CANBERRA

Psychelegy Indigenising Team

¥ Head of Discipline
¥ Program Director
¥ Course conveners - bachelor, hons & MCP
v UC Indigenous Educational Designers

Psychology Team

uc
Indigensing
Taskforce

Faculty of
Health RAP
team

PVC Indigenous
&
Ngunnawal Elder &
Centre

Psych Team

s Australian
Indigenous

Indigenising —~—

A Psychology
Education Project

uc
Collaborative
Indigenous
Research
Initiative
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. ‘ UNIVERSITY OF
Governance system & processes: Sociocracy sk UhveRsiTY OF

vbased on ecclogical principles > how open, sustainable systems
self-organise & adapt

v'enables groups to govern themselves collaboratively as pariners
for the mutual benefit of all

 distribution of power - gives people power to consent & object

¥ harnessing diversity = more accurate decisions & innovation

v produces harmonious, respectful, self-organising & self-
correcting groups

“get more done more harmoniously

- - = UNIVERSITY OF
Created Guiding Principles CAMBERRA

Authentic

long-term, gradual, circular/iterative and
emerging process

co-designing, co-implementing & co-
evaluating with relevant partners within
and outside UC

reciprocating & two-way communication
across all levels and especially with whole

psychology team
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New territory.. %’ﬂfﬂgﬂ

OK to not know —> challenging but very powerful

no experts but all learners - learning along-side
together two-way

learning by deing = being open to learning and
figuring it out on the way

making mistakes is OK = useful learning
opportunities > learn as fast as possible

many ways - there is ne right way > try on & out
value diverse perspectives = great learning
opportunity = respectful harnessing

being generous

UNIVERSITY OF
CANBERRA

WHY
is Indigenising important?
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Yﬂl"l‘lil‘lg Cif‘ClE UNIVERSITY OF
CANBERRA

Learning Circle

painting by Alta Winmar who is a Balladong/Koreng Moongar
WOmarn

UNIVERSITY OF
CANBERRA

Chatham Heouze Rules

Every sharing contributes value
Non- judgemental & respectful
Generosity & humility

Creating
Safe
Spaces

Neo right or wreng
Explering & discovering together
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UNIVERSITY OF
CANBERRA

Experience an existential crisis = source for that crisis

Western culfures
 disconnecting from ancient knowledges
+ living in disconnected from &
in disharmony with nature

e.g., Berkes, Colding, & Folke, 2003: Buergelt et al., 2017: Claver, 2002; Grande, 2000:
Griffith, 2015; Kingsley, 2018; Paton, Buergelt & Campbell, 2015: Reason. 1995: Sithale
etal., 2017

UNIVERSITY OF
CANBERRA

Need to learn or remember living in in connected & harmonious relationships with
nature, self & others

bl

Indigenous peoples & societies = MASTERS of living in harmony with nature, self
& others

-
Indigenous Worldviews, knowledges & practices & key to our survival & thriving
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UMIVERSITY OF
CANBERRA

whats in
it for me?

UNIVERSITY OF
CANBERRA

What do you stand for - what is
the difference you want to make

LT, in the world with being an
Who Are You? frsdarics
And why are you heret What do you want to accomplish
with Indigenising - =elf &
others?
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UNIVERSITY OF
CANBERRA

Could we fulfill our social mandate & counteract
impacts of colonization & the existential crisis?

Being = Indigenous worldview = Paradigm Shift e

UNIVERSITY OF
CANBERRA

: N
Indigenous ) Western
Worldview / Worldview

__./"
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UNIVERSITY OF
CANBERRA

UNIVERSITY OF
CANBERRA

\¥hat the world needs most is openness:
Open hearts. open doors. open eyes.
open minds. open ears. open souls.

Bobwert hebdler

= P |
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UNIVERSITY OF
CANBERRA

UNIVERSITY OF
CANBERRA

10
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UNIVERSITY OF
CANBERRA

) e I LUNIVERSITY OF
STEP 1: Initial Audit CAMBERRA

v baseline re progress of Indigenising in psych - what
done & plan forward

¥ added confidential feedback-> ideas, challenges &
needs & resources

v intuitive & ok To have no entries
v overview sessions re Indigenous ways of being, o
knowing & doing  INTERNAL

v each lecturer audited own audit using mapping doc

v' course conveners, UC ED & Petra reviewed =
overview mapping

22

11
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Unit 113899, Understanding Peaple and Behawiowr [Level 1)

1. Be Farrikar with the major theares and ressarch in peychologe
2 Bu b b et kravducge of wivy pesphe behmos e they doin e resgs o aliusticns; and

Bl sl b by S Encrwrige in practical symrcises and in weittan it
UC draduane Attribuie UC gradustes are sbie to demonatrete Aborigined and Tormes Sarsit llander ways of knowing, beirg and daing

Erowing |Eomtant] Indganaus Eeing [Parspect s Practics; Baing (Padagogies: Indipenoss ways of
Enewledgs krwled e canatrustion fwerldvisw] lewming)
Hiktaries and communication Profeidicnal Practice
Engag tand icali
s tirig
ol €0 al

cricedodge todevelop and augment
understanding of their dscipling.
4.2, communicata and engsee with
Indiganaus Australians m eihical
ard culuralby respectill ways,
4.3 apply their knowdedge to
working with indigenous Australiars
I sisctally just wiays.
APALC 1.2 Apply knowlcdge and
ckillks sychaology in 3 mannar that
|5 reflewnse, culurally appral
ared sansitive ta the dnee
individusks,

23
UMIVERSITY OF
CAMBERRA

Confidential Feedback re Indigenising your unit (please use as much space as you need)
What ideas do you have about Indigenising your unit and psychology curriculum in general?

What challenges do you experience [e.g., concerns, knowledge gaps, etc.)?

What do you think you need or might need to Indigenising your unit?

What resources could you contribute to us Indigenising the curriculum?

Anything else you like to bring to our attention?

24

12
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STEP 2: Leng-term journey map

v created together based on audit

v key - building capacity & confidence
discovering Indigenous worldviews,
knowledges & pedagogies

- decolonisation - uncovering historical &
contemporary colonising practices

+ Local = very remote Indigenous community
exchange

v" multi-pronged long-term approach

¥ expanding Indigenising tfeam with other
Indigenous peoples and communities

v creating an Indigenous Steering Group

25

2021 Indigenising

Doing

= dipping in toes...
+ Indigenising buddies
» Faculty TIGER grants for 2 Indigenising initiatives
+ 2 full-day Yarning Circles on country with
Indigenous academics

» Indigenous Student CoP
» Audit living doc - unit reports & up-dating

+ Lunch time yarning circles

» Indigenous book club

13
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Going forward...

apac

UNIVERSITY OF
CANBERRA

» continuing & refining initiatives iteratively
» Audit living doc = unit reports & up-dating

* co-creating an Indigenising unit for staff

» co-creating finances for exchange with
remote communities

THANK YOU

UNIVERSITY OF
CANBERRA

14
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Indigenising the Psychology
Curriculum

Journey of Psychology Team

Azgizt/Prof Petra T. Buergelt, FoH Galambary - FoH Recondliation
Working Group, 11 February 2021

Created strategically an Indigenising Team

Eis

UNIVERSITY OF
CANBERRA

UNIVERSITY OF

CAMBERRA

Indigenising Team
¥ Sally - UC Indigenising Task Force &
Indigenising Champion for FoH
¥ Tamsin - FoH TAL
¥ Tricia & Amanda - HoD & PD
¥ Carolineg, Tricia & Vivienne - course conveners
¥ Petra
TBEC: Indigenous Academics & Aunty Ros

Two-way Feedback
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Governance based on ecological principles

Cybernetics
~interdisciplinary study of how natural systems
communicate with all their parts = how they
govern themselves

¥
¥ how systems & parts of systems self-govern
while they are also governed by the whole

¥ how nature adapt or adjust to environments,
sustain themselves

URIVERSITY OF

CAMBERRA
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Sociocratic circle-organisation governance LINI¥ERSITY OF
CANBERRA

¥'designed to enable groups to govern themselves
collaboratively as partners - sharing knowledge,
problem-solving & building consent - for the mutual
benefit of all

v’based on nature principals = link to Indigenous
governance

¥'get more done more harmoniously

vproduces harmonious, respectful, self-organising &
self-correcting groups

Socio... = companion or associates ..cracy = governance

Governance by people in association with each other
unites science & arts

5

Sociocracy implements all 8 characteristics of

- UNIVERIITY OF
effective governance CANBERRA

¥ participatory

* transparent

¥ responsive = agile

v full-group consensus making
" equitable & inclusive

¥ accountable

v effective & efficient

.. but sociocracy adds :

¥ distribution of power = gives people power to consent & object
¥ clear & compelling sense of purpose = overarching goal

¥ harnessing diversity = innovation

6
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Key Governance Systems & Processes LINIVERSITY OF
* CAMBERRA

+ circles connected via double links: down & up (= feedback
loops)
+ full-group consensus = no objection
o inclusiveness & equality .
o collective infelligence > synergy & multiple points of == —
view = better decisions =
= everybody shares the rewards/benefits & risks
* learning & optimising via feedback loops, observing
process, reflecting & correcting
+ owns itself = equalitarian & autonomous
r with = creates a whole & develops

Applled fﬂ"ﬂWl@ features LINIERSITY OF
CAMBERRA

+ circle connected via double links: down & up (= feedback loops)
+ meetings rounds - yarning circle

= opening rounds

= clarification rounds

= decision rounds

= completion rounds
+ decision making = full-group consensus = no objection
+ elections roles & responsibilities, most suitable person
* learning & optimising via feedback loops, observing process,

reflecting & correcting
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icdi i i LIKIVERSITY OF
Created Guiding Principles e,

Iung—fg.rm, gradual, circular/iterative and
emerging process

* co-designing, co-implementing & co-
evaluating with relevant partners within
and outside UC, iterative and emerging
process,
collaborating, reciprocating and two-way
communication across all levels and
especially with whole psychology team

Created Guiding Principles - con't LN IVERSITY OF
CANBERRA

* learning by doing = being open to learning and
figuring it out on the way
OFK to not know — challenging but very
powerful place
no experts all learners - learning along-side
and together two-way complementing and
helping each other

+  making mistakes is OK as mistakes are very
useful learning opportunities 2 learn as fast
as possible
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Created Guiding Principles - con't LINIVERSITY OF
CANBERRA

there are many ways - there is no right way,
try out & see whether it works for you - for
some it will work for others it will not work
and that is alright
valuable to have diverse perspective &
disogree as long as done in a respectful way =
great learning oppertunity

*  wise to ask for assistance & resources

= critical to scaffold within and across our
courses

DISTIMCTIVE BY DESIGH

UNIVERSITY OF
CANBERRA

Indigenising the Psych
Curriculum

Undergrad & Hons
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LN [VERSITY OF
* CAMEERRA

Acknowledgement of
Country

I acknowledge the troditional owners of country
throughout Australia and their continuing
connection to land, culture and community.

I pay my respects to all Elders past, present
and future.

In particulor, T acknowledge the Elders of the
Mgumnawal people past, present and future, on
whose land T live and work.

Introduction Sy yremor

o =

N
M .-uqn..#f.‘ il
i -

14
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i UK [VERSITY OF
Intention et

» adventurous & inspiring journey
» effectively enable & empower others
to !ulfiﬂ their potential

Who you are for me:

- passionate leaders of leaders, game
changers

Whe I am for you:
« champion for Indigenising psych
curriculum

+ door opener & partner/facilitator
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UNI¥ERSITY OF
CANBERRA

r_® H UNIVERIITY OF
Today's intention CANBERRA

Why is Indigenising important?
W
What is in it for me?
Readmap suggestions
A
Resources

Indigenous ways of being,
knowing & doing (overview)
o

Mext critical mi

18
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UK IVERSITY OF

CANBERRA

AECOH CILLATEIOH
ACTIONPLAN

As part of this commitment, the University of Canberra will
contribute - through our education, research, and other activities

- to the advancement of reconciliation, and to the building of just,
prosperous and sustainable communities which are respectful of our
local Aboriginal and Torres Strait Islander heritage.
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UHIVERSITY OF
LANBERKA

#» FoH T & L = initial general overview audit by
24t Tune

= Qur APAC accreditation is subject to the
following conditions:
¥ Cultural responsiveness, including with Abeoriginal
and Torres Strait Islander cultures, is
appropriately integrated within the program &
clearly articulated as a required learning outcome.

+ and some assessment of student competence is Accredited
required in each of its programs e
= ourse

need to show sufficient progress by 30 Sept

LI [VERSITY OF
CANBERRA

What is the purpose of universities?

22
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LN IVERSITY OF
CAMBERRA

# public commons - belonged to & benefited all
common people collectively
# gaining an understanding of
= how people and universe works &
- what creates health and wellbeing
# pass on these knowledges
¥ education = "educare” - drawing out from
within - .
social mandate = contributing to the health &

wellbeing of humans & nature by ensuring
harmony/balance

23

UK IVERIITY OF

CANBERRA

Are universities fulling this mandate?

24
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U IVERSITY OF
CANBERRA

» mental & physical disease

» violence & wars

¥ climate change & environmental destruction

* extreme natural events, dizasters & global pandemic

i e “H CANBERRA
Fhemmstic heart dizease 25x higher than in NT

Drizbetas 3x higher in 200405

Hospitalisation for disbetes 3.5x hisher

End stage renal disease 8x higher

Education

Retemtion rate year 7/8 to 12 4T compared to T9%

Safery & Criminal Justice

Children wictims of vielence I more likely

Substanristed child protecion notfication 321000 versus 271000

Prison 15x more likaly

Meneal ilness

telated substance akmse men hospitalized = 4% more

rate for sever chronic mental dhness = 1x more

death rates from mental & behavioural disorders  12x for men & 20x for women
sucide 3z more

Employment & income sispificanely less oppornmites &t lower
Parcizm widespread

Poverty

26
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significant proportion live i shsohite poverty
a5 defined by the U = severe deprivation of basic
hmmsn needs (2.g., food, chalter, health. education)

Siress levels significantly hizher particularly in remote commmmities
(death, overcrowding, serions illness or 5284 = 2 stressors over previons 12 months

disahiliry, alcohol & dmg related problems,

family member in jail) 27%% = 4 stressors over previons 12 months

sismificant member of children live n families that
exparienced = 7 stressors in previous 12 months

mializrent grief
Life expectancy - 12 years less for males & ~ 10 years less for females
LNIVERSITY OF
CAMNBERRA
Source

Living in disconnected from &
in disharmeny with Nature

e.g., Clover, 2002; Berkes, Colding, & Folke,

2003; Buergelt et al., 2017; Grande, 2000;

Griffith, 2015; Paton, Buergelt & Campbell,
2013; Reason, 1995; Sithole et al., 2017

28
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UNIVERSITY OF

CAMBERRA

Key to our survival

o
living in in connected and harmonious relationships with nature

b

Indigenous peoples & societies = MASTERS of living in harmeny with nature
& each other

9

Indigencus Werldviews, knowledges & practices = key te our survival &
thriving

5 LR IVERSITY OF
% CANBERRA
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LN IVERSITY OF
CANBERRA

What do you stand for - what is
the difference you want to make
in the world with being an
academic?

Wh_o Are Yuqu?

What do you want to accomplish
with Indigenising - self &
others?

LN [VERSITY OF
CAMBERRA
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UK IVERSITY OF
CANEERRA
» huge opportunity
= psych pioneers
» best position
» authentic

» now & long-term, evolving stepped
process & scaffolding

#* unknown territory
- trail & error
= learning as fast as possible
- challenging - try on & generosi

33

LN I¥ERSITY OF
CAMBERRA

Created an Indigenising Team
v" Sally - UC Indigenising Task Force &
Indigenising Champion for FoH
v" Tamsin - FoH T4L
¥ Tricia & Amanda - HoD & PD
¥" Caroline, Tricia & Vivienne - course conveners

¥ TBC: Indigenous Academics & Aunty Ros

Created a Road Map
Getting Feedback from YOU!

© APAC Page 85 of 279



36

Transaction Cycle

Invert
“Possiirkes”

Ansem i Inuite
“Inquiry’ - MLA P o= sibillity™

Marratives of

Complet= 3 Pres=nt
“Facts/Judgmeni=g Transaction | ntent To fct”
Sattsfaction Memcs Contract:
“ResusE: “Com mitment
Consaquances” Ta bt
e, Fulfil
Rl “fabor, Work and Aokon”

STEP 1: FoH Initial Audit L

CANBERRA

¥ by 24 June
¥ objective: report on progress of Indigenising in
psych - what done & plan forward > baseline
v infuitive -

Suggestions: :
¥ running overview session re Indigenous ways of :
being, knowing & doing &

¥ each lecturer audits own audit using Careline's & INTERNAL
Petra’s mapping doc
¥" Tamsin & Petra work out with all three course
comveners overview mapping starting with M Clinical
Psych = Courses Assurance Summary (CAS) Tool
v provide feedback to FoH - ideas, challenges &
needs, resources, etc.
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Linit LLRE- | Pacals wud

[lsusl 1}
L Be farnilar wech she majar thearie: and resessch i

1 e shlo o damarrrets lroesleoge ofwha paophs bohass wathay o in s renga of stusiom; aad.

1 Bs chlero el this b ik aafl is weitan it

Eroeng [{ontent] indiganow Baing [Fermpectives Pretics;

Izl
Frlmasonal Precio

Hitoris snd camn eicatizn
Engegement and Conmaalcetion
4.1 wee local indigenous histaries
and trod tona! oo g ol
powdockze v devekop and augmant
v standng of their disoplins.

WE Gandiate AurBuie U pradeanes ae sble oo dermansinate Aberigiva ard Tewes Stimt iIdand or wags < knewing, being and dang

lBicing {Pedegogen. ldigansus wey of
Iraming]

4.3, CONVRUNCANE and Engage
Indigescum dumiraliang n £
and CURUGATY MSertil WS

4.3, apy
wethiry
i socially just maps

APAC L] Apely kel g and
tkils ol Pegrhologyin 2 mannes that
& reFiomive, cukurally spproprobs
and saniting

2 0 the diversicy of

LN IVERSITY OF
CAMNBERRA

Confidential Feedback re Indigenising your unit (please use as much space as you need)

What ideas do you have about Indigenising your unit and psychology curriculum in general?

What challenges do you experience (&.g., concerns, knowledge gaps, ete. |7
Whet da yeu think yeu nesd or might need te Indigenizsing your unit?
What rescurces could you contribute te us Indigenising the curriculum?

Anything else you like to bring 1o owr attention?

38
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URIVERIITY OF

STEP 2: Deep Dive - actual Indigenising CAMBERRA

¥ adjusted together based on audit
¥ key > up-skilling team F -
- Indigenous worldviews, knowledges
and pedagogies " .P
colonisation - historical &
contemporary e
other needs identified in audit :

¥ initial focus & 4 Professional Practice
core units
¥ then all other units

39

LN IVERSITY OF
CANBERRA

Foci:

¥ identifying implications of UC
Framework for curriculum design &
delivery & how to address the
implications

¥ identifying needs of staff

¥ introducing staff to Indigenous ways
of being, knowing & doing in detail

¥ training staff in Indigenous pedagogy
& research

40
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UK IVERSITY OF

CANBERRA

Ideas starting up-skilling:

¥ Petra overview to create basis
¥ Google doc folder - sharing resources
¥ Ecology Influence webinar re process

¥ learning circles - weekly @ lunch time?
L

41

UM IVERSITY OF
' CANBERRA
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LN I¥ERSITY OF

CANEBERRA

M o LN IWERSITY OF
UC Indigenising Framework CANBERRA.

UMIVERSITY OF

CANBERRA

Indigenising” the Curriculum Framework

V&% Framowark for ersbedding Aboriginal and Torres Stemit hlander proples’
PEFSRROUWES, CONTEAT, and DECSEDELIES (N6 1R CuriiCelum!
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UNIVERSITY OF

CANBERRA
Pocui Ama 2
AR
Foeusi v | =
T T2 Baadg e e g
e — u:.:u-n-lmr::m
fei rarmmunkaan
o
i o
et

Fremaan

51 g s o eTey
LR T SR ———

UNIVERSITY OF
CANBERRA

» Marina Martiniello - Education Designer Aboriginal
and Torres S5trait Tslander Specialisation

= UC Indigenous Perspectives Community of Practice
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¥ linked to psych

= online

* free

= could uze chapters
in different uni
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What are the next critical steps?
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v Work out how to do the deep dive .
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= Google doc folder - sharing resources ——
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Indigenising the Psych
Curriculum

Overview of Indigenous ways of
being, knowing & doing

Intention & Stepping Stones Ll gyl

Explore & discover with you Indigenous
ways of being-knowing-doing to assist
you completing the audit.

Being = perspectives & worldviews

Knowing = contents

W
Doing = pedagogies

W
Audit example
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Chatham House Rules
Every sharing contributes value
Non- judgemental & respectful

Generosity & humility

Creating
Safe
Spaces

Neo right or wrong
& Exploring & discovering together

UNIVERSITY OF
CANBERRA

Next steps..
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- expanding Indigenising team with Indigenous
academics and Mgunnawal elders

- creafing an Indigenous Advisory Group

= the educational designers, Dr Petra Buergelt and
Dr Sally Kelty serving as Indigenising buddies '
staff can draw upon as sounding boards for
Indigenising their units

= creating an Indigenising Sandpit Unit on Canvas
with resources for Indigenising (e.g., literature

regarding content and pedagogies, recordings of
yarning circles, discussion boards, power points)

UNIVERSITY OF
CAMBERRA

= fortnightly Indigenising Lunchtime Yarning
Circles

+ utilizing other learning opportunities provided — FEHEEEN
within UC, natienally and infernationally alongside [ =

= gaining lived experience interacting two-way i
with Indigenous peoples starting locally

= creating Indigenous Student Yarning Circles
and Buddies

= ¢reating finances for Indigenising activities
(e.g., inferacting with Indigenous peoples locally — --wuee
and in remote Indigenous communities)
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Next steps that were CANBERRA

implemented...

65

UK IVERIITY OF

CANBERRA

Creating double-links up & sideways
with:

= FoH Reconciliation Group

= Australian Indigenous Psychology Education “N—9
Project (ATPEP) 4 o 0 N (

= UC Adjunct Prof Pat Dudgeon (UWA, ATPEP)

= Uc

.. and dipping in toes > each colleague
Indigenising one or two aspects

© APAC Page 101 of 279



UNIVERSITY OF
CANBERRA

Going forward ...

) ) . ) LNI¥ERSITY OF
Implementing first circle - 4 foci: CANBERRA

= Story Ground Yarning circle series on
country with Indigenous academics Dr s -
Paul Collis & Dr Wayne Applebee

+ Lunchtime Yarning circles > exchanging
Indigenising experiences

- Indigenising Sandpit CANVAS site

- connecting Indigenous psych students
acress all levels = creating an
Indigenous Student CoP
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shifting mindsets - individual &
collectively = culture & systems
bridging several ‘worlds’

Time A
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© APAC

Page 104 of 279



apac

LKIVERIITY OF
& CANBERRA

CANBERRA
THANK YOU ANBERRA

© APAC Page 105 of 279



INDIGENISING - FACULTY OF HEALTH AUDIT

PSYCHOLOGY

OVERARCHING PROCESS UTILIZED
1. Psychology team appointed Assist/Prof Petra Buergelt as Indigenising champion for
psychology, because of her research, lived experiences and knowledges in the Indigenous

space; relationships with local, national and international Indigenous peoples; and being a
member of the CIRI Executive team
2. Created Psychology Indigenising team consisting of:

UC Indigenising task force member: A/Prof Sally Kelty
FoH T&L — Tamsin Kemp
Discipline lead — A/Prof Tricia Brown
Program director — A/Prof Amanda George
Conveners for all three courses — Dr Caroline Ng, A/Prof Tricia Brown (standing in for Dr
Dimity Crisp, Assist Prof Vivienne Lewis
team met twice so far and created:
o aproposal for a long-term, stepped and iteratively co-created Indigenising roadmap
that was suggested to the whole team
o atemplate for the FoH audit to facilitate the team conducting the audit

we are currently identifying and inviting Indigenous academics, practitioners and community
members into the team
guiding principles so far: co-designing with relevant partners within and outside UC,
iterative and emerging process, collaborating, reciprocating, two- way communication
across all levels and especially with whole psychology team
co-created within the Indigenising team and with psychology team

o roadmap for Indigenising in the psychology discipline

o template for FoH audit including

= Indigenous ways of being/knowing/doing-graduate attribute table
= feedback regarding ideas, challenges, needs, resources and anything else
the team wanted to communicate
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3. Workshops to start upskilling psychology team so far to start creating a strong foundation for
Indigenising and audit
e decided to divide team into two sub-teams: a) bachelor & honours program and b) Masters
Clinical Psychology
e Assist/Prof Petra Buergelt facilitated two 1.5 h workshops with these sub-teams
o “Indigenising: why, proposed roadmap, overview resources & feedback to
roadmap”
o First workshop outcome was to conduct a workshop “Overview of Indigenous ways
of being, knowing & doing”
4. Unit conveners completed the audits

5. Petra and Tamsin met with each of the three course conveners (3 h, 1.5 h, 1 h) to explore and add
to the unit audits

6. Petra compiled all the thoughts and ideas generated during the sessions with the course
conveners and fed them back to the course conveners and Tasmin for editing

7. Petra integrated the edits of the conveners and emailed audits to discipline lead and program
director for approval and submission to FoH

COURSES COVERED
e Bachelor of Science in Psychology pp.3-43
e Bachelor of Psychology (Hons.) pp. 44 — 58
e Master of Clinical Psychology pp. 59 -85

STRUCTURE FOR EACH COURSE
e general comments
e key overarching themes
e combined feedback (answers team members provided to the five feedback questions)
e individual unit metrics with Indigenising aspects at the start
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BACHELOR OF SCIENCE IN PSYCHOLOGY

GENERAL COMMENTS:

Not yet included into the audit

e Survey research & design —no convener yet
e Forensic psychology and Criminal Psychology — elective
e  WIL Professional Practice and

Health — needs to be developed for

2021, no convener yet Once the

conveners are assigned, we will

conduct the audit with them.

KEY OVERARCHING THEMES:

Psychology is especially suitable for Indigenising because we have the largest cohort of Indigenous students
(currently 38) and because of the subject matter:

e Indigenous psychology, cultural and cross-cultural psychology, social psychology,
developmental psychology, health psychology

e ethnocentrism, racism, stereotyping, prejudice, discrimination

e several staff members who are specializing in conducting research with Indigenous peoples
and communities (Petra, Sally) or with people from other cultures (Caroline)

e other areas of psychology: community psychology and environmental psychology (not
currently taught at UC)

e the psychology team comprises academics from many different cultures who speak
different languages, which we could emphasise by sharing about our backgrounds and
stories from our backgrounds

e some units more suitable and have greater potential than other units for Indigenising in
terms of content. Aim for at least one unit in each level so Indigenising is embedded in
every level. This also enables us to ensure that learning scaffolded. Units that have a
huge potential for Indigenising include:
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o 1%level: Understanding People and Behaviour*, Foundations of Psychology**,
Introduction to Research in the Health Sciences*,

Psychology Across the Lifespan**

o 2" level: Personality and Individual Differences, WIL Professional Practice and
Health*

o 3™level: Social Psychology**

o Electives: Health Psychology*

e some of these units are cross-discipline units (marked with*) and thus hold a particularly

huge potential for effectively Indigenising across FoH and UC. Other existing units
(marked with**) could be cross-discipline and we could offer develop other units that
could be cross-discipline or even UC (e.g., Qualitative Research, Indigenous Research,
Community Psychology, Environmental Psychology). Coordination across FoH and
resourcing would be required for those units. Coordination perhaps best led by FoH T&L.

Other existing key resources

great openness and willingness of the team to authentically Indigenise
multicultural team

diverse expertise and experience in psychological process

many great ideas already — see below and

Biggest challenges

lack of knowledge and lived experiences

bounded by our own lived experience as a white middle class woman and men

not yet having worked through our own emotions re colonalisation (e.g., guilt, shame) and
shifted our perspectives

that we want to do the Indigenising authentically and well (don’t want to do it badly)

time

financial resources for

o Indigenous academics and practitioners to teach or co-teach

o gaining lived experiences

Key needs

building capacity as allies via education and lived experience

time & financial resources

How can we facilitate team to have time and financial resources? We will need to be creative &
being resourceful and playing to our strength

Tiger Grants? Other Grants?
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Initial overarching considerations and ideas

e we already see lots of opportunities to step it up — especially applying —the more we find
out the more we can refine

e we would like to run the WIL Professional Practice and Health unit as focusing on “Cultural
and Indigenous Psychology” unit. We submitted last year a proposal that was rejected due
the UC Indigenising Framework not yet being developed and approved. We could refine
that proposal.

e course and unit learning outcomes need to reflect cultural responsiveness more obvious
and if in there it will be reflected in content and assessment (could be especially
important for APAC accreditation). Start from bottom up, from unit level, easier to adjust
unit learning outcomes = academic revision and only needs to go to faculty via variation
to DUB whereas course variations more time consuming = bigger process.

e need to keep in mind broader consideration of cultural/cross-cultural psychology
as a curriculum framework in which to situate Indigenous Australian and Torres
Strait Islander worldview, knowledges and pedagogies
o consider similarities, differences and linkages between Indigenous cultures
and other minority cultures (including ethnic groups, CALD, women, children,
disabilities, etc.) and focus on nuances
o throughout curriculum explore that we are all connected because we are human
beings and share commonalities but also are different and diverse and the value
of connectedness and diversity
o also important to explore commonalities and diversity among Indigenous
peoples by exploring ways of being, knowing and doing of Ngunnawal
mob, diverse Australian mobs and mobs in other countries
= create awareness of the diversity and value of that diversity
= many students not from Canberra and will work with Indigenous
peoples from other mobs in diverse regions of Australia or
internationally
e need to consider and ensure scaffolding & flow
o within units within the courses
o across undergrad-hons-MCP
o across disciplines in case of cross-disciplinary units
e brainstorm key themes we want to focus on and scaffold throughout such racism and
deconstructing racist discourse, personality, colonialization, health and wellbeing —
themes will emerge as we journey
e first year units
o lend themselves to start having an open mind and reflective, accurate and critical
thinking, and getting students to think how culture affects how people see the
world,
o couldintroduce team teaching to introduce students to
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= notion otherness and complementing, because our team consists of
members from different cultures and sub-disciplines — could bring out
these aspects by positioning ourselves at start of teaching
= team work
when using resources need to coordinate them especially

o for “Working together” book we need to coordinate chapters.

o For NHMRC guidelines for working with Indigenous and Torres Straight Islanders
we could coordinate different foci (e.g. Psychology across the Lifespan could
focus on children and adolescents; research units could focus on research
aspects)

emphasise importance of co-design and self-determination (working with rather than to)
use the experiential learning and reflection-based critical and transformative
pedagogies of the professional core units as ways to develop Indigenous ways of
learning

we could aim for the whole psychology team to have completed the cultural

awareness training by end of this year (currently 14 team members have already
completed the training and the remaining colleagues are enrolled to do the next
training)

co-creating sufficient resources — ideas and needs:

o UC Indigenising units staff can take and get credit for (without assessment)

= |ndigenous worldviews & knowledges
= |ndigenous pedagogies

o creating long-term relationships with Ngunnawal elders

o partnering with the Ngunnawal bush healing farm reciprocal exchange:
https://www.canberratimes.com.au/story/5993161/residential- program-at-
ngunnawal-bush-healing-farm-on-hold/

o asadiscipline team we are spending one week in a remote Indigenous community
to get lived experience and confidence — | know

= Dr Miriam Rose Ungunmerr
who is doing cultural
awareness on country in Daly
River NT
https://www.miriamrosefoun
dation.org.au/about-us/who-

miriamrose
= A/Prof Dr Elaine Lawurrpa Maypliama in Galiwinku
https://www.cdu.edu.au/northern-institute/our-
teams/601/13803#elaine- |%C3%A4wurrpa-maypilama + Yalu
=  Links to Tiwi Island community
o fortnightly lunch time yarning circles — learning circles where colleagues
and guest speakers share for ~30 min their knowledges (e.g., experiences,
summaries of relevant courses/workshops, interesting articles, critical and
Indigenous pedagogies)
o Tiger Grant to fund guest speakers and on country awareness training — perhaps
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we can come out with a joint paper about our process too
e creating a qualitative and Indigenous research unit across FoH or even UC (CIRI is
considering Indigenous research unit)
e Indigenous student enrolments are not clearly flagged to staff
o reasons seem to be diverse

o need to think of ways in which we can be building a safe space in all units that
facilitates disclosure
o we could co-create Indigenous student group and buddies across under,
hons, MCP and PHD level so they can support each other in partnership
with
= Ngunnawal Centre
= Australian Indigenous Mentoring (AIM)
e all units could
o consider case studies - how it has been done & how could we do it differently
o use examples/exercises based on research carried with Indigenous people
o could have some assessments focusing on Indigenous aspects
= each essay task could include cultural and Indigenous considerations
e to address limited availability of Indigenous academics and practitioners to teach or co-
teach
o we could record and share modules done by Indigenous academics and
practitioners
o those team members who have experience and expertise in Indigenous and/or
cultural and cross-cultural psychology could teach into other units (e.g., Petra,
Sally, Caroline). Would also facilitate scaffolding

e FoH T&L offering to do story boarding with us to develop & refine units
o uses design thinking, iterative & collaborate
o can be done individually or with groups we nominate — works better with small
groups (e.g., within levels and/or across levels of units that need scaffolding)
e UCresources
o Marina and Alison Guy & Community of Practice
o Indigenous Student Completion Project

ACTIONS:

Tamsin — FoH T&L take lead of coordinating across faculty in conjunction with unit conveners, but
maintain integrity of psych units in context of the psych course

The next section provides the feedback team members gave regarding challenges, needs and
resources.
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COMBINED FEEDBACK:

What ideas do you have about Indigenising your unit and psychology curriculum in
general?

Integrated into the Indigenising aspects under each unit.

What challenges do you experience (e.g., concerns, knowledge gaps, etc.)?

© APAC

time... would be so helpful if we could somehow create time for focusing on the
Indigenising [ e.g., need ideas for generating money so we can be buying ourselves out of
marking & tutoring

funds to pay ongoingly for Indigenous academics, elders and Ngunnawal community
members for teaching into units

Still at infancy stage on my knowledge and understanding of Indigenous worldview and | am
afraid that my understanding will be ‘bookish’ with no

lived experience.

A knowledge gap in understanding of the different Indigenous groups, is there a

shared common worldview across Indigenous peoples or does it differ by Indigenous
groups.

The wording of the new graduate attribute is not consistent with the other attributes. Its
wording is more consistent with a learning outcome (“able to demonstrate”). This makes
it difficult to interpret how this should be integrated into the units. If you look at the first
3 graduate attributes, they are worded in a way that describes the attributes of a
graduate (e.g. “UC graduates are professional”). The new 4th attribute is worded
differently. The use of “are able to demonstrate...” suggests some sort of skill or capacity
that can be assessed (i.e. “demonstrated”). This seems more consistent with the wording
of a learning outcome rather than a graduate attribute.

My own knowledge on the history of psychology would need to be developed.
Availability of Indigenous researchers to be guests in the unit.

As this is a unit consisting of students from multiple degrees and study plans across

the Faculty of Health it is difficult to ensure that material is appropriate for all

students, does not overlap with already presented information etc. Only less than

30% of the students will be psychology students so the challenge is to understand

and take account of this diversity in student, other units they will be taking and
accreditation requirements.

It is hard to find open access data on Indigenous mental health that is easy to interpret.

I have large knowledge gaps, and | suspect there are many unknown unknowns, so | don’t
even realise what | could improve.
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e Knowledge gaps

e Want to do it authentically

e lack of published literature to draw from in regard to [specific psychological topics]

e | have not knowledge whatsoever relating to Indigenous people of Australia.

e |am learning more about Indigenous ways of doing, knowing and being.

e Thereis a time burden to make sure | have sufficient knowledge to appropriately Indigenise
the course. | had a virus over the last week and feel like
I’'m already terribly behind!

e Because some of the topics | cover deal directly with racism and movements to dismantle
it, I'm especially aware that I’'m bounded by my own lived experience as a white middle
class woman.

e The UC Indigenisation Framework is not yet official or available.

e There are no Indigenous Australian staff in the UC psychology discipline.

e Cultural ways of sharing knowledge in Australian universities tend to restrict accessibility,
thus perpetuating access of knowledge and training to the
“privileged”.

What do you think you need or might need to Indigenise your unit?

e time
e Indigenous academics and/or elders — see comment above

e Iffurther cross-cultural and indigenisation of this course occurs, we will need to look at what would be
useful given the diversity of the students who take this unit.

e Instructional help on applying pedagogical tools to Indigenising my teaching.

e Knowledge base

e | need to educate myself on Indigenous ways of knowing and being in relation to [the unit |
teach]

e The current conversations conducted within the Discipline and the wider university are
extremely helpful, and | would like them to continue.

e | am also finding resources/ideas online (including via social media) that are giving me
additional perspectives on ways to incorporate Indigenous ways of
knowing/being/doing into the curriculum, particularly in light of current events.

e It would be useful to have a conversation with discipline heads of the most common
courses that feed into this unit to determine where the unit and content fits into the
broader indigenisation of their courses and what they would find most useful to be
incorporated into this unit. This unit might not just have to satisfy APAC requirements
so this should be known before redesign or change occurs.

e Mostly education, but also quite specific discussions on what can be done.

e Assistance with identifying resources

e Expertise to review what | have planned to implement
e Need help to include the impact of colonial history on testing [20217]
e Looking for good story sharing resources
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A clearer idea of what the difference in wording used for this graduate attribute means for
its implementation.

| need exposure to Indigenous ways of being, knowing, and doing in topics that are linked to
psychology.

It would be incredibly valuable if | could have more training and could connect with the
Indigenous community in Canberra and surrounding regions to develop some

partnerships.

Ongoing guidance and education.

Links to support at UC and forming connections with the Indigenous community in Canberra
and surrounding regions to develop partnerships

You and Petra have both provided what look like useful references ® . | need to read
further to know what else | need in terms of content, but

welcome anything I’'m sent.

It would be helpful to have my course content moderated, but | worry about being able
to make changes quickly enough to allow this important process. Practically speaking, it
may have to be a bit of moderation before & after — | know that’s not best practice, but
the revisions | made to the unit last year were on a very tight turn around and I’'m not
sure how much faster | can do it.

More information about local Indigenous histories and traditional ecological knowledge.
More opportunities for teaching staff and students to communicate and engage with
Indigenous Australians.

More ways for teaching staff and students to work with Indigenous Australians.

Many unit iterations to gradually map, work through available Indigenous psychology
resources about motivation and emotion, and trial ways of embedding Indigenous
ways of knowing, being, and doing into the existing curricula.

Discussion with unit conveners of similar units at other Australian institutions

about how they are indigenisation the motivation and emotion curricula.

What resources could you contribute to us Indigenising the curriculum?

© APAC

Lived experience as result of conducting research with Indigenous peoples in remote
communities in the NT and Taiwan

Diverse knowledge regarding Indigenous worldviews, knowledges and practices across
world — many resources: books, papers, etc.

Established relationships with Indigenous elders and academics in Australia, NZ, US,
Canada, Africa & Norway — could ask to be guest speakers, Indigenising team
members

Established relationships with remote Indigenous communities in the NT and Taiwan
CIRI Executive Member

Qualitative research and Indigenist research
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e Transformative learning pedagogies — | am one of the co-editors of the Palgrave
International Handbook of Transformation and a member of the International
Transformative Learning Association Leadership Circle and thus have many contacts to
TL academics and practitioners across the world

e Unfortunately (and embarrassingly), | have little to contribute.

e | think probably not much, but since | have a lot of unknown unknowns | may not even
realise that/what | could contribute.

e Broad resources (i.e., see my discussion posts in Teams)

e Pedagogical understandings

e | could potentially contribute with time. | am unsure that | possess any other abilities or
knowledge that might be useful.

e Terra Nullius by Claire G Coleman (a Wirlomin-Noongar-Australian) is a 2017 novel that
places the reader into the world view of Aboriginal and Torres Strait Islanders and
undercuts the threat to white fragility by setting the book in an alternative reality/near
future scenario. It’s beautifully written and cleverly structured. If you haven’t come
across it, | highly recommend checking it out!

e | think we all know about Dark Emu now. While the book itself is very dense, the key
messages from Jared Diamond’s Guns, Germs and Steel are transformative for people
who need a concrete explanation for why there is a correlation between ‘whiteness’
and dominance in many countries around the world.

o [I'llfeed forward my reference list for the unit too, one it starts coming together.

e See my ongoing contributions to the UC Microsoft Teams — Discipline of Psychology -
Indigenisation Channel

e | have expertise in teaching about the legal ramifications and psychological impact of
colonisation, the Protectionist Acts that led to the stolen generations. Ongoing issues
and impacts around Mabo and Crown Land, Deaths in Custody, and the Royal
Commission into Institutional Abuse (I taught this at Murdoch Law School in WA, and
have incorporated this in unit 10448). | would be happy to teach this in the
Professional Capstone unit.

Anything else you like to bring to our attention?

e there is a huge openness and willingness in the psych team to Indigenise but time
constraints — need support to create time for team to dedicate to learn and upskill & if
there are resources within FoH left over from Tiger grant or conference money perhaps
we could get some of that funding

e psychology one of the most potent disciplines for Indigenising because of
psychological knowledges, Indigenous psychology, cross-cultural psychology,
community psych, environmental psych, health psych — cross faulty and UC units

e Just to say a huge thank you to the team providing all the support for the Indigenisation
journey, especially to Petra, Tamsin and Sally.

o Ideally, the psychology discipline could embrace a single electronic platform for
collectively conversing and building content for indigenising the UC psychology
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curriculum. | suggest using the corporate platform (Microsoft Teams) for meetings, chat,
and documentation.

| suggest discussing and adopting legally and ethically appropriate use of copyrighted
materials such as images, particularly in Indigenous contexts.

© APAC
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UNITS

e for each unit we offer initial thoughts about Indigenising this particular unit under
Indigenising Aspects

e we are also in the process of developing study tours for Indigenous students to Fiji (in
collaboration with UoW) and Taiwan

Level 1

Unit 11399 — Understanding People and Behaviour (Level 1)
Indigenising Aspects:

e largest psychology unit with over 700 students

e cross disciplinary unit, 70% of students are not psychology but mainly from disciplines
with FoH but also courses from other faculties

e already contains some Indigenous content

e huge potential for Indigenising not only within psychology but across FoH and UC at
large

e taught by Dr Sally Kelty who has been researching with Indigenous peoples for
many years, is the FoH Champion for the UC Indigenising Task Force and has
expertise in teaching about the legal ramifications and psychological impact of
colonisation, the Protectionist Acts that led to the stolen generations, ongoing
issues and impacts around Mabo and Crown Land, Deaths in Custody, and the
Royal Commission into Institutional Abuse. She taught all of this at Murdoch Law
School in WA and has incorporated this into this unit.

e sibling unit to Foundations of Psychology (FoP) 10444, both units use the same
Ebook but different chapters . When we redesigned FoP and UPB in 2018, and
then reconfirmed in 2019, we carved up the areas of psychology that would be
taught in these two complementary units so that students had a well-rounded
coverage in their first year.

e The content of UPB was also based partially chosen based on requests from other
course convenors and PD across the health faculty as this was going to be one of
the Faculty core units. In 2018, it was decided that FoP would be where students
would have their intro to cross-cultural and Indigenous Psychology.

e When the content of this course was decided upon it had the agreement from
course convenors in the Faculty of Health, any significant alteration will need to
be re-confirmed with all the discipline who enrol in this Faculty unit. For a unit
such as this, which fits into many degrees and majors we need to be careful to
compliment the other units students will be completing and not repeating the
same content.
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Learning Outcomes:
1. Be familiar with the major theories and research in psychology;
2. Be able to demonstrate knowledge of why people behave as they do in a range of situations; and
3. Be able to apply this knowledge in practical exercises and in written assessment.

e If further cross-cultural and indigenisation of this course occurs, we will need to look at
what would be useful given the diversity of the students who take this unit.

e Indigenising would need to be closely coordinated and scaffolded with FoP because not all
students who do this unit will do FoP and hence don’t
get the cross-cultural psychology and Indigenous psychology content.

e Personality psychology is also using the Koori Indigenous IQ test. Needs to be coordinated
with Amanda to ensure scaffolding.

e This unit seems to lend itself to using learning maps. Could be explored.

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing

Knowing (Content) Being Doing (Pedagogies-
Indigenous Knowledge (Perspectives/Practice; Indigenous
Histories and knowledge ways of
communication construction/worldview) learning)
Engagement and Professional Practice
Communication
4.1 use local Unit 11399 s the
Indigenous complimentary/sister unit
histories and to 10444 (Foundations).
traditional This aspect is covered in
ecological unit 1044 content
knowledge to
develop and
augment
understanding
of their
discipline.
4.2, - Indigenous - Experiential practical class - learning
communicate issues looking at knowledges that journey -
and engage around relate to our understanding exploring &
with psychological of IQ seen from different discovering
Indigenous testing and worldviews (using the Koori - questions & reflections
Australiansin recruitment Indigenous IQ test, as - conversations/dialogue
ethical and practices for compared with the Raven’s - Sharing stories
culturally employment. matrices)
respectful
ways.
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4.3. apply their

knowledge to
working with
Indigenous

Australians in socially
just ways.

- Individual, cultural &
workplace
racism/discrimination

overview and lecture
discussions of and the
implications of
stereotyping,
prejudice for
Indigenous and First
Nations People.

questions & reflections
conversations/dialogue
Sharing stories and
looking at

workplace solutions
to reduce

Indigenous

(solutions to case
study assessments
and in tutorial
discussions)

APAC 1.2. Apply
knowledge and skills of
Psychology in a manner
that is reflexive,
culturally appropriate
and sensitive to the
diversity of individuals.

- Lecture on appropriate
and culturally sensitive
and safe psychological
assessment for
recruitment,
psychological
disorders and
assessment of chronic
health and lifestyle
programs and
intervention
outcomes.

Readings on

prejudice

and

stereotyping

Unit 11399 s the
complimentary/sister
unit to 10444
(Foundations).
Most of the Cross-Cultural
and Indigenous
Psychology at Level 1 is
contained in unit 10444

learning

journey -

exploring &
discovering

questions & reflections
conversations/dialogue
stories

Indigenising Aspects:

Unit 10444- Foundations of Psychology (Level 1)

e sibling unit to UPB, needs coordinating with this unit

e already contains some Indigenous content and assessment (quiz, tutorial discussion post &
response); unit covers cross-cultural and Indigenous psychology (2 of the 10 topics)

e huge potential for Indigenising not only within psychology but across FoH and UC at large
taught be A/Prof Petra Buergelt who since 2014 has been researching with Indigenous
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peoples in remote Indigenous communities in the NT and Indigenous peoples in Taiwan, is
working with Indigenous academics in many countries, and is engaged in various ways with
transformative learning (e.g., Member of the International Transformative Learning
Association Leadership Circle, co-editor of Palgrave International Transformative Learning

Handbook to be published in 2021)
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Learning Outcomes:

1. Describe some of the main research areas in Psychology;
2. Explain the major psychological theories and findings relevant to these main study areas;
3. Reflect and engage with the psychological literature; and
4. Apply the American Psychological Association's (APA) referencing conventions in their writing.

e we could be introducing for each topic comparisons between Western and Indigenous
worldviews, knowledges and practices over the years
e This unit could be utilizing team teach the Indigenous psychology workshop with an
Indigenous academic and/or elder. Resource effective if we make this unit a FoH or UC
cross-disciplinary unit.
e we could be utilizing contemporary happenings and have conversations sprinkled
throughout the unit in the workshops and tutorials linked to the topics (e.g., black lives
matter) and include providing relevant journal articles and articles from the conversation
as additional readings
e |ove to redesign the whole unit with Indigenous peoples — rather than teaching topics
create a meaningful storyline that focuses on exploring and discovering the most
influential and important psychological concepts and theories and requires students to
apply them to their lives
e |started to design this unit in a way that it is a journey, but this could be further improved.

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing

understanding of
their discipline.

thinking interact
on examples of
nature, time,
colour and
direction
overview of
historical

Knowing Being Doing (Pedagogies-
(Content) (Perspectives/Practice; Indigenous
Indigenous knowledge ways of
Knowledge construction/worldview) learning)
Histories and Professional Practice
communication
Engagement and
Communication
4.1 use local - thinking and - overview of Indigenous positioning &
Indigenous histories language cosmology & ontology relational
and traditional interactions — how learning
ecological knowledge Western and journey -
to develop and Indigenous exploring &
augment language and discovering

Assessments:

flipped classroom
questions & reflections
conversations/dialogue
pictures, arts & figures
stories
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colonization & its
impacts especially
on psychological
health and
wellbeing
contributions of
psychology to
colonization &
ways how
psychology is
decolonizing
- traditional
ecological
knowledges
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- key cultural and societal
practices
- linkages
between
country-self-
language
- differences between
ways in which
Western and
Indigenous cultures
perceive, think and
language time
De-colonisation:
Working together
two-way to heal,
recover & rebuild
psychological
processes underlying
colonization including
ethnocentrism,
stereotypes, prejudice
and racism
- TopHat ebook chapter
re Indigenous
psychology written by
Prof Pat Dudgeon
- TED talk by Tui Raven,
an Australian
Indigenous women,
gives her experience
and perspectives of
what it means to be
an Indigenous person
in Australia. Tui's
experiences show
how Indigenous
Australian experience
colonization every day
- recommended readings:
- Walking together
ebook
- Griffith:
Wild:
Elementary
Journey
- Lawler: Voices
of the first day:
Awakening in
the Aboriginal
dreamtime.

Ttutorial discussion board
post & response:

linvite you to reflect on
your learnings and to
apply them to your life by
answering the following
question:

1. How could you
facilitate
decolonialization
and Indigenous
and non-
Indigenous
people working
together in your
personal and
professional
environment?

2.  What actions
are you
committing to
take to facilitate
de-colonization
in your
environment?

Please answer this
question from your
particular Indigenous or
non-Indigenous
perspective.

Quiz worth 5% covering
cross-cultural and
Indigenous psychology
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- Trudgeon: Why
warriors lie down
and die

- Giffith: Pip, pip: A
side way look at
time

- Pasco: Dark Emu

- Buergelt: Working
together two- way
journal article
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4.2. communicate and - key Indigenous - overview of Indigenous | - seeabove
engage with Indigenous cultural and societal cosmology, ontology &
Australians in ethical and practices epistemology
culturally respectful - Indigenist research
ways. - Critical qualitative
research
- NHMRC guidelines
for working with
Indigenous and
Torres Straight
Islanders
- See above
4.3. apply their - historical & - overview of Indigenous | - seeabove
knowledge to working contemporary cosmology, ontology &
with Indigenous colonization, racism epistemology
Australians in socially & stereotyping
just ways. - Individual, cultural &
institutionalised
racism
- Seee above
APAC 1.2. Apply - see above content - overview of Indigenous | - seeabove
knowledge and skills of - entire chapter cosmology, ontology &
Psychology in a manner on cross- epistemology
that is reflexive, cultural
culturally appropriate psychology
and sensitive to the including
diversity of individuals. cultural
competencies
- entire chapter on
Indigenous
psychology

Indigenising Aspects:

° already contains some Indigenous content

° huge potential for Indigenising because focuses on how human capacities develop
including how the man-made environment (i.e., societal systems, cultural aspects
including education) influences human development. Scope for cross-cultural

Unit 10445- Psychology Across the Life-Span (Level 1)

comparison with special focus on Indigenous cultures.

e  We could create awareness that psychology across the life-span rests primarily on one (Western)
worldview and is in a sense culturally biased.
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self.

aspects).

Learning Outcomes:

e  Specific foci could be worldview on the person and society, socialisation, acculturation,
Vygotsky’s theories especially scaffolding, how concepts of parenting and childhood have
changed through time within the Western world but also differ by cultural groups, the
challenge of reconciling the etic/emic issue in development.

e  We could be exploring Indigenous kinship relationships including reciprocity and
familial obligations and relate this to concept of relational as opposed to autonomous

e  We could expose students to the distinction between dimension and practice. For instance,
parental warmth is viewed as universally positive and
related to positively to children’s outcomes but the practice of warmth, i.e., how it is
expressed can be different in different cultural groups.

e  NHMRC guidelines for working with Indigenous and Torres Straight Islanders when
looking at ethics in developmental research. Could focus in this unit on exploring
guidelines in relation to children and adolescents (other units could focus on other

1. Describe the sequence of human development and the processes underlying it;
2. Discuss the major psychological developmental theories;
3. Reflect on the impact of context and culture on human development; and
4. Explain the interdependency across domains of human development.

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait Islander ways of
knowing, being and doing

Knowing
(Content)
Indigenous
Knowledge
Histories and
communication
Engagement and
Communication

Being
(Perspectives/Practice;
knowledge
construction/worldview)
Professional Practice

Doing (Pedagogies-
Indigenous
ways of
learning)

4.1 use local
Indigenous histories
and traditional
ecological knowledge
to develop and
augment
understanding of their
discipline.

Present
developmental
psychology research
with Indigenous
Australian
participants:
Australian
Temperament Project;
Theory of Mind

Perspectives on childhood
from an Indigenous
perspective

-Moving from known to
unknown

-Learning journeys
-Using stories to gauge
their social
representations of
parenting and childhood

4.2. communicate and
engage with
Indigenous Australians
in ethical and
culturally respectful
ways.

Reflect on the role of
culture in development-
thinking as intermental
Vygotsky’s concept of
mediation by cultural tools
an signs would fit well to

Moving from known to
unknown

-Learning journeys
-Using stories
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worldviews and
Indigenous worldview.
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4.3, apply their
knowledge to working
with Indigenous

Australians in socially
just ways.

Developmental niche
-NHMRC guidelines for
working with Indigenous
and Torres Straight
Islanders when looking
at ethics in
developmental research

Moving from known to
unknown

-Learning journeys
-Using stories

APAC 1.2. Apply
knowledge and skills of
Psychology in a manner
that is reflexive,
culturally appropriate
and sensitive to the
diversity of individuals.

Reflect on the WEIRD (Henrich
et al., 2010) bias of Psychology
Cultural influence on
development for instance on
the role of parenting practices
and parenting styles.
Attachment and cultural
differences Development of
ethnicidentity in

adolescence

Perspective on parenting
and the self Kagitcibasi
work on the relational
self Heidi Keller’s work
on parenting practices in
Cameroun and Germany

Apply Vygotsky’s socio
cultural approach:
tutorial activity in pairs
around the zone of
proximal development
and strategies that are
applied within the ZPD
such as

scaffolding (to be done).

Indigenising Aspects:

however.

Learning Outcomes:

Unit 11474- Professional Orientation (Psychology) (Level 1)

e will be the first units to targeted so we will need to focus on Indigenising this unit

e we could ask students to create an ePortfoilo in which they are reflecting how their
own cultural background influences their life path (e.g., cultural expectations) and
how they interact with others

e we could consider adding a lecture to the unit on the history of psychology. This would
include Indigenous perspectives. We would need to
ensure that this doesn’t repeat content that may be planned for other first year units,

e the topic for the group presentation could be changed to provide students with an
opportunity to better understand and appreciate Indigenous history.

1. Identify the personal skills, capabilities and knowledge necessary to meet the work standards
expected by psychology graduates in the workplace, and develop a personal and academic plan
to achieve these;

2. Map out their academic and professional trajectories over the next five years in an ePortfolio;
3. Demonstrate a capacity to work collaboratively as part of a team; and

4. Apply American Psychological Association referencing conventions.

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing
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Knowing
(Content)
Indigenous
Knowledge
Histories and
communication
Engagement and
Communication

Being
(Perspectives/Practice;
knowledge
construction/worldview)
Professional Practice

Doing (Pedagogies-
Indigenous
ways of
learning)

4.1 use local
Indigenous histories
and traditional
ecological knowledge
to develop and
augment
understanding of
their discipline.

Tutorial activities:
Observing —
doing — feedback.
Group work.

Real word
examples

used

throughout

unit.

Students engage in
activities that
encourage them to
reflect on their own
personal
development.
Holistic personal
development is

encouraged.

4.2. communicate - Theories of Tutorial activities:
and engage with teamwork Observing —
Indigenous integrated in the doing — feedback.
Australians in ethical unit. These Group work.
and culturally highlight role Real word
respectful ways. division, respectful examples

collaboration, care used

of team members throughout

and celebration of unit.

differences.

Students engage in
activities that
encourage them to
reflect on their own
personal
development.
Holistic personal
development is
encouraged.
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4.3. apply their

knowledge to
working with
Indigenous

Australians in

socially just ways.

Theories of
teamwork
integrated in the
unit. These
highlight role
division, respectful
collaboration, care
of team members
and celebration of
differences.

Tutorial activities:
Observing —

doing — feedback.
Group work.

Real word
examples

used

throughout

unit.

Students engage in
activities that
encourage them to
reflect on their
own personal
development.
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Holistic personal
developmentis

encouraged.

APAC 1.2. Apply - Theories of - Tutorial activities:
knowledge and skills of teamwork Observing —
Psychology in a manner integrated in doing —feedback.
that is reflexive, the unit. - Group work.
culturally appropriate These - Realword
and sensitive to the highlight role examples
diversity of individuals. division, used

respectful throughout

collaboration, unit.

care of team
members and
celebration
of
differences.

Students engage in
activities that
encourage them to
reflect on their own
personal
development.
Holistic personal
developmentis
encouraged.

e inco

Indigenising Aspects:

Cross-discipline FoH unit with over 500 students — could use this unit for effectively
enhancing Indigenising across FoH

Great potential for Indigenising especially regarding being and the linkages between
being, knowing and doing on the example of

quantitative research (being = positivism; knowing = one universal truth, only
what is observable and objective is valid knowledge; doing = data numbers,

data collection methods experiments, surveys, questionnaires; analysis:
statistics; outcome: difficult to access)

Qualitative research (being = interpretivism/social constructionism; knowing =
multiple truths, constructed, subjective; doing = data diverse including text,
arts,
observations and participation; analysis: multiple interpretations; outcome: co-
constructed, easily accessible)

Indigenist research

Currently, this unit is heavily quantitative; it only entails one qualitative research
workshop which focuses on methods (doing) and not underlying philosophical
worldviews (being) but we could make a start by:

discussing of Indigenous (and cross cultural) research methods where appropriate.

examples.
including of additional culturally diverse (including Indigenous) researchers as guests.

Unit 11398 Introduction to Research in the Health Sciences (Level 1)

artifacts; data collection methods: conversations, interviews, diaries,

rporating of additional culturally diverse (including Indigenous) research
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Expanding qualitative and Indigenous component would give students choices and explore
why qualitative more appropriate for Indigenous

We could increase the amount of qualitative research and add Indigenist research. Have
qualitative and Indigenous research upfront. Challenging different study patterns as some
students start mid-year.

We would identify and teach culturally appropriate ways of conducting quantitative
research with Indigenous peoples and communities (e.g., Prof Maggie Walter (Utas),

Dr Bev Sithole & ARPnet)

Introducing students to NHMRC & AISIS guidelines for working with Indigenous and Torres
Straight Islanders

We could use more examples/exercises based on research carried with Indigenous people.

Learning Outcomes:

1. Have an understanding of the major types of research methods used in the health sciences and
the advantages and disadvantages of each;

2. Be aware of some of the issues affecting the reliability and validity of research designs; and

3. Be able to enter data in a statistical package and produce and interpret basic statistical analyses.

e We could also utilize guest lecturers — Indigenous and non-Indigenous — sharing
examples of conducting research with Indigenous peoples and communities. They could
be local and from within Australia and overseas via ZOOM. If they consent we could
record these sessions to build up resources.\Critical reflection on suitability of quant with
Indigenous peoples and communities required & greatly contributed to colonalisation

e Currently we can’t build upon Indigenous knowledges covered by FoP as FoP is
cross-disciplinary and offered same semester (S2), perhaps rethink more students
doing FOP and sequence within unit (e.g., FOP covering Indigenous knowledges at
start of unit, this unit offering qualitative & Indigenist research in second half) or
within course

o Needs to be scaffolded with Honours Research Methods unit

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait Islander ways of
knowing, being and doing

Knowing Being Doing (Pedagogies-
(Content) (Perspectives/Practice; Indigenous
Indigenous knowledge ways of
Knowledge construction/worldview) learning)

Histories and
communication
Engagement
and
Communication

Professional Practice

knowledge to

4.1 use local - Discussion of Questions and
Indigenous qualitative reflections
histories and research Stories
traditional practices Pictures, art and

. figures
ecological &
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their discipline.
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4.2. communicate
and engage with
Indigenous
Australians in ethical
and culturally
respectful ways.

- Learning about
ethical issues to
be considered
when dealing
with vulnerable
groups

- Study
design and
question
writing
considering
the
participant
population

4.3. apply their
knowledge to working
with Indigenous
Australians in socially
just ways.

- Learning about
ethical issues to
be considered
when dealing
with vulnerable

groups
APAC 1.2. Apply - Useof
knowledge and skills research
of Psychology in a examples
manner that is dealing with
. Indigenous
reflexive, culturally X
. populations
apprpprlate and and issues,
sensitive to the including
diversity of discrimination
individuals. and health
outcomes
UNITS - Level 2

Indigenising Aspects:

Learning Outcomes:

Unit 7118 — Experimental Psychology (Level 2)

e This unit is about experiments and statistics. There is one ethics lecture in which we could
potentially really discuss something, but otherwise it is difficult to really Indigenise this unit.

e  Might be one of those units that we can’t do much in content but focus on doing

e Could give examples from the literature about Indigenous mental health and do statistics on that.

e Currently, there are three research methods units taught in this course. APA requires only two
and most universities only teach too. Perhaps we could combine the 2" level and the 3" level
unit that focuses on survey research into one unit and add one Qualitative and Indigenous
Research unit. See under Unit 11398 Introduction to Research in the Health Sciences for
potential of this change for Indigenising.

1. Critique major research designs in psychology and identify the appropriate statistical analysis;
2. Analyse and interpret data from experimental research designs; and
3. Write alaboratory report in APA format.
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UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing

ecological
knowledge to
develop and
augment
understanding of
their discipline.

Knowing Being Doing (Pedagogies-
(Content) (Perspectives/Practice; Indigenous
Indigenous knowledge ways of
Knowledge construction/worldview) learning)
Histories and Professional Practice
communication
Engagement
and
Communication
4.1 use local - Currently none | - Currently none learning
Indigenous histories through
and traditional observing

imitating/doing
story sharing

using pictures & arts
connecting to local
place (country) &
community (using
local examples in

Australians in ethical
and culturally
respectful ways.

class)
4.2. communicate - Currently none - Currently none learning
and engage with through
Indigenous observing

imitating/doing

story sharing

using pictures & arts

. connecting to local

place
(country) &
community (using
local examples in

socially just ways.

class)
4.3. apply their - Currently none - Currently none - learning
knowledge to through
working with observing
Indigenous imitating/doing
Australians in

- story sharing

- using pictures & arts

- connecting to local
place
(country) &
community (using
local examples in
class)
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APAC 1.2. Apply - Currently none - Currently none . learning
knowledge and skills of through
Psychology in a manner observing

that is reflexive, imitating/doing

culturally appropriate
and sensitive to the
diversity of individuals.

story sharing

using pictures & arts
connecting to

local place
(country) &
community (using
local examples in
class)

Unit 7122 Personality and Individual Differences (Level 2)
Indigenising Aspects:
e great potential for Indigenising
e could include KOORI IQ test experience and reflection on cultural bias in intelligence
testing. It fits particularly well in this unit, particularly in regard to achievement of the
first learning outcome and unit convener has all course materials ready to go. Would
need to be coordinated with UPB. This exploration would also help to examine
Aboriginal and Torres Strait Islander knowledge against Western knowledge (consistent
with intermediate level of the unit)
e we could also include:
o the APS apology to Aboriginal and Torres Strait Islander people
o reflections/online group discussions regarding applicability of intelligence and
personality theories and social representations both both.
o Inclusion of impact of colonial history regarding intelligence testing and
impact on Aboriginal and Torres Strait Islander people—
emotional/spiritual/social/economic impacts
o sharing of stories/reflections on what is personality/intelligence, and how are views are
shaped by one’s own culture
o Gardener’ multiple intelligences especially the one Gardener added specifically for
Indigenous peoples (e.g., naturalistic intelligence)
e We could create a map of the learning process for the unit to show expected journey
e Could also emphasise the non-verbal aspects of intelligence more (i.e., emotional
intelligence)

Learning Outcomes:

1. Identify the contentions surrounding the nature and measurement of individual differences;

2. Identify and distinguish the psychometric properties of psychological tests;

3. Explain the principles, applications, and pitfalls of personality and intelligence assessment; and
4. Critically evaluate and compare the major theories of personality.

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing
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Knowing (Content) Being Doing (Pedagogies-
Indigenous (Perspectives/Practice; Indigenous ways
Knowledge knowledge of learning)
Histories and construction/worldview)
communication Professional Practice
Engagement and
Communication
4.1 use local Reflections or
Indigenous tutorial
histories and discussions
traditional (graded): be
ecological included from
knowledge to 2020
develop and Questions and
augment reflections
understanding Conversations/dialogue
of their Group  based
discipline. experiential
learning
method
(POGIL) applied
in tutorials
Case study analyses
Flexible/self-
directed learning
approach
4.2. Questions and
communicate reflections
and engage Conversations/dialogue
with
Indigenous
Australiansin
ethical and
culturally
respectful
ways.
4.3. apply
their
knowledge
to working
with
Indigenous
Australians
in  socially
just ways.
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Apply
knowledge
and skills of
Psychology in
a manner that
is reflexive,
culturally
appropriate
and sensitive

Cross-cultural
implicit
theories of
intelligence.
Importance of
implicit beliefs
and
associations
with
achievement.

Cross-cultural implicit
theories of intelligence.
Importance of implicit
beliefs and associations
with achievement — how
does one’s own culture
influence implicit
theories of personality
and intelligence?

Reflections or

tutorial

discussions

(graded): be

included from

2020

Questions and
reflections
Conversations/dialogue
Group  based

to the Cross-cultural experiential
diversity of applicability learning
individuals. of peand method
rsonality tests (POGIL) applied
(e.g., big five) in tutorials
and Case study analyses
importance Flexible/self-
of directed learning
psychometrics approach
Cultural
context of
personality
theories
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Intelligence
discussion

of eugenics
Critical
evaluation of
the
applicability of
personality and
intelligence
theories
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Unit 7120- Physiological Psychology (Level 2)

Indigenising Aspects:
e Might be a difficult unit to Indigenise in terms of content
e  “ways of knowing” and “ways of being” might be difficult to include without being
tokenistic. However, this may be because | have no knowledge of Indigenous
perspectives on human neurophysiology, so perhaps after educating myself | will find a
way to improve the unit in this regard.
e Potential topics to include could be
o brain studies being misused to colonize
o impact of colonaliztion (e.g., trauma and intergenerational trauma, unhealthy
nutrition, lack of exercise) on cognitive functioning
o complexity of Indigenous culture and language — linkages to brain functions
e needs to be coordinated with UPB and FoP

Learning Outcomes:
1. Identify the structures and functions of neurons;
2. Describe the processes involved in the generation and propagation of a neural impulse;
3. Recognise the major anatomical divisions of the human brain;
4. Apply knowledge of the physiological bases of behaviour to real-world issues; and
5. Explain the physiological processes underpinning various psychological phenomena.
UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing
Knowing Being Doing (Pedagogies-
(Content) (Perspectives/Practice; Indigenous
Indigenous knowledge ways of
Knowledge construction/worldview) learning)
Histories and Professional Practice
communication
Engagement and
Communication
4.1 use local - Pictures and
Indigenous histories figures used
and traditional extensively
ecological knowledge throughout the
to develop and unit.
augment - Activities in all
understanding of their tutorials involve
discipline. students drawing
biological
systems. Students
encouraged to
use drawing as a
way to
organise/visualise
content
delivered in unit.
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Observing —

Tutorial activities:

doing — feedback.

4.2. communicate and
engage with Indigenous
Australians in ethical and
culturally respectful
ways.

Pictures and
figures used
extensively
throughout the
unit.

Activities in all
tutorials involve
students drawing
biological
systems. Students
encouraged to
use drawing as a
way to
organise/visualise
content delivered
in unit.

Tutorial activities:
Observing —
doing — feedback.

4.3, apply their
knowledge to working
with Indigenous
Australians in socially
just ways.

Pictures and
figures used
extensively
throughout the
unit.

Activities in all
tutorials involve
students drawing
biological
systems. Students
encouraged to
use drawing as a
way to
organise/visualise
content delivered
in unit.

Tutorial activities:
Observing —
doing —feedback.
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APAC 1.2. Apply - Pictures and

knowledge and skills of figures used

Psychology in a manner extensively

that is reflexive, throughout the

culturally appropriate unit.

and sensitive to the - Activities in all

diversity of individuals. tutorials involve
students drawing
biological

systems. Students
encouraged to
use drawing as a
way to
organise/visualise
content delivered
in unit.

- Tutorial activities:
Observing —
doing — feedback.
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Indigenising Aspects:

Learning Outcomes:

psychology;

psychology.

Unit 7123- Cognitive Psychology (Level 3)

o  Will be offered as Cognition & Learning in 2021

e Unit convener on maternity leave

e Has a lot of potential for broadening out from behaviourist perspective towards more
holistic and diverse perspectives regarding cognition and learning

e Couldinclude comparison Western & Indigenous ways of knowing and learning

1. able to demonstrate knowledge of theory and research related to advanced topics in cognitive

2. familiar with how to carry out a replication of, or extension to, an established experiment in
cognitive psychology;
3. able to communicate both orally (and in writing) the outcome of research in cognitive

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing

Knowing
(Content)
Indigenous
Knowledge
Histories and
communication
Engagement and
Communication

Being

(Perspectives/Practice;

knowledge

construction/worldview)

Professional Practice

Doing (Pedagogies-
Indigenous
ways of
learning)

4.1 use local
Indigenous histories
and traditional
ecological knowledge
to develop and
augment
understanding of
their discipline.

questions & reflections
conversations/dialogue
pictures, arts & figures
tutorials that apply
knowledge to

familiar situations
Note: these are
general strategies

that | use, and are

not linked to a

specific goal of
indigenisation

4.2. communicate
and engage with
Indigenous
Australians in ethical
and culturally
respectful ways.

questions & reflections
conversations/dialogue
pictures, arts & figures
tutorials that apply
knowledge to

familiar situations
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Note: these are
general strategies
that | use, and are
not linked to a
specific goal of
indigenisation

4.3. apply their
knowledge to working
with Indigenous
Australians in socially
just ways.

questions & reflections
conversations/dialogue
pictures, arts & figures
tutorials that apply
knowledge to

familiar situations
Note: these are
general strategies

that | use, and are

not linked to a

specific goal of
indigenisation

APAC 1.2. Apply
knowledge and skills of
Psychology in a manner
that is reflexive,
culturally appropriate
and sensitive to the
diversity of individuals.

questions & reflections
conversations/dialogue
pictures, arts & figures
tutorials that apply
knowledge to

familiar situations
Note: these are
general strategies

that | use, and are

not linked to a

specific goal of
indigenisation

Unit 7128- Psychopathology
Indigenising Aspects:

e very important unit to Indigenise
e already contains some Indigenous content and assessments
e we could critically explore
o historical and contemporary colonising aspects
cultural appropriatness of DSM and individual approaches vs collective approaches

o)

o Indigenous ways of being and knowing especially related spiritual dimensions

o Indigenous healing practices and therapeutic approaches which are more culturally
appropriate (e.g., arts therapies, nature therapy, gestalt therapy)
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Learning Outcomes:

e We could have dedicated lectures to diagnosis, assessment and treatment of
Indigenous peoples. So going beyond just talking about ‘cultural’ sensitivities’.

e Change the assessment items to include specific assessment of understanding of
Indigenous issues as they relate to psychopathology.

e scaffold especially with
o UPB, FoP, developmental, and social psychology
o honours and MCP

On successful completion of this unit, students will:
o Identify the major psychological disorders and be able to differentiate between them;
o Describe and apply theory and research related to causes and treatments of psychological
disorders;
o Comprehend the principles of assessment, diagnosis and treatment of psychological
disorders; and
o 4. Apply principles of diagnosis and treatment to a case study.

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing

Knowing (Content) Being Doing (Pedagogies-
Indigenous Knowledge (Perspectives/Practice; Indigenous
Histories and knowledge ways of
communication construction/worldview) learning)
Engagement and Professional Practice
Communication
4.1 use local - Open class discussions experiential
Indigenous - Eachchapter of highlighting the learning and
histories and the text book importance of considering activities in tutorial
traditional includes cultural and being respectful of questions & reflections
ecological awareness and different cultural conversations/dialogue
knowledge to discussion of worldviews and pictures, arts & figures
develop and Indigenous issues perspectives. stories
augment - Lectures cover - Health care and mental
understanding mental health in health problems viewed as
of their different holistic including cultural
discipline. cultures and how values and beliefs
psychopathology
is seen and
applied in different
cultures
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- Tutorialsinclude
discussions of

cultural

responsiveness

and

psychopathology
4.2. communicate and - Each chapter of - Open class - experiential learning
engage with the text book discussions and activities
Indigenous includes cultural highlighting the - questions & reflections
Australians in ethical awareness and importance of - conversations/dialogue
and culturally discussion of considering and - pictures, arts & figures
respectful ways. Indigenous issues being respectful of - stories

- Lectures cover Aboriginal and

mental health in
different

cultures and how
psychopathology

Torres Strait
Islander
worldviews and
perspectives.

is seen and - Health care
applied in and mental
different health
cultures problems
- Tutorials include viewed as
discussions of holistic
cultural
responsiveness
and
psychopathology
4.3. apply their - Assessing and treating - Open class - experiential learning
knowledge to mental health problems discussions and activities
working with in different cultural highlighting the - learningjourney
Indigenous contexts importance of - exploring &
Australians in - Discussion in lectures considering and discovering
socially just ways. and tutorials needing being respectful of - questions & reflections
to be considered Aboriginal and - conversations/dialogue
when counselling Torres Strait - pictures, arts & figures
Aboriginal or other Islander - stories
culturally diverse worldviews and
people. perspectives.
- Health care
and mental
health
problems
viewed as
holistic
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APAC 1.2. Apply - Discussions - Open class - experiential learning
knowledge and skills around culturally discussions and activities
of Psychology in a responsive highlighting the - Applied knowledge
manner that is assessment and importance of - learningjourney
reflexive, culturally treatment considering and being -exploring &
appropriate and Recommended respectful of discovering
sensitive to the readings for the Aboriginal and Torres - questions & reflections
diversity of unit: Strait Islander - conversations/dialogue
individuals. Working Together: worldviews and - pictures, arts & figures
Aboriginal and Torres perspectives. - stories
Strait Islander Mental - Health care
Health and Wellbeing and mental Assessment items:
Principles and Practices health 1. Case study which
by Pat Dudgeon, Helen problems includes
Milroy, and Roz Walker. viewed as acknowledgement
holistic of culture as it
applies to
diagnosis and
treatment
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Oral
presentations
which consider
culturally
appropriate
approaches to
mental health
and wellbeing
Exam which
includes
questions on
culturally
appropriate
assessment,
diagnosis and
treatment

Unit 7125- Social Psychology (Level 3)
Indigenising Aspects:
e Huge potential for Indigenising
e Already

behaviour).
e We could explore
o avyarning circle format for at least some of the tutorial exercises.

concepts we study as they appear in the arts and in the media.
o yarning circles as a mode of communication and research

Learning Outcomes:
1. Describe some of the main research areas in Psychology;

3. Reflect and engage with the psychological literature; and

e More content in terms of Indigenous perspectives and experiences could be worked
into the unit. Existing content could be easily expanded when learning about self,
communication and racism but other topic areas could also build in content (attitudes,
group processes, leadership, aggression, pro-social behaviour, pro-environmental

o concept mapping could become something that is done more collaboratively with
students to help them ground their study in terms of their own learning journey.
o using the discussion boards more as well, particularly to share examples of the

2. Explain the major psychological theories and findings relevant to these main study areas;

4. Apply the American Psychological Association's (APA) referencing conventions in their writing.

Islander ways of knowing, being and doing

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
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with Indigenous
Australiansin
ethical and
culturally

respectful ways.

- Cultural differences in
the way that eye
contact is used in
communication

Knowing (Content) Being Doing (Pedagogies-
Indigenous (Perspectives/Practice; Indigenous
Knowledge knowledge ways of
Histories and construction/worldview) learning)
communication Professional Practice
Engagement and
Communication
4.1 use local - Contrast the traditional | - Brief overview of an
Indigenous story of colonisation Indigenous
histories and with evidence of perspective on ‘self’
traditional massacres, stolen - Contrast the hegemonic
ecological wages and the stolen view of society with
knowledge to generation, discuss in alternative viewpoints,
develop and terms of the practical including Indigenous
augment and symbolic nature of ones.
understanding systemic racism.
of their - Use Dark Emu and it’s
discipline. use in the
education system as
a further
change towards a new
narrative
4.2. - Yarning circles - Learn conditions that - small group
communicate as a mode of foster positive discussion,
and engage communication interactions between including about

different groups, with a
focus on different ethnic
groups.

- Learn about the ways that
language can be used to
protect ethnic vitality and
signal different things to
members of other ethnic
groups.

- Deconstruct racist discourse

deconstructing
racism and the
beliefs driving racist
behaviour
- conversations/dialogue
- stories, including
scenario-based
problem solving
- discussing how
theory matches
different real-
life events
- pictures, arts & figures
- concept mapping of
different topics
covered
Assessment: Reflection
on tutorial experiences
and how they illustrate
social psychological
concepts. Short answer
responses to scenarios
concerning interactions
between minority and
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majority group members

4.3. apply
their
knowledge to
working with
Indigenous
Australians in
socially  just
ways.

- Theories about how
members of
minority and
majority groups can
combat racism

- Learn conditions that
foster positive
interactions between
different groups, with a
focus on different ethnic
groups.

- Deconstruct racist discourse

- small group
discussion,
including about
deconstructing
racism and the
beliefs driving racist
behaviour

- conversations/dialogue

© APAC

Page 151 of 279



- Theories about how
and why members of
privileged groups try
to protect their
privilege.

- stories, including
scenario-based
problem solving

- discussing how
theory matches
different real-
life events

- pictures, arts & figures

- concept mapping of
different topics
covered

Assessment: Reflection

on tutorial experiences

and how they illustrate
social psychological
concepts. Short answer
responses to scenarios
concerning interactions
between minority and
majority group members

APAC 1.2. Apply
knowledge and skills of
Psychology in a manner
that is reflexive,
culturally appropriate
and sensitive to the
diversity of individuals.

- Learn to recognise
the ways that
language can be
used to protect
ethnic vitality and
signal different
things to members
of other ethnic
groups.

- Learn about cultural
differences in the way
that eye contact is
used in
communication

- Learn about the way
that identity,
stereotypes and
lived experiences
heavily affect the
way we interpret
the world.

- small group
discussion,
including about
deconstructing
racism and the
beliefs driving racist
behaviour

- conversations/dialogue

- stories, including
scenario-based
problem solving

- discussing how
theory matches
different real-
life events

- pictures, arts & figures

- concept mapping of
different topics
covered

Assessment: Reflection

on tutorial experiences

and how they illustrate
social psychological
concepts. Short answer
responses to scenarios
concerning interactions
between minority and
majority group members
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Unit 7124 Motivation and Emotion (Level 3)
Indigenising Aspects:
e convener is continuingly striving to maximise the unit material openness,
accessibility, and public editability (i.e., intentionally avoid the colonial/Western
practice of claiming and protecting ownership over knowledge, fixedness of content,
and non-sharing/restrictive access via copyright and paywalls).
e potential to bring in much more content
e We could explore
o what motivates Indigenous peoples including spiritual and country/nature related
dimensions
o diverse ways in which Indigenous peoples are experiencing emotions and encouraging
emotions to be expressed
o emotions related to colonizations
o encourage students to negotiate Indigenous related topics for major assignment

Learning Outcomes:

1. Identify the major principles of motivation and emotion;

2. Integrate theories and current research towards explaining the role of motivation and emotions
in human behaviour; and

3. Critically apply knowledge of motivation or emotion to an indepth understanding of a specific
topic in this field.

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait

Islander ways of knowing, being and doing

Knowing Being Doing (Pedagogies-
(Content) (Perspectives/Practice; Indigenous
Indigenous knowledge ways of
Knowledge construction/worldview) learning)
Histories and Professional Practice
communication
Engagement and
Communication
4.1 use local Students are gradually | None Students create and
Indigenous histories building open, online contribute open, online
and traditional knowledge about artefacts (book chapter
ecological knowledge | motivation and and video) into the
to develop and emotion in relation to knowledge commons.
augment Indigenous More info.
understanding of their | Australians. 7 (using creative licence
discipline. chapters 2010-2019. commons)
4.2. communicate and | None None None
engage with
Indigenous Australians
in ethical and
culturally respectful
ways.
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4.3, apply their
knowledge to working
with Indigenous
Australians in socially
just ways.

None

None

None

APAC 1.2. Apply
knowledge and skills of
Psychology in a manner
that is reflexive,

None

None

Students negotiate
unique, individualised
topics for major
assignment. More info.

culturally appropriate
and sensitive to the
diversity of individuals.

UNITS — elective

Unit 8736 — Health Psychology (elective)

Indigenising Aspects:
e  cross-discipline unit
e  huge potential for Indigenising across FoH and UC
e we could adapt a holistic and interconnected perspective of health (psychological,
spiritual, physical, environmental/ecological, cultural, ideological, political, social,
economic dimensions of health) and colleagues from diverse health and arts/design
disciplines could contribute to this unit
e we could also explore
o the specific aspects health care professionals need to consider working with Indigenous
patients and clients
o tutorial tasks reflecting on what works and what doesn’t work when working with
Indigenous patients and clients
o tutorial task to healing power of nature and Indigenous ecological knowledges and
intimate connection between nature and humans
o flipping the classroom
more conversations and story telling during workshops
o further developing Canvas site in ways that takes students on a journey (similar to
Foundations of Psych Canvas site)

o

Learning Outcomes:

e 1. Demonstrate understanding of the interaction between biological, psychological, and
sociocultural factors in the causation, maintenance, andmanagement of health and
iliness;

2. Explain the basic principles, theories and methodologies of health psychology;
3. Describe the psychosocial precursors to selected psychosomatic illnesses; and
4. Identify key issues in health service utilisation and health promotion in Australia.
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UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing

understanding of
their discipline.

Health

Readings:

Parker, R., & Milroy, H.

(2014). Aboriginal
and Torres Strait
Islander Mental
Health: An

Overview (Links

to an external

site.).

In P. Dudgeon, H.
Milroy, & R. Walker
(Eds). Working
together: Aboriginal
and Torres Strait
Islander mental
health and wellbeing
principles and
practice (2nd ed.) (pp.
25 - 38). Canberra:
Commonwealth of
Australia.

Topic: Indigenous
healing practices
- Indigenous

knowledges
regarding
health and
healing
practices

Knowing Being Doing (Pedagogies-
(Content) (Perspectives/Practice; Indigenous
Indigenous knowledge ways of
Knowledge construction/worldview) learning)
Histories and Professional Practice
communication
Engagement and
Communication
4.1 use local Topic: Introduction - overview of Indigenous - positioning &
Indigenous histories to Health cosmology & ontology relational
and traditional Psychology - learning
ecological knowledge - Aboriginal and journey -
to develop and Torres Strait exploring &
augment Islander Mental discovering

- yarning circle with
Indigenous elder

- questions & reflections

- conversations/dialogue

- pictures, arts & figures

- stories

Graded tutorial post:

To gain deeper insights
into Indigenous health
and wellbeing aspects,
select one of the
chapters from your
readings this week
(references see above
readings section) OR the
yarning

circle and write a 300
word statement in
which you:

1. briefly summarize
the chapter or
yarning circle

2. reflect and share your
learnings
including shifts in
thinking about
Indigenous peoples
and/or
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- impacts of
colonization on
Indigenous

health and
wellbeing

impacts of

Western

paradigms
oppressing
Indigenous
worldviews and
knowledges
pathways for turning
the tide for the
benefit of Indigenous
and non- Indigenous
peoples

valuing &
Strengthening
Aboriginal and
Torres Strait
Islander Workforce

Yarning Circle explored:

- What do you know
about Australian
Aboriginal and
Torres Strait Islander
people?

Do you think racism is
a problem in
Australia? If yes, give
examples. If no, why
not?

Emile Durkheim
postulated that
anomie was a
precursor to

suicide. So, what is
anomie and how
does it influence
society?

Is crime

inherentina
capitalist

society?

Is deviance a
product of a
capitalist society?

interacting with
Indigenous
peoples personally
and as health
professional

Utilize least one (1) of
the chapters provided
for writing the
statement.
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Provided readings:

e Gee, G,
Dudgeon, P.,
Schultz, C., Hart,
A., & Kelly,
K. (2014). Aboriginal
and Torres Strait
Islander social and
emotional
wellbeing (Links to an

external site.).
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In P. Dudgeon, H.
Milroy, & R. Walker
(Eds). Working
together: Aboriginal
and Torres Strait
Islander mental
health and wellbeing
principles and
practice (2nd ed.)
(pp. 55 - 68).
Canberra:
Commonwealth of
Australia.

e Schultz, C., Walker,

R., Bessarab, D.,
McMillan, F.,
Macleod, J.,
Marriott,

R. (2014).
Interdisciplinary care
to enhance mental
health and social and
emotional wellbeing.
(Links to an external
site.) In P. Dudgeon,
H. Milroy, & R.
Walker (Eds).
Working together:
Aboriginal and Torres
Strait Islander mental
health and wellbeing
principles and
practice (2nd ed.) (pp.
221 -242). Canberra:
Commonwealth of
Australia.

e Merton, R. K. (1938).
Social structure and
anomie . American
Sociological Review,
3(5), pp. 672-

682.

Recommended readings:

e Dudgeon, P., Milroy,

H., & Walker,
R. (Eds).
Working
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https://uclearn.canberra.edu.au/courses/6640/files/1474545/download?wrap=1
https://uclearn.canberra.edu.au/courses/6640/files/1474545/download?wrap=1
https://uclearn.canberra.edu.au/courses/6640/files/1474545/download?wrap=1
https://uclearn.canberra.edu.au/courses/6640/files/1474545/download?wrap=1
https://www.telethonkids.org.au/our-research/early-environment/developmental-origins-of-child-health/aboriginal-maternal-health-and-child-development/working-together-second-edition/

together:
Aboriginal and
Torres Strait
Islander mental
health and
wellbeing
principles and
practice (Links

to an external
site.) (2nd ed.).
Canberra:
Commonwealth
of Australia.
Griffith, J. (2015).
Savage grace: A
journey into
wildness (Links to an

external site.).
Berkeley, CA:

Counterpoint
Berkeley. (winner of
the Orion book
award)

NPY Women's
Council
Aboriginal
Corporation
(2013).
Traditional
healers of the
Central Desert:
Ngangkari. (Links
to an external
site.) Broome,
WA: Magabala
Books.

Pascoe, B.
(2018).

Dark emu.

(Links to an
external
site.)Broome, WA:
Magabala Books.
(winner of several
book awards)
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https://www.amazon.com/Savage-Grace-Wildness-Jay-Griffiths/dp/1619024659
https://www.amazon.com/Savage-Grace-Wildness-Jay-Griffiths/dp/1619024659
https://www.amazon.com/Savage-Grace-Wildness-Jay-Griffiths/dp/1619024659
https://www.amazon.com/Savage-Grace-Wildness-Jay-Griffiths/dp/1619024659
https://www.booktopia.com.au/traditional-healers-of-the-central-desert-ngangkari-npy-women-s-council-aboriginal-corporation/book/9781921248825.html
https://www.booktopia.com.au/traditional-healers-of-the-central-desert-ngangkari-npy-women-s-council-aboriginal-corporation/book/9781921248825.html
https://www.booktopia.com.au/traditional-healers-of-the-central-desert-ngangkari-npy-women-s-council-aboriginal-corporation/book/9781921248825.html
https://www.booktopia.com.au/traditional-healers-of-the-central-desert-ngangkari-npy-women-s-council-aboriginal-corporation/book/9781921248825.html
https://www.booktopia.com.au/traditional-healers-of-the-central-desert-ngangkari-npy-women-s-council-aboriginal-corporation/book/9781921248825.html
https://www.booktopia.com.au/traditional-healers-of-the-central-desert-ngangkari-npy-women-s-council-aboriginal-corporation/book/9781921248825.html
https://www.booktopia.com.au/dark-emu-bruce-pascoe/book/9781921248016.html?source=pla&gclid=Cj0KCQjwi7DtBRCLARIsAGCJWBrVkfoG_20Tg1ALdwSeuHrpAfC2lO_mbO5itLyRMBrR5a6nHyGKp-8aAuTbEALw_wcB
https://www.booktopia.com.au/dark-emu-bruce-pascoe/book/9781921248016.html?source=pla&gclid=Cj0KCQjwi7DtBRCLARIsAGCJWBrVkfoG_20Tg1ALdwSeuHrpAfC2lO_mbO5itLyRMBrR5a6nHyGKp-8aAuTbEALw_wcB
https://www.booktopia.com.au/dark-emu-bruce-pascoe/book/9781921248016.html?source=pla&gclid=Cj0KCQjwi7DtBRCLARIsAGCJWBrVkfoG_20Tg1ALdwSeuHrpAfC2lO_mbO5itLyRMBrR5a6nHyGKp-8aAuTbEALw_wcB
https://www.booktopia.com.au/dark-emu-bruce-pascoe/book/9781921248016.html?source=pla&gclid=Cj0KCQjwi7DtBRCLARIsAGCJWBrVkfoG_20Tg1ALdwSeuHrpAfC2lO_mbO5itLyRMBrR5a6nHyGKp-8aAuTbEALw_wcB
https://www.booktopia.com.au/dark-emu-bruce-pascoe/book/9781921248016.html?source=pla&gclid=Cj0KCQjwi7DtBRCLARIsAGCJWBrVkfoG_20Tg1ALdwSeuHrpAfC2lO_mbO5itLyRMBrR5a6nHyGKp-8aAuTbEALw_wcB

Topic: The healing power
of nature

- How Western and -

Indigenous
perspectives view
their relationship
with nature
strikingly
differently.
Indigenous
perspectives of
nature and why
living in harmony
with nature is so
important for our
surviving and
thriving.

Reading:

Buergelt, P. T., Paton, D.,
Sithole, B., Sangha, K.,
Campion, 0.B. &
Campion,

J. (2017). Living in
harmony with our
environment: A
paradigm shift. InD.
Paton & D. Johnston
(Eds.), Disaster
resilience: An integrated
approach (2™ ed) (pp.
289-307). Springfield, IlI:
Charles C. Thomas.
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4.2. communicate and
engage with Indigenous
Australians in ethical and
culturally respectful
ways.

Topic: Health Research
and Evaluation:
Quantitative,
Qualitative & Indigenist

- key Indigenous
cultural and societal
practices

- Indigenist research

- what have
Indigenous
research
approaches to
offer to
enhancing
knowledge in
health
psychology?

- Critical qualitative
research

- NHMRC guidelines
for working with
Indigenous and
Torres Straight
Islanders

- overview of Indigenous
cosmology, ontology &
epistemology

positioning &

relational

- learning
journey -
exploring &
discovering

- yarning circle with

Indigenous elder

- questions & reflections
- conversations/dialogue

- pictures, arts &
figures/graphics
- stories

Graded tutorial post:

This week is not only
challenging your ideas
about what scientific
research is, but also what
the nature of reality is,
what we can know and
what what valid
knowledge is.

Applying this
knowledge to
facilitating your
clients/patients
changing their beliefs
and behaviours, write a
300 word statement in
which you:

1. outlinethe
theoretical
assumptions
underlying
quantitative,
qualitative and
Indigenous research

2. discussthe
implications of
each perspective
on what valid
knowledge is

3. discussthe
impactions of
these
implications on
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how you
interact with your
clients/patients

Utilize your textbook,
lecture handouts and
notes, and at least one
(1) journal article for
writing the statement.
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4.3, apply their
knowledge to working
with Indigenous

Australians in socially
just ways.

- all of the above
content

- overview of Indigenous
cosmology, ontology &
epistemology

positioning &
relational

learning

journey -

exploring &
discovering

questions & reflections
conversations/dialogue
pictures, arts &
figures/graphics
stories

APAC 1.2. Apply
knowledge and skills of
Psychology in a manner
that is reflexive,
culturally appropriate
and sensitive to the
diversity of individuals.

- see above content

- overview of Indigenous
cosmology, ontology &
epistemology

see above
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BACHELOR OF PSYCHOLOGY (HON.)

GENERAL COMMENTS:

e The course convener Dr Dimity Crisp is currently on maternity leave and A/Prof Tricia Brown
is fulfilling this role until Dimity is back.

e Important to meet the attributes across the whole course, because the units vary in
their potential and opportunities for Indigenising. Some units are more suitable to
cover topics and others to implement pedagogies.

KEY THEMES:

e Important to meet the attributes across the whole course, because the units vary in
their potential and opportunities for Indigenising. Some units are more suitable to
cover topics and others to implement pedagogies.

e We will need to coordinate and scaffold the being and knowing we offer across the
different units within the honours program and with both undergraduate course and
MCP. In particular, we need to coordinate and scaffold who is using which resources
particularly which chapters from

the “Working together” book. Maybe a good idea is to map the different chapters (or parts
therefore) of that book to the different units that we do, so we can go through a significant
proportion of the book throughout the course.

e |t would be ideal for most Indigenous content to be co-taught with Indigenous academics
and practitioners.

e We need to build capacity as allies.

e Review the course and learning outcomes for all units to reflect the Indigenous content
of the units. This way the Indigenous content is also more visible to APAC.

e Identify and utilize relevant resources locally, nationally and internationally.

e Build long-term and reciprocal relationships and partnerships with Ngunnawal mob
and other Indigenous mob ins surrounding regions. Perhaps inquire into contributing
to the Ngunnawal Bush Healing Farm.

e Hons and MCP course outcomes need to be changed to reflect new graduate attribute and
inclusion of cultural competence.

e Indigenising needs to be a slow and staged process where everybody is
contributing to and that gives people space to shift/transform their fundamental
worldviews in many ways including that there is no right way and no certainty and
becoming comfortable with uncertainty and multiple truths (and many other
aspects).

o Need way for team to work through decolonising aspects themselves first (e.g., guilt,
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shame, getting it right, having to know) to ensure their health and wellbeing and to
enable them to facilitate these conversations with students safely and competently.
Team is multicultural including New Zealand, Dutch, German, British, Malaysian and
Canadian. We could inquire into the Indigenous situation in these countries and share
with whole team to identify similarities/differences and to provide the wider
international Indigenous aspects to students.

Potential that students are conducting research with Indigenous peoples and
communities. To fulfil this potential, both SV and students would need to be trained in
gualitative research and Indigenist research during their undergraduate studies and
within the honours program.

COMBINED FEEDBACK:

What ideas do you have about Indigenising your unit and psychology curriculum in
general?

Integrated into the Indigenising Aspects in each unit

What challenges do you experience (e.g., concerns, knowledge gaps, etc.)?

Concerns about not doing it ‘right’. Collective guilt/baggage that comes from being a
non-Indigenous Australian which can be a barrier to moving forward. Lack of

knowledge about Indigenous ways of doing and being.

| have not knowledge whatsoever relating to Indigenous people of Australia.

Lack of knowledge. | don’t know enough to have ideas about how to do this
[Indigenising]; other than consult with the relevant ethical documents and guidelines for
doing research with Indigenous populations.

| have large knowledge gaps, and | suspect there are many unknown unknowns, so | don’t
even realise what | could improve.

| am learning more about Indigenous ways of doing, knowing and being. It would be
incredibly valuable if | could have more training and could connect with the

Indigenous community in Canberra and surrounding regions to develop some
partnerships.

What do you think you need or might need to Indigenise your unit?

© APAC

| need exposure to Indigenous ways of being, knowing, and doing in topics that are linked to
psychology.

More practical information and research evidence.

Mostly education, but also quite specific discussions on what can be done.

Ongoing guidance and education.

Links to support at UC and forming connections with the Indigenous community in Canberra
and surrounding regions to develop partnerships.
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What resources could you contribute to us Indigenising the curriculum?

e Enthusiasm. Knowledge from social psychology re: racism, prejudice, intergroup conflict etc.

e | could potentially contribute with time. | am unsure that | possess any other abilities or
knowledge that might be useful.

e | think probably not much, but since | have a lot of unknown unknowns | may not even
realise that/what | could contribute.

Anything else you like to bring to our attention?

e Thisis a difficult but very worthwhile journey. Thanks to Petra for leading this and to
everyone for their commitment.

e | am concerned that in going through this process we impose how we think it should be,
without even knowing if it’s the best way to do things, when there is a minimal research
evidence base. | am concerned that in the rush to do the right thing we are going to run
into the same problem that education has run into over the years, where there are
changes in the curriculum and the way things are taught based on a good idea only to
find poorer outcomes down the track when the research evidence comes in.

e Just to say a huge thank you to the team providing all the support for the Indigenisation
journey, especially to Petra, Tamsin and Sally.

| have participated in the UC Cultural Awareness Training (please highlight):

See attached table.
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UNITS:

for each unit we offer initial thoughts about Indigenising this particular unit under
Indigenising Aspects

we are also in the process of developing study tours for Indigenous students to Fiji (in
collaboration with UoW) and Taiwan
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Unit 7366 — Honours Thesis in Psychology

Indigenising aspects:

e This unit employs experiential learning as pedagogy. Students are conducting a
research project of their choice and each have a supervisor supervising them
individually.

e Potential that students are conducting research with Indigenous peoples and
communities regarding Indigenous ways of being, knowing and doing; historical
and contemporary colonialization (including racism, stereotyping, prejudice);
variables and processes influencing Indigenous health/wellbeing, service
provision, and student success.

e Mainstream projects could emphasise including Indigenous peoples as participants.

e Could be topics related to local Indigenous histories and traditional ecological
knowledges, but staff and students would need training in doing research with
Indigenous peoples and communities.

e To fulfil this research potential, both supervisor and students would need to be
trained in qualitative research and Indigenist research during undergraduate
studies and within the honours program.

e Could conduct workshops in this unit specifically to doing research with Indigenous
peoples and communities.

e The honours ethics unit and counselling unit could cover NHMRC and AIATSIS
guidelines for conducting research with Indigenous peoples and communities, and
interacting with Indigenous participants effectively (e.g., creating safe spaces,
establishing and maintaining trusting and equal relationships, communication
across cultures). For details see ethics and counselling unit below. Supervisor would
need to guide students regarding appropriate application of these ethics guidelines
for specific projects. Potentially students could conduct research in this area.

e The content and methodology employed is largely dependent of topic and expertise
of supervisor. Hence, the more supervisors are skilled in conducting research with
Indigenous peoples and communities, the more they will create space for honours
students conducting research in this space.

e There are a number of workshops in the unit where there is potential for further
Indigenisation — e.g., comparison of different research methodologies (but
perhaps better placed in Research Methods unit), working with Indigenous and
CALD participants in research (but perhaps better placed in Professional Ethics),
introducing value of co-design and research allies.
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profession.

Learning Outcomes:
On successful completion of this unit, students will be able to:

1. Design and execute a research project relating to a psychological issue to a standard acceptable
to the profession;

2. Independently undertake an analysis of data derived from survey or experimental designs in
psychology; and

3. Communicate the results of an independent research project in a form acceptable to the

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing

understanding of
their discipline.

Knowing Being Doing (Pedagogies-
(Content) (Perspectives/Practice; Indigenous
Indigenous knowledge ways of
Knowledge construction/worldview) learning)
Histories and Professional Practice
communication
Engagement
and
Communication
4.1 use local Dependent on topics and Dependent on
Indigenous Content s highly research methodologies thesis topic and
histories and dependent on being employed. Some supervisor. Some
traditional thesis topic being theses are likely to students undertake
ecological investigated. employ social qualitative projects
knowledge to constructionist which may include:
develop and frameworks which are - experiential learning
augment more closely akin to - reflective practice

Indigenous perspectives.

- questions & reflections
- conversations/dialogue
- deconstruction &
reconstruction All
supervision includes
guestions and

reflections,
conversations/dialogue

4.2. communicate
and engage with
Indigenous
Australiansin
ethicaland
culturally
respectful ways.

Contentis
highly
dependent on
thesis topic
being
investigated.

As above

Dependent on thesis
topic and supervisor.
Some students
undertake qualitative
projects

which may include:
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Students complete
ethics integrity
module which
includes working
with vulnerable
populations and
groups.

experiential learning
reflective practice
qguestions & reflections
conversations/dialogue

knowledge and skills
of Psychologyin a
manner that is
reflexive, culturally
appropriate and
sensitive to the
diversity of
individuals.

Content is highly
dependent on
thesis topic being
investigated. Some
theses
investigating
cross-cultural
research topics.

Students complete
ethics integrity
module which
includes working
with vulnerable
populations and
groups.

4.3. apply their Content is highly As above Dependent on
knowledge to dependent on thesis topic and
working with thesis topic being supervisor. Some
Indigenous investigated. students undertake
Australiansin Students qualitative projects
socially just ways. complete ethics which may include:
integrity module experiential learning
which includes reflective practice
working with qguestions & reflections
vulnerable conversations/dialogue
populations and
groups.
APAC 1.2. Apply As above Dependent on

thesis topic and
supervisor. Some
students undertake
qualitative projects
which may include:
experiential learning
reflective practice
qguestions & reflections
conversations/dialogue
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Unit 10112- Research Methods in Psychology (Honours)

Indigenising aspects:
e Great potential for Indigenising especially regarding being and the linkages between being,
knowing and doing , for example:
e quantitative research (being = positivism; knowing = one universal truth, only what
is observable and objective is valid knowledge; doing = data numbers, data
collection methods experiments, surveys, questionnaires; analysis: statistics;
outcome: difficult to access)
e Qualitative research especially critical qualitive research (being =
interpretivism/social constructionism; knowing = multiple truths, constructed,
subjective; doing = data diverse including text, arts, artifacts; data collection
methods: conversations, interviews, diaries, observations and participation; analysis:
multiple interpretations; outcome: co-constructed, easily accessible)
¢ Indigenist research
e Currently, this unit is heavily quantitative; it only entails one qualitative research
workshop which focuses on methods (doing) and not underlying philosophical
worldviews (being).
e We could increase the amount of qualitative research and add Indigenist research.
Have qualitative and Indigenous research upfront. Challenging different study
patterns as some students start mid year.
e We would identify and teach culturally appropriate ways of conducting quantitative
research with Indigenous peoples and communities (e.g., Prof Maggie Walter (Utas),
Dr Bev Sithole & ARPnet)
e References to NHMRC & AITSIS guidelines for working with Indigenous and Torres Straight
Islanders but this content could be taught in Ethics unit (see below)
e We could use more examples/exercises based on research carried with Indigenous people.
e We could also utilize guest lecturers — Indigenous and non-Indigenous — sharing
examples of conducting research with Indigenous peoples and communities. They
could be local and from within Australia and overseas via ZOOM. If they consent we

could record these sessions to build up resources.
Learning Outcomes:
1. Critically evaluate research designs in psychology;

2. Identify and use the appropriate statistical analyses to address research questions;

3. Analyse research data using statistical software; and
4. Present research findings in APA style.

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing

Knowing Being Doing (Pedagogies-
(Content) (Perspectives/Practice; Indigenous
Indigenous knowledge ways of
Knowledge construction/worldview) learning)
Histories and Professional Practice

communication

Engagement and

Communication
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4.1 use local Indigenous
histories and traditional
ecological knowledge to
develop and augment
understanding of their
discipline.

Use of image
Use of lengthy
exercises to

apply knowledge
with guidance.

Note: these are general
strategies that | use, and
are not linked to a
specific

pedagogy

4.2. communicate and

engage with Indigenous
Australians in ethical and

culturally respectful
ways.

- Use of image

- Useoflengthy
exercises to
apply knowledge
with guidance.

Note: these are
general strategies
that | use, and are
not linked to a
specific pedagogy

4.3. apply their
knowledge to working
with Indigenous
Australians in socially
just ways.

- Use of image

- Useoflengthy
exercises to
apply knowledge
with guidance.

Note: these are general
strategies that | use, and
are not linked to a
specific pedagogy

APAC 1.2. Apply
knowledge and skills of
Psychology in a manner
that is reflexive,
culturally appropriate
and sensitive to the
diversity of individuals.

- Use of image

- Useoflengthy
exercises to
apply knowledge
with guidance.

Note: these are general
strategies that | use, and
are not linked to a
specific

pedagogy
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Indigenising Aspects:

item.

Learning Outcomes:

e Great potential.

e Students exploring and discovering, and critically reflecting on, NHMRC and
AIATSIS Ethical guidelines and how psychological research and practice has
contributed and still is contributing to colonising.

e We could use case studies that students can unpack re: research & practice (dark and
light sides — what is working, what is not working and why) and how to improve research
with Indigenous peoples.

e Dialogues with Indigenous and non-Indigenous researchers and practitioners about their
experiences researching and practising from both sides and Indigenous and non-
Indigenous working together.

e We could identify and offer publications in these areas. This could also be an assessment

Unit

Professional Ethics PG (10113)

On successful completion of this unit, students will be able to:

1. Understand how the professional code of ethics applies in psychological practice; and
2. Explain the main ethical issues involved in professional practice in psychology.

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing

Knowing
(Content)
Indigenous
Knowledge
Histories and
communication
Engagement and
Communication

Being

(Perspectives/Practice;

knowledge

construction/worldview)

Professional Practice

Doing (Pedagogies-
Indigenous
ways of
learning)

4.1 use local
Indigenous histories
and traditional
ecological
knowledge to
develop and
augment

understanding of
their discipline.

© APAC

Page 173 of 279



4.2. communicate and

Coverage of research

Information from

Content from

knowledge and skills of
Psychology in a manner
that is reflexive,
culturally appropriate
and sensitive to the
diversity of individuals.

engage with Indigenous | ethics when working documents covered these documents
Australiansin ethicaland | with Aboriginal and aspects of how to was also covered
culturally respectful Torres Strait Islander engage with over two lecture
ways. Peoples and communities in .and St.Uden.ts had
. items in quizzes
Communities. research. associated with
Students read the the documents
documents produced by and lecture
the NHMRC and AIATSIS content.
on Ethical conduct in
research with Aboriginal
and Torres Strait
Islander Peoples and
communities: Guidelines
for researchers and
stakeholders, Keeping
research on track II: A
companion document to
Ethical conduct...., and
Guidelines for Ethical
Research in Australian
Indigenous Studies.
4.3, apply their See above
knowledge to working
with Indigenous
Australians in socially
just ways.
APAC 1.2. Apply As above
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Indigenising aspects:

Learning Outcomes
4,
5.
6.

8.
9.

Unit 6489 — Psychological Measurement (PG)

Lot of potential for critical reflections and knowledge regarding the validity and
cultural appropriateness of measurement, because the majority of measurements
have been developed from a Western North American perspective based on research
with predominately white, middle-class undergraduate students in Northern America.
We could offer different perspectives.

We could also discuss how psychological measurement has, and is, contributing to
historical and contemporary colonisation. Needs to be coordinated with ethics unit.
We also could include more in-depth discussions of different views on what is
personality / mental health / intelligence from an Indigenous perspective, and how
that influences how they approach psychological tests, and psychologists.

We could use chapter 16 from the “Working together” book and identify suitable resources
from the Australian Indigenous Psychology Association.

All of these aspects would fulfil the learning outcomes especially 3 & 4.

Delineate the assumptions, functions, and desirable properties of psychological measures;
Locate information on published tests;

Identify the psychometric, ethical, and sociocultural issues in the construction, validation,
and application of psychological measures;

Critically evaluate the reliability, validity, and standardisation procedures of selected
psychological tests;

Interpret the meaning of test scores; and

Write a report on the findings from selected tests.

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing

Knowing Being Doing (Pedagogies-
(Content) (Perspectives/Practice; Indigenous ways
Indigenous knowledge of learning)
Knowledge construction/worldview)
Histories and Professional Practice
communication
Engagement
and
Communication
4.1 use local - Currently - Currently none . learning
Indigenous none through
histories and observing
traditional imitating/doing
ecological . story sharing
knowledge to
develop and
augment
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understanding of
their discipline.

4.2. - Occasional - Currently none . learning through
communicate references to observing

and engage with biasis iln ol imitating/doing
Indigenous psychologica i
Austgralians in measurements story sharine
ethical and

culturally

respectful ways.

4.3. apply their Occasional - Currently none - learning through
knowledge to references to observing
working with biasis iln ol imitating/doing
Indigenous psychologica - i
Austgralians in measurements story sharing
socially just

ways.

APAC 1.2. Apply - Occasional - Currently none . learning through
knowledge and references to observing

skills of biasehs iln o imitating/doing
Psychology in a psychologica i
m:nner tgh\;t is measurements story sharing
reflexive,

culturally

appropriate and
sensitive to the
diversity of
individuals.
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Unit 9815- Counselling Psychology PG
Indigenising Aspects:

e Due to the nature of this unit, this unit already includes a lot of ways of being,
knowing and doing but great potential to increase all three
e This unit engages students in learning styles that compliment some of
the key Indigenous ways of learning such as experiential activities,
demonstrations, open group discussions, holistic ways of thinking,
sharing person stories, modelling, and reflective practices.
e The unit entails one 3 h yarning circle regarding cultural competencies that
focuses on Indigenous peoples and communities.
e More emphasis could be placed on the workshops as we have 1/7 workshops
specifically on Indigenous issues.
e We could, for instance, offer in this unit ways of being and knowing regarding:
e specifics of nuances of communication protocols
e verbal & non-verbal communication
e differences across cultures creating safe space and equal & trusting
relationships
e importance of inquiring into cultural histories of clients
e resources and challenges specifically related to Indigenous
people (e.g., kinship system, connection to ancestors and
country, intergenerational trauma)
¢ Indigenous healing practices and therapeutic approaches which are more
culturally appropriate (e.g., art therapy, nature therapy, gestalt therapy)
e critically inquiring into the cultural appropriateness of individual approaches
vs collective approaches
¢ linkages between country and health
e spiritual aspects

Learning Outcomes
On successful completion of this unit, students will be able to demonstrate:

1. Knowledge of theoretical and empirical bases underpinning evidence-based approaches
to psychological intervention;

2. Knowledge of interviewing and counselling skills; and

3. Reflective practice through reviewing their own practice of interviewing and counselling.

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing
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Knowing
(Content)
Indigenous
Knowledge
Histories and
communication
Engagement
and
Communication

Being
(Perspectives/Practice;
knowledge
construction/worldview)
Professional Practice

Doing (Pedagogies-
Indigenous
ways of
learning)

4.1 use local
Indigenous
histories and
traditional
ecological
knowledge to
develop and
augment
understanding of
their discipline.

Yarning circle
on cultural
competence
focusing on
inquiring and
discovering
researching
and
practicing
with
Indigenous
peoples
covering
issues for
Indigenous
clients
seeking
counselling
services

Open class discussions
highlighting the
importance of
considering and being
respectful of Aboriginal
and Torres Strait
Islander worldviews and
perspectives.

Highlight the
importance of family
and community
engagement

Health care and

mental health
problems viewed

as holistic

Yarning circle
Modelling skills
Teamwork
experiential learning
and activities

role plays

reflective practice
learning

journey -

exploring &
discovering

questions & reflections
conversations/dialogue

pictures, arts & figures
stories
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4.2. communicate
and engage with
Indigenous
Australians in ethical
and culturally
respectful ways.

- Yarning circle on
cultural
competence
focusing on
inquiring and
discovering
researching and
practicing with
Indigenous
peoples
Cultural,

Open class
discussions
highlighting the
importance of
considering and
being respectful of
Aboriginal and
Torres Strait
Islander
worldviews and
perspectives.

Yarning circle
Modelling skills
Teamwork
experiential learning
and activities

role plays

reflective practice
learning

journey -

exploring &
discovering
questions & reflections

researching and
practicing with
Indigenous
peoples
Assessing
behavioural and
emotional
problems is
complex, and
cultural,
community and

environmental and | - Health care . .
conversations/dialogue

contextual fact.ors and mental pictures, arts & figures

must be taken into health stories

account when problems

providing viewed as

psychological holistic

services to

Aboriginal people

or other culturally

diverse

populations.

- Culturally

appropriate

interventions and

ways of

interacting with

clients are crucial
4.3. apply their - Yarning circle on - Open class Yarning circle
knowledge to cultural discussions Modelling skills
working with competence highlighting the Teamwork
Indigenous focusing on importance of experiential learning
Australiansin inquiring and considering and and activities
socially just ways. discovering being respectful of role plays

Aboriginal and
Torres Strait
Islander
worldviews and
perspectives.
Health care
and mental
health
problems
viewed as
holistic

reflective practice
learning

journey -

exploring &
discovering

questions & reflections
conversations/dialogue
pictures, arts & figures
stories
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family factors
need to be
considered when
counselling
Aboriginal or other
culturally diverse
people.

APAC 1.2. Apply - Yarning circle - Open class Yarning circle
knowledge and skills on cultural discussions positioning &
of Psychology in a competence highlighting the relational
manner that is focusing on importance of experiential learning
reflexive, culturally researching considering and and activities
appropriate and and being respectful of role plays
sensitive to the practicing Aboriginal and Torres Applied knowledge
diversity of with Strait Islander reflective practice
individuals. Indigenous worldviews and
peoples perspectives.
- Discussions - Health care
around and mental
culturally health
responsive problems
counselling viewed as
holistic
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- Recommended
readings for the
unit:

Working Together:
Aboriginal and
Torres Strait
Islander Mental
Health and
Wellbeing
Principles and
Practices by Pat
Dudgeon, Helen
Milroy, and Roz
Walker.

learning

journey -

exploring &
discovering

- questions & reflections
- conversations/dialogue
- pictures, arts & figures
- stories

Assessment items:

4. Journal reflections
on the content
covered and the
experiential learning
from role plays and
feedback from peers
and the convener. A
specific journal
activity on working
with people from
culturally diverse
backgrounds

5. Areflective written
piece, exploring
learnings from a
mock counselling
experience with a
peer. Reflecting on
feedback and

reviewing own
performance and
experience.
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MASTER OF CLINICAL PSYCHOLOGY

GENERAL COMMENTS:

Not yet included into the audit

e Thesis unit — similar Indigenising Aspects than Honours Research Project (see Honours
Program audit)

e Forensic Psychology — Prof Douglas Boer on compassionate leave until July 2021. Once Prof
Boer is back, we will conduct the audit with him.

Many ideas, challenges, needs and resources stated in the undergraduate and honours program are
similar for the MCP. However, there are also many aspects that are specific to the MCP.

KEY OVERARCHING THEMES:

Our reaccreditation depends on us increasing cultural competencies and Indigenising aspects.
Consequently, MCP needs to Indigenise as a matter of priority.

APAC Professional Competencies related to Masters level and Clinical Psychology require us to
Indigenise the MCP more.

Employ professional communication skills, in a culturally responsive manner, with a range of socially
and culturally diverse clients.

3.7 Monitor outcomes and modifications based on evolving case formulation, including health
and health concerns, family and support networks, and organisational, cultural or
community contexts, with care given to the appropriateness of interventions for the client
within their wider context.

3.8 Interpret and communicate findings in oral and written formats, including formal
psychological reports, using culturally appropriate language.

42.2. Apply advanced psychological knowledge to culturally responsive assessment in the
area of clinical psychology

42.3.  Apply advanced psychological knowledge to culturally responsive interventions in
the area of clinical psychology
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The MCP lends itself greatly to Indigenising given the potentially critical contribution clinical
psychology could make to closing the gap and given the entire course is very practical and
reflective:

e the MCP teaches and engages the students in learning styles that compliments some of
the key Indigenous ways of learning such as experiential activities, demonstrations, open
group discussions, holistic ways of thinking, sharing person stories, observations, learning
by doing, modelling, and reflective practices.
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4 placements — 2 in clinic, 2 external — external placement SV

o placement units = 3 credit points each

o each student gets at least 1 h of individual SV for every week they do a placement —
personalised & very reflective

o inaddition students get group supervision facilitated by clinical psychologists about
every fortnight

1 research project and thesis worth 2x 3 credit points

o research projects many different forms including literature reviews

Other existing key resources

same as in undergraduate & honours program

Biggest Challenges

same as in undergraduate & honours program
this two year course has the same structure across Australia due to APAC accreditation
requirements. We are moving towards indigenising but at the moment it is difficult
because there doesn’t seem to be space for new content.
assessment and interventions are both developed based on Western research
with Western populations and have been in the past critically contributed to
colonalising

o great potential for Indigenising and decolonising
We can scaffold through undergrad-hons-MCP but many MCP students are not our own
students. We need to come up with ways to enable those students to catch up fast so
we can scaffold (e.g., modules & readings for self study before they start)
Challenge to have placements in NGOs that are more likely to work with Indigenous
peoples and communities because only qualified psychologists or health practitioners are
allowed to supervise. Sometimes academics can supervise in this situation but hard
when not working there better to have SV on site.

Key needs

© APAC

same as undergraduate & honours program

given the high content of individual supervision, MCP staff requires upskilling most and
most urgently

need to work through own shame and guilt related to being a coloniser before being able to
guide students through this challenging process
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Initial overarching considerations and ideas

e Indigenising needs to be coordinated and scaffolded with other MCP units

e MCP needs to also be coordinated and scaffolded with honours

e MCP needs to focus on ways we can incorporate more content throughout the
course, in particular, considering ways we may be able to add experiential cultural
learnings in the practical placement units.

e Critical to identify and create reciprocal relationships with Indigenous and non-
Indigenous academics and clinical psychologists locally, nationally and internationally.
Perhaps it would be useful to tapping into alumni and with Indigenous organisations
(e.g., APRA registration board)

e |t might be of great benefit for us and the Ngunnawal mob to create reciprocal relationships
with Ngunnawal Bush Healing Farm

e given clinical students lived experiences is vital — could organise study tours and
cultural awareness training on country both Ngunnawal, remote Indigenous
communities and internationally (see undergraduate audit for more details)

e we need to create awareness of commonalities and diversity among Indigenous ways of
being, knowing and doing

e we could

o introduce literature that is inducing critical thinking regarding the cultural
appropriateness and alternatives that could be more culturally appropriate
(e.g., Indigenous healing practices, Jungian approaches, arts therapies, nature
therapy, play therapy, community-based and collectivistic approaches, co-
creating)

o focus on exploring risk and protective aspects specific to Indigenous peoples
and communities (e.g., intergenerational trauma, maligned grief, suicide,
domestic violence, gambling, kinship and reciprocity, connection to ancestors
and country, sophisticated knowledges, ceremonies/stories/dance/song)

o introduce critical thinking regarding the cultural appropriateness and alternatives
that could be more culturally appropriate e.g., Indigenous healing practices,
Jungian approaches, arts therapies, nature therapy, play therapy, community-
based and collectivistic approaches, co- creating)

o do more team teaching to make the most of colleagues who are having lived
experiences and more knowledge (e.g., Dean)

o have guest lectures by Indigenous and non-Indigenous clinical psychologists who
worked with Indigenous peoples and communities

o encourage more research projects in that area
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COMBINED FEEDBACK:

What ideas do you have about Indigenising your unit and psychology curriculum in
general?

Aspects integrated above and in specific units.

Integrated into the Indigenising Aspects in each unit, and under general comments and overarching
themes

| would like to see a scholarship for three Indigenous Aboriginal and Torres Straight Islander
students for the MCP program. This would enable the program to learn from the students and
continue to develop the program and as well as links with the community.

| believe, we should aim to develop a stand-alone unit in the MCP program, designed with local
Indigenous people, to support the development of local psychologists and research into effective
treatment approaches.

| think increasing the use of roleplay demonstrations and even producing videos of these skills for
students to review would be of benefit. Then they can be watched and discussed together.

What challenges do you experience (e.g., concerns, knowledge gaps, etc.)?

Indigenising my units and the MCP curriculum requires a thorough shift in perspective. Being
innovative requires taking risks.

My primary concerns are a gap in knowledge for expertise in this area and how to provide expert
level knowledge across a range of complex topics. My second concern is that it will be difficult to
develop or assess these competencies for the student’s practicum experiences as they are at
external agencies and there is no standardisation of experience in this regard. Possible solutions
are discussed above in ideas, however.

We are all still learning more ourselves about Indigenous ways of doing, knowing and being. It
would be incredibly valuable if we could connect with the Indigenous community in Canberra and
surrounding regions to develop some partnerships.

The biggest challenge | face is the impact of administrative demands limiting my capacity to further
innovate and indigenise my units.

The “believability”/limitations of my presenting the topic being non-Indigenous.

| have some understanding of the indigenisation process, but | would like to continue to learn in
more practical ways how to apply this in the curriculum.

| believe it is important, but also dependent on training and access to Indigenous
people/psychologists to ensure changes that are made are culturally relevant and accurate.
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What do you think you need or might need to Indigenise your unit?

Transformative experiences such as those involving connecting with country and nature. Building
a relationship with the local community. | would like to complete some additional studies in
Aboriginal and Torres Straight Islander culture, history, spirituality etc. | have been lucky, my
Father worked with Aboriginal and Torres Straight Islander People as a drug and Alcohol
counsellor and had an Aboriginal Nanny as a child. He always spoke of the importance of country,
spirituality and story. | would like to continue his legacy and develop a focus in this area and
adapt DBT with the local Indigenous population. could use my Advanced Unit to provide training
in this area and we could potentially set up a placement.

Access to key resources or a point of contact for supervision to help me develop subject matter
knowledge related to a range of topics. Developing networks with Indigenous psychologists or
people to help mentor skills and provide information would be of benefit.

| have just purchased a range of books on this subject matter to upskill in advance of other
suggested changes and considering how to include reading topics into future group supervisions.

We appreciate all the help and support provided to incorporate this important and timely
content and learning. A guest speaker for Indigenous specific topics.

A clear and practical understanding of how to progress with indigenisation, perhaps with some
examples of what that might look like in a clinic setting.

What resources could you contribute to us Indigenising the curriculum?

| could bring my experience of working with suicidal youth and using DBT and develop a pilot study.
| have flagged doing this with my colleague in the USA, who is working with local first nation people
in the States. We have discussed that we would like to do something in this area on a collaborative
project adapting DBT.

| would like to work on building a pathway for Indigenous people to enter the MCP program and
build aspects of the program such that creates the conditions for Indigenous people to thrive.
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| am willing to be involved in learning and in implementing this into group supervision. | am open
to other ways to consider how to implement this or develop cultural safety and cultural
competency frameworks for students.

| am also happy to explore options of networking with Indigenous psychologists as part of a
supervision or mentoring group.

Links to support forming connections with the Indigenous community in Canberra and surrounding
regions to develop partnerships.

I’'m happy to help in any way required.

Anything else you like to bring to our attention?
Just to say a huge thank you to the team providing all the support for the
Indigenisation journey, especially to Petra, Tamsin and Sally. Should the APAC
professional Competencies related to Masters level and Clinical Psychology be

included for relevant units.

3.3 Employ professional communication skills, in a culturally responsive manner, with a range
of socially and culturally diverse clients.

3.9 Monitor outcomes and modifications based on evolving case formulation, including health
and health concerns, family and support networks, and organisational, cultural or
community contexts, with care given to the appropriateness of interventions for the client
within their wider context.

3.10 Interpret and communicate findings in oral and written formats, including formal
psychological reports, using culturally appropriate language.

424. Apply advanced psychological knowledge to culturally responsive assessment in the
area of clinical psychology

425.  Apply advanced psychological knowledge to culturally responsive interventions in
the area of clinical psychology
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UNITS

Unit 6313 & 6314 — Practicum Placement 1 & 2

e Doing greatly aligned with Indigenous pedagogies especially: experiential, observing,
learning by doing, reflecting and modelling

e Great potential for Indigenising and reciprocating to Indigenous peoples and
communities

e several of the learning outcomes lend themselves especially for including more
Indigenous ways of being, knowing and doing (e.g., 1-3 & 6 -9)

e we could include standing agenda items to our topics for group supervision (e.g.,
specific Indigenous attitudes and values, own thoughts and emotions regarding
colonalisation, dilemmas that emerged due to working within a system that is
colonialising (especially for fly in/fly outs working in remote Indigenous
communities) — how to be respond, what works and doesn’t work when working
with Indigenous clients, how to restore/repair relationships when making a
mistake and learning to appreciate mistakes as learning opportunities) as this is
the only primary point of contact we have with students. Could invite Indigenous
and non-Indigenous psychologists working with Indigenous clients to facilitate and
contribute these yarning circles. Needs to be coordinated with other units and
could also be coordinated with honours.

e Each placement site has their own developed processes, experiences and training
so it is difficult to implement changes in other organisations, but we could:

e |dentify placement sites that have Indigenous psychologists and therapist and/or work
with Indigenous peoples and communities

e liase with each site and their supervisors to highlight that Indigenising is a focus of
training and encourage them to consider ways in which further learning may be
enhanced for students and suggest resources

o offer providing training to them (e.g., include them into our training, offer specific
training)

e we could set relevant literature for a reading group as part of group supervision to
provide further dialogue in a way that is conducive to “doing”

(e.g, yarning circles).

e Identify whether Australian Psychology Society (APS) code of conduct includes
Indigenous components or whether there are Indigenous specific codes of conduct

e Under attitudes and we could explore and discover in the supervisions:

e Students becoming conscious of own cultural background and how this
background influences how they interact with Indigenous clients, how Indienous
clients interact with them and how to utilize their own cultural background to
create trusting and equal relationships

e working through and dissolving their own emotions regarding colonalisation (e.g., guilt
and shame)

e conscious and unconscious bias (e.g., racism, stereotypes, prejudice) in SV incl how own
and their clients cultural backgrounds influences interactions & other bias

e Learning how to be, know and do things differently in different placements —e.g.,
Prison
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Learning outcomes: Develop competencies associated with:
. Diagnosis and Clinical Assessment: Knowledge and Knowledge Application

. Case Conceptualisation and Interventions: Knowledge and Knowledge Application
. Individual and Cultural Diversity
. effective and Skillful Assessment and Intervention
. Psychological Testing

. Relational and Communication
. Reflective Practitioner

. Scientist Practitioner — Attitudes and Values

. Ethical Practice: Knowledge and Knowledge Application
10. Professionalism: Organisation and Disciplined Practice
11. Professionalism: Attitudes and Values

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing

Knowing
(Content)
Indigenous
Knowledge
Histories and
communication
Engagement
and
Communication

Being
(Perspectives/Practice;
knowledge
construction/worldview)
Professional Practice

Doing (Pedagogies-
Indigenous
ways of
learning)

4.1 use local
Indigenous
histories and
traditional
ecological
knowledge to
develop and
augment
understanding of
their discipline.

Future-Have a presentation
of Indigenous Australian
around how expectations
etc. may differ in practice.

Individual and group
supervision
- positioning & relational
- learningjourney -
exploring &
discovering
- flipped classroom
- questions & reflections
- conversations/dialogue
- stories

4.2.
communicate
and engage with
Indigenous
Australians in
ethical and
culturally
respectful ways.

Students are
expected to be
familiar with the
APS code of
conduct and to
comport
themselvesina
professional and
respectful
manner with
their clients.
This is assessed
through the

Engage with a role play with
an

Indigenous ‘client’, with
specific feedback around
culturally appropriate
therapy.

Individual and group
supervision

- positioning & relational

- learningjourney -
exploring &
discovering

- flipped classroom
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competencies Ethical
Practice,
Professionalism:
Attitudes and Values,
and Individual and
Cultural Diversity on
the CYPRS.

questions & reflections
conversations/dialogue
stories

4.3. apply their
knowledge to
working with
Indigenous
Australians in socially
just ways.

Students are
expected to be
familiar with the APS
code of conduct and
to comport
themselvesin a
professional and
respectful manner
with their clients.
This is assessed
through the
competencies Ethical
Practice,
Professionalism:
Attitudes and
Values, and
Individual and
Cultural Diversity on
the CYPRS.

Seek regular
supervision and
journals to inform
best treatment.

Individual and group
supervision
positioning &
relational

learning

journey -

exploring &
discovering

flipped classroom
qguestions & reflections
conversations/dialogue
stories

APAC 1.2. Apply

Individual supervision

Seek regular

Individual and group

knowledge and skills | (provided internally) | supervisionand supervision

of Psychology in a and group journals around positioning &

manner that is supervision working with diverse relational

reflexive, culturally discussions may at populations. learning

appropriate and time refer to specific journey -

sensitive to the client factors and exploring &

diversity of how to work with discovering

individuals. clients from diverse flipped classroom
backgroun‘ds'. At questions & reflections
present this is not conversations/dialogue
particularly focussed stories
on Indigenous people
however.
Opportunities are
presented to
implement
knowledge from
these
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discussions in clinical
work with clients.

Unit 6315 & 6316 — Practicum Placement 3 & 4

Indigenising Aspects:
e see above placement1 & 2

Learning outcomes: Develop competencies associated with:

. Diagnosis and Clinical Assessment: Knowledge and Knowledge Application
. Case Conceptualisation and Interventions: Knowledge and Knowledge Application
. Individual and Cultural Diversity

. effective and Skillful Assessment and Intervention

. Psychological Testing

. Relational and Communication

. Reflective Practitioner

. Scientist Practitioner — Attitudes and Values

. Ethical Practice: Knowledge and Knowledge Application

10. Professionalism: Organisation and Disciplined Practice

11. Professionalism: Attitudes and Values

O 0O NOOULLPE WN P

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing

Knowing Being Doing (Pedagogies-
(Content) (Perspectives/Practice; Indigenous
Indigenous knowledge ways of
Knowledge construction/worldview) learning)
Histories and Professional Practice
communication
Engagement
and
Communication
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4.1 use local Nil Nil Individual and group
Indigenous supervision

histories and positioning & relational
traditional learning journey -
ecological exploring &
knowledge to discovering

develop and flipped classroom
augment questions & reflections
understanding of conversations/dialogue
their discipline. stories

4.2. Students are Nil Individual and group

communicate
and engage with
Indigenous
Australians in
ethical and
culturally
respectful ways.

expected to be
familiar with the
APS code of
conduct and to
comport
themselves in a
professional and
respectful
manner with
their clients. This
is assessed
through the
competencies
Ethical Practice,
Professionalism:
Attitudes and
Values, and
Individual and
Cultural Diversity
on the CYPRS.

supervision

positioning & relational
learning journey -
exploring &
discovering

flipped classroom
guestions & reflections
conversations/dialogue
stories
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4.3. apply their Students are Nil Individual and group
knowledge to expected to be supervision
working with familiar with the APS positioning &
Indigenous code of conduct and relational
Australians in socially | to comport learning
just ways. themselvesin a journey -
professional and exploring &
respectful manner discovering
with their clients. flipped classroom
This is assessed questions & reflections
through the conversations/dialogue
competencies Ethical stories
Practice,
Professionalism:
Attitudes and
Values, and
Individual and
Cultural Diversity on
the CYPRS.
APAC 1.2. Apply Individual supervision | Nil Individual and group

knowledge and skills | (provided externally) supervision

of Psychology in a and group positioning &

manner that is supervision relational

reflexive, culturally discussions may at learning

appropriate and time refer to specific journey -

sensitive to the client factors and exploring &

diversity of how to work with discovering

individuals. clients from diverse flipped classroom
backgrounf:ls.. At questions & reflections
presgnt this is not conversations/dialogue
particularly focussed stories
on Indigenous people
however.
Opportunities are
presented to
implement
knowledge from
these
discussions in clinical
work with clients.

© APAC Page 194 of 279



apac

Unit 10071- Introduction to Assessment and Intervention PG

Indigenising Aspects

e Doing greatly aligned with Indigenous pedagogies especially: experiential, observing,
learning by doing, reflecting and modelling

e assessment and interventions both have been developed based on Western
quantitative research with Western populations and theories developed from
this research and have been in the past critically contributed to colonalising

e great potential for Indigenising and decolonising

e could introduce literature that is inducing critical thinking regarding the cultural
appropriateness and alternatives that could be more culturally appropriate
(e.g., Indigenous healing practices, Jungian approaches, arts therapies, nature
therapy, play therapy, community-based and collectivistic approaches, co-
creating)
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e could focus on exploring risk and protective aspects specific to Indigenous peoples and
communities (e.g., intergenerational trauma, maligned grief, suicide, domestic
violence, gambling, kinship and reciprocity, connection to ancestors and country,
sophisticated knowledges, ceremonies/stories/dance/song)

Learning Outcomes: On successful completion of this unit, students will be able to:

e 1. Access and critique the research findings regarding the psychopathology of a range of
psychological disorders;
e 2. Use relevant diagnostic and assessment procedures;
e 3. Access and apply Cognitive Behaviour Therapy; and
e 4, Identify ethical issues involved in practising clinical psychology and use the APS
Code of Ethics and its accompanying Guidelines to resolve ethical questions.

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing

their discipline.

Knowing Being Doing (Pedagogies-
(Content) (Perspectives/Practice; Indigenous
Indigenous knowledge ways of
Knowledge construction/worldview) learning)
Histories and Professional Practice
communication
Engagement
and
Communication
4.1 use local - Open class discussions Modelling skills
Indigenous highlighting the Teamwork
histories and importance of experiential learning
traditional considering and being and activities
ecological respectful of Aboriginal role plays
knowledge to and Torres Strait reflec.tive practice
develop and Islander worldviews and !earnmg
augment perspectives. journey -
understanding of - Highlight the e?(plorinfg&
importance of family discovering

and community
engagement
Health care and
mental health
problems viewed

questions & reflections
conversations/dialogue
pictures, arts & figures
stories

as holistic
4.2. communicate - Cultural, - Open class discussions Modelling skills
and engage with environmental highlighting the Teamwork
Indigenous and contextual importance of experiential learning
Australians in factors must be considering and being and activities
ethical and taken into respectful of role plays
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respectful ways.

account when
providing
psychological
services to
Aboriginal

Aboriginal and
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people or other

Torres Strait

reflective practice

working with
Indigenous
Australiansin

socially just ways.

emotional problems
is complex, and
cultural, community
and family factors
need to be
considered when
assessing Aboriginal
or other culturally
diverse people.

highlighting the
importance of
considering and
being respectful
of Aboriginal and
Torres Strait
Islander
worldviews and
perspectives.
Highlight the
importance of
family and
community
engagement
Health care

and mental
health
problems
viewed as
holistic

culturally diverse Islander - learning
populations. worldviews and journey -

- Culturally perspectives. exploring &
appropriate - Highlight the discovering
interventions and importance of - questions & reflections
assessment tools are | family and - conversations/dialogue
crucial community - pictures, arts & figures

engagement - stories

- Health care

and mental

health

problems

viewed as

holistic
4.3. apply their - Assessing - Open class - Modelling skills
knowledge to behavioural and discussions - Teamwork

experiential learning
and activities

role plays

reflective practice
learning

journey -

exploring &
discovering

qguestions & reflections
conversations/dialogue
pictures, arts & figures
stories
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APAC 1.2. Apply - Discussions - Open class - positioning &
knowledge and skills around discussions relational
of Psychology in a culturally highlighting the - experiential learning
manner that is responsive importance of and activities
reflexive, culturally interventions considering and - role F)Iays
appropriate and and being respectful of | - APpliedknowledge
sensitive to the assessments. Aboriginal and - IrsgriciEVE practice
diversity of Torres Strait o &
individuals. Islander worldviews Journe}/ )

and perspectives. :(plorm.g &

- Highlight the Iscovering

- questions & reflections
- conversations/dialogue
- pictures, arts & figures

importance of family
and community
engagement

- stories
- Health care
and mental Assessment items:
health 6. Aclinical case
p.roblems study report.
Vle\.Ne.d as Part of this
holistic assignment
involves ‘learning
through
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observation’ as
the assessment
skills are
demonstrated
live by the unit
convenor.

7. Aliverole play
demonstration.
This
assignment
involves the
student having
an experiential
opportunity to
apply their
knowledge in a
practical way.

8. Areflective
written
piece,
exploring
learnings
from the unit
froma
personal,
story- telling
perspective.

Indigenising aspects:
See comments under 10071- Introduction to Assessment and Intervention PG above
great potential to explore and discover:

Learning Outcomes: On successful completion of this unit, students will be able to:
[}

Unit 8028- EBT Children, Adolescents and Families PG

e risk and protective aspects specific to Indigenous children, adolescents and
families in different contexts (e.g., remote, urban, boarding schools)

e alternative ways working with Indigenous children, adolescents and families in
culturally appropriate ways

e could identify specialized literature in this space

1. Identify and critique the research findings regarding the psychopathology of a
range of psychological disorders occurring in children, adolescents and families;
2. Use relevant diagnostic and assessment procedures;

3. Select and apply appropriate evidence-based therapy; and

© APAC
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e 4. |dentify ethical issues involved in practising clinical psychology and use the APS
Code of Ethics and its accompanying Guidelines, and other relevant sources, to

resolve ethical questions.

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing

their discipline.

young people.

Knowing Being Doing (Pedagogies-
(Content) (Perspectives/Practice; Indigenous
Indigenous knowledge ways of
Knowledge construct!on/worldv_lew) learning)
Histories and Professional Practice
communication
Engagement
and
Communication
4.1 use local Overview of - Open class discussions Modelling skills
Indigenous cultural highlighting the Teamwork
histories and considerations, importance of eXperie.n"cigI learning
traditional history and considering and being and activities
ecological context, as well as respectful of Aboriginal role plays _
knowledge to potential risk and Torres Strait reflective practice
develop and factors to consider Islander worldviews and !earnmg
augment when engaging perspectives. journey -
understanding of | with Indigenous - Highlight the e?(plormfg &
discovering

importance of family
and community
engagement

Health care and
mental health
problems viewed

as holistic

questions & reflections
conversations/dialogue
pictures, arts & figures
stories
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4.2. communicate
and engage with
Indigenous
Australiansin
ethical and
culturally
respectful ways.

Cultural,
environmental
and contextual
factors must be
taken into
account when
supporting
Aboriginal young
people.
Culturally
appropriate
interventions
are crucial to
enhance
engagement
Culturally
responsive
interventions
focus strongly
on building
relationships
and trust and
developing
networks with
communities.
Interventions
need to be
deliveredin a
non-
judgemental
way and there
needs to be
collaboration
with a cultural
consultant/elder
to assist with
networking, and
developing
cultural
understandings.

- Open class discussions
highlighting the
importance of
considering and being
respectful of Aboriginal
and Torres Strait
Islander worldviews and
perspectives.

- Highlight the
importance of family
and community
engagement

- Health care and
mental health
problems viewed
as holistic

Modelling skills
Teamwork
experiential learning
and activities

role plays

reflective practice
learning

journey -

exploring &
discovering

questions & reflections
conversations/dialogue
pictures, arts & figures
stories
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4.3. apply their
knowledge to
working with
Indigenous
Australiansin

socially just ways.

Assessing
behavioural and
emotional
problems in young
people is complex,
and there are
additional factors
that need to be
considered when
assessing
Aboriginal young
people.
Assessments are
considered
culturally biased
unless they take
into account all
potential factors
that impact the
development and
maintenance of the
presenting problem
and the impact of
the intervention on
the young person
and their
family/community.
Some problems in
assessing an
accurate picture of
functioning can
include: culturally
biased assessment
tools,
inappropriate
comparison of
data, poor
relationship
between the
assessor and the
client, assessment
setting, cultural
context

The Westerman
Aboriginal

- Open class
discussions
highlighting the
importance of
considering and
being respectful
of Aboriginal and
Torres Strait
Islander
worldviews and
perspectives.
Highlight the
importance of
family and
community
engagement
Health care

and mental
health
problems
viewed as
holistic

Modelling skills
Teamwork

experiential learning

and activities

role plays
reflective practice
learning

journey -
exploring &
discovering

questions & reflections
conversations/dialogue
pictures, arts & figures

stories
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Symptom
Checklist- Youth is
a culturally
appropriate
assessment tool for
identifying
symptoms of
depression,
anxiety, suicidality,
and self-esteem in
Aboriginal young
people 13-17 years
old.
Recommended
readings for

the unit:

Working Together:
Aboriginal and
Torres Strait
Islander Mental
Health and
Wellbeing Principles
and Practices by Pat
Dudgeon, Helen
Milroy, and Roz
Walker.
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APAC 1.2. Apply - Discussions around | - Open class - positioning &
knowledge and skills culturally discussions relational
of Psychology in a responsive highlighting the - experiential learning
manner that is supports: Create importance of and activities
reflexive, culturally opportunities for considering and - role plays
appropriate and participation, social being respectful - Applied knowledge
sensitive to the support, and of Aboriginal and - reflec.tive practice
diversity of development of Torres Strait - !earnmg
individuals. connectedness and Islander journey -
sense of belonging worldviews and e?(plorinfg, &
in their school. perspectives. dlscoyermg _
- Support parentsto | - Highlight the - questions & reflections
know more about importance of i cgr’lcversatlo:séd]lc;.alogue
school processes family and Etlgr?;:s’ arts & Higtires
and curriculum as community
some Aboriginal engagement Assessment items:
parents feel - Health care 1.A reflective written
alienated or and mental piece, exploring
removed from the health learnings from the unit
school system and problems from a personal, story-
processes. viewed as telling perspective.
- Help to link families holistic 2. A written report
and schools a?n'd using an applied case
promote P05|t|ve study. Inclusion of a
partnerships family tree drawing
between Aboriginal as part of the
families and assignment.
teachers, adapt
teaching material
to be culturally
inclusive and
incorporate
Aboriginal stories,
songs, and other
cultural activities.
- Recommended
readings for
the unit:
Working Together:
Aboriginal and
Torres Strait
Islander Mental
Health and
Wellbeing Principles
and Practices by Pat
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Milroy, and Roz
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Indigenising Aspects:

e see comments above

psychological disorders;

Unit 10073 — EBT Adult

Learning Outcomes: On successful completion of this unit, students will be able to:
e (Critically analyse the evidence-base regarding the psychopathology of a range of adult

e Identify and administer appropriate diagnostic and assessment procedures; and
e Select and implement appropriate evidence-based therapies.

Islander ways of knowing, being and doing

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait

Knowing Being Doing (Pedagogies-
(Content) (Perspectives/Practice; Indigenous
Indigenous knowledge ways of
Knowledge construction/worldview) learning)
Histories and Professional Practice
communication
Engagement
and
Communication
4.1 use local - Open class discussions Modelling skills
Indigenous highlighting the Teamwork
histories and importance of experiential learning
traditional considering and being and activities
ecological respectful of Aboriginal role plays
knowledge to and Torres Strait reflec.tive practice
develop and Islander worldviews and !earnmg
augment perspectives. journey -
understanding of - Highlight the e?<plorin.g&
their discipline. discovering

importance of family
and community
engagement

Health care and
mental health
problems viewed

as holistic

questions & reflections
conversations/dialogue
pictures, arts & figures
stories
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Page 207 of 279



apac

4.2. communicate
and engage with
Indigenous
Australiansin
ethical and
culturally
respectful ways.

- Cultural,
environmental and
contextual factors
must be taken into
account when
providing
psychological
services to
Aboriginal people or
other culturally
diverse populations.

- Open class
discussions
highlighting the
importance of
considering and
being respectful of
Aboriginal and
Torres Strait
Islander
worldviews and
perspectives.

Modelling skills
Teamwork
experiential learning
and activities

role plays

reflective practice
learning

journey -

exploring &
discovering

questions & reflections
conversations/dialogue

working with

emotional problems

) CuIturaII.y ) nghhght the pictures, arts & figures
appropriate importance of .
. . . stories
interventions and family and
assessment tools community
are crucial engagement
- Health care
and mental
health
problems
viewed as
holistic
4.3. apply their - Assessing - Open class Modelling skills
knowledge to behavioural and discussions Teamwork

highlighting the

experiential learning

Indigenous is complex, and importance of and activities
Australiansin cultural, community considering and role plays
socially just and family factors being respectful of reflec.tive practice
ways. need to be Aboriginal and !earnmg
considered when Torres Strait journey -
assessing Aboriginal Islander exploring &
or other culturally worldviews and discovering
diverse people. perspectives. questions & reflections
- Highlight the cgnversations/diz.alogue
importance of plctyres, arts & figures
family and stories
community
engagement
- Health care
and mental
health
problems
viewed as
holistic
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APAC 1.2. Apply - Discussions - Open class experiential learning
knowledge and around discussions and activities
skills of Psychology culturally highlighting the - role plays
ina manner thatis responsive importance of - Applied knowledge
reflexive, culturally interventions considering and being | - reflec.tive practice
appropriate and and respectful of - !earnmg
sensitive to the assessments. Aboriginal and Torres journey -
diversity of Strait Islander exploring &
individuals. worldviews and discovering

perspectives. - questions.& reﬂgctions

- Highlight the - cgnversatlons/dl;.alogue

. . - pictures, arts & figures

importance of family _ ctories

and community Assessment Item:

engagement

- Highlight

the

importance

of

relationship

with

country

- Health care and
mental health
problems
viewed as
holistic
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1. A reflective written
piece, exploring
learnings from the unit
from a personal,
narrative/story-telling
perspective.

Indigenising Aspects:

Learning Outcomes: On successful completion of this unit, students will be able to:

Unit 10074 — Advanced Assessment and Intervention PG

see comments above

On successful completion of this unit, students will be able to: 1. Identify and critique
current research and theory in the field of psychometrics, program evaluation,
intervention and reflective practice.

Select relevant assessment procedures and demonstrate knowledge of and practice
in the selection of relevant assessment procedures and psychological tests,

including their limitations.

Demonstrate knowledge of theory and introductory practice of alternative treatment
models such as Dialectical Behaviour Therapy (DBT) and Acceptance and Commitment
Therapy (ACT); and

Demonstrate an awareness and understanding of professional work as a psychologist
and its challenges, including a working understanding of reflective and advanced
clinical practice.

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing

Knowing Being Doing (Pedagogies-
(Content) (Perspectives/Practice; Indigenous
Indigenous knowledge ways of
Knowledge construction/worldview) learning)
Histories and Professional Practice

communication
Engagement and
Communication

4.1 use local Overview of cultural | - Open class discussions - Modelling skills
Indigenous histories | considerations, highlighting the - Teamwork

and traditional history and context, importance of - experiential
ecological as well as potential considering and being learning and
knowledge to risk factors to respectful of activities
develop and consider when Aboriginal and - role plays
augment engaging with

understanding of Indigenous people.

their discipline.
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Torres Strait Islander

reflective practice

likely impacting
upon the
diagnoses
Workshop
component
reviewing
contextual issues
arising from
diagnosis of BPD,
when applied to
Aboriginal and
Torres Strait
Islander People,
and on the social
and historical
contexts which
might facilitate a
more accurate
interpretation of
the symptoms of
BPD.

highlighting the
importance of
considering and
being respectful of
Aboriginal and
Torres Strait
Islander worldviews
and perspectives.
Highlight the
importance of
family and
community
engagement

worldviews and - learning
perspectives. journey -
- Highlight the exploring &
importance of discovering
family and - questions & reflections
community - conversations/dialogue
engagement - pictures, arts & figures
- Health care - stories
and mental
health
problems
viewed as
holistic
4.2. communicate - Review of the - Health care - Modelling skills
and engage with literature on and mental - Teamwork
Indigenous historical and health - experiential learning
Australians in ethical social contexts of problems and activities
and culturally Indigenous viewed as - role plr?\ys _
respectful ways. Australians, with holistic and - reflec.t|ve practice
emphasis on interconnected. i !earnlng
alternative views | - Open class journey -
of self and of discussions e?(plormfg &
collective trauma discovering

questions & reflections
conversations/dialogue
pictures, arts & figures
stories
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Culturally
appropriate
interventions are
crucial to
enhance
engagement
Culturally
responsive
interventions
focus strongly
on building
relationships
and trust and
developing
networks with
communities.
Interventions
need to be
deliveredin a
non-judgemental
way and there
needs to be
collaboration with
a cultural
consultant/elder
to assist with
networking and

developing
cultural
understandings.
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4.3. apply their
knowledge to
working with
Indigenous
Australiansin

socially just ways.

- Assessing
behavioural and
emotional
problems is
complex, and there
are additional
factors that need
to be considered
when assessing
Aboriginal and
Torres Strait
Islander people.
Assessments are
considered
culturally biased
unless they take
into account all
potential factors
that impact the
development and
maintenance of the
presenting problem
and the impact of
the intervention on
the young person
and their
family/community.
Some problems in
assessing an
accurate picture of
functioning can
include: culturally
biased assessment
tools,
inappropriate
comparison of
data, poor
relationship
between the
assessor and the
client, assessment
setting, cultural
context
Recommended
readings for

- Open class
discussions
highlighting the
importance of
considering and
being respectful
of Aboriginal and
Torres Strait
Islander
worldviews and
perspectives.
Highlight the
importance of
family and
community
engagement
Health care

and mental
health
problems
viewed as
holistic

Modelling skills
Teamwork
experiential learning
and activities

role plays

reflective practice
learning

journey -

exploring &
discovering

questions & reflections
conversations/dialogue
pictures, arts & figures
stories
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the unit:

Working Together:
Aboriginal and
Torres Strait
Islander Mental
Health and
Wellbeing Principles
and Practices by Pat
Dudgeon, Helen
Milroy, and Roz
Walker.

APAC 1.2. Apply
knowledge and skills
of Psychologyina
manner that is
reflexive, culturally
appropriate and
sensitive to the

- Discussions around
culturally
responsive
supports: Create
opportunities for
participation, social
support, and

- Open class
discussions
highlighting the
importance of
considering and
being respectful of
Aboriginal and

positioning &
relational
experiential learning
and activities

role plays

Applied knowledge
reflective practice

diversity of development of Torres Strait
individuals. connectedness Islander
and sense of worldviews and
belonging in their perspectives.
school.
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- Support parents to
know more about
school processes
and curriculum as
some Aboriginal
parents feel
alienated or
removed from the
school system and
processes.

Help to link
families and
schools and
promote positive
partnerships
between
Aboriginal families
and teachers,
adapt teaching
material to be
culturally inclusive
and incorporate
Aboriginal stories,
songs, and other
cultural activities.

Recommended
readings for the unit:

Working
Together:
Aboriginal and
Torres Strait
Islander Mental
Health and
Wellbeing
Principles and
Practices by Pat
Dudgeon, Helen
Milroy, and Roz
Walker.
Aboriginal
Suicidal
Behaviour
Research:

From Risk
Factors to
Culturally

- Highlight the
importance of
family and
community
engagement

- Health care
and mental
health
problems
viewed as
holistic

learning

journey -

exploring &
discovering

- questions & reflections
- conversations/dialogue
- pictures, arts & figures
- stories

Assessment items:

1.A reflective written
piece, exploring
learnings from the unit
from a personal,
narrative/story-telling
perspective.

2. A written report
using an applied case
study.
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Sensitive
Interventions
(Katz et al.,
2006)
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Indigenising Aspects

Unit 6306- Professional Psychological Practice

e this unit is one of the most suitable units for Indigenising

e learning outcomes lend themselves to integrating more Indigenous aspects
(especially 5) but could more emphasise Indigenous aspects by adding them to unit

outline

e includes a 3h cultural competency workshop and resources that focuses on
Indigenous ways of being, knowing and doing, and colonalisation (given by Asst/Prof

Petra Buergelt)

e could utilize more team teaching to make best use of Indigenous resources

Learning Outcomes:

1. Define the various roles of psychologists within the organisational contexts of their

professional practice.

2. Demonstrate knowledge of potential ethical issues involved in practising
psychology and competence using the APS Code of Ethics and its accompanying
Guidelines, and other relevant sources, to resolve relevant ethical questions and

to work effectively within them.

3. Explain the various legal and regulatory frameworks applying to professional

psychological practice.

4. Produce evidence of competent record keeping, file management, and
communication necessary for conducting professional psychological practice.
5. Demonstrate sensitivity to human diversity, including intercultural and Indigenous

issues

UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait

Islander ways of knowing, being and doing

Knowing
(Content)
Indigenous
Knowledge
Histories and
communication

Being
(Perspectives/Practice;
knowledge
construction/worldview)
Professional Practice

Doing (Pedagogies-
Indigenous
ways of
learning)

Engagement
and
Communication

4.1 use local - overview of - overview of Indigenous - positional & relational
Indigenous historical cosmology, ontology & - learning
histories and colonization & epistemology journey -
traditional its impacts exploring &
ecological especially on discovering
knowledge to psychological - questions & reflections
develop and health and - conversations/dialogue
augment wellbeing

understanding of

- contributions
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of psychology
to
colonization
&
decolonizing
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- key cultural and societal

traditional ecological
knowledges

practices
linkages between
country-self-
language

recommended readings:

- Working together
ebook

pictures, arts & figures
stories

reflexive, culturally

competencies

epistemology

4.2. communicate - key Indigenous - overview of - learning
and engage with cultural and societal Indigenous journey -
Indigenous practices cosmology, exploring &
Australiansin - Indigenist research ontology & discovering
ethical and - NHMRC guidelines for epistemology - questions & reflections
culturally working with - conversations/dialogue
respectful ways. Indigenous and Torres - pictures, arts &
Straight Islanders figures/graphics
- APS ethical guidelines - stories
4.3. apply their - historical & - overview of - learning
knowledge to contemporary Indigenous journey -
working with colonization, racism & cosmology, exploring &
Indigenous stereotyping ontology & discovering
Australiansin - Individual, cultural & epistemology - questions & reflections
socially just institutionalised racism - conversations/dialogue
ways. - pictures, arts &
figures/graphics
- stories
Assessment: quiz
questions
APAC 1.2. Apply - entire workshop on - overview of - learning
knowledge and cross-cultural Indigenous journey -
skills of Psychology psychology cosmology, exploring &
ina manner thatis including cultural ontology & discovering

questions & reflections

appropriate and - DSM-5 - conversations/dialogue
sensitive to the sections on - pictures, arts &
diversity of cultural figures/graphics
individuals. considerations - stories
- observations
- humour
Assessment: quiz
questions
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Unit 6308- Health Psychology for Clinicians
Indigenising Aspects
e great potential for Indigenising
e we could follow up from undergrad Health Psychology unit (see undergrad audit regarding
ideas for Indigenising)
e we could
e add a special topic on Indigenous Health
e Introduce the NHMRC guidelines.
e Examine language used: e.g., therapy versus healing.
Learning Outcomes
1. Demonstrate knowledge of the areas of health in which psychological practitioners work,
including behavioural medicine, rehabilitation, and health promotion.
2. Critically evaluate the interaction of psychological, biological, and social factors in health
problems.
3. Apply knowledge of and practice in the use of relevant psychological assessment and
intervention approaches in both acute and chronic conditions according to the client context.
4. Evaluate potential ethical issues in psychological practice in health psychology.
5. Apply knowledge of psychopharmacology, including biological action and clinical implications for
use of psychotropic medications.
UC Graduate Attribute: UC graduates are able to demonstrate Aboriginal and Torres Strait
Islander ways of knowing, being and doing

Knowing Being Doing (Pedagogies-
(Content) (Perspectives/Practice; Indigenous
Indigenous knowledge ways of
Knowledge construction/worldview) learning)
Histories and Professional Practice
communication
Engagement and
Communication
4.1 use local - key cultural and - overview of Indigenous - relational &
Indigenous histories societal practices | cosmology & ontology positional
and traditional - lived experience - questions &
ecological - recommended reflections
knowledge to readings: - conversations
develop and - Working - pictures & figures
augment together ebook - stories
understanding of
their discipline.
4.2. communicate - key Indigenous - overview of Indigenous - questions &
and engage with cultural and cosmology, ontology & reflections
Indigenous societal epistemology - conversations
Australians in ethical practices - modelling
and culturally - APS ethical - scaffolding
respectful ways. guidelines - pictures & figures
- Culturally based - stories
worksheets
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4.3. apply their
knowledge to
working with
Indigenous

- historical racism &
stereotyping

Individual, cultural
& institutionalised

- overview of

Indigenous
cosmology, ontology
& epistemology

- questions &
reflections

- conversations/

- pictures & figures

Australians in racism - stories
socially just ways. - “Closing the gap”

APAC 1.2. Apply - Cultural interface; - overview of - questions &
knowledge and skills lived experience Indigenous reflections
of Psychologyin a - Examine “Working cosmology, ontology | - observations
manner that is Together” & epistemology - examples

reflexive, culturally
appropriate and

project documents
- Effective

- conversations
- pictures & figures

sensitive to the practice in the - stories

diversity of health setting - - Humour

individuals. articles and

documents Assessment: case
formulation with
appropriate
recognition of cultural
considerations.
© APAC Page 221 of 279



DISTIMCTIVE BY DESIGM UMNIVERSITY OF

CANBERRA

Indigenising the Psych
Curriculum

Masters Clinical Psych

UNIVERSITY OF
CANBERRA

Acknowledgement of
Country

We acknowledge the traditicnal cwners of
country throughout Australia and their continuing
connection to land, culture and community.

We pay my deepest respects to all Elders past,
present and future.

In particular, we acknewledge the Elders of the
Mgunnawal people past, present and future, on
whese land I live and work.
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. UHIVERSITY OF
Introduction CANBERRA

© APAC Page 223 of 279



- UNIVERSITY OF
Intention CANBERRA

» adventurous & inspiring jeurney

» effectively enable & empewer others
to fulfill their petential

Whe you are for me:
» passionate leaders of leaders, game
changers

Whe I am for you:
- champion for Indigenising psych
curriculum
- door opener & partner/facilitator

UNIVERSITY OF
CANBERRA
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. H UNIVERSITY ©F
Today’s intention CANBERRA

Why is Indigenising impertant?
What is M‘i’ for me?
Rnndmnp‘sq:ggcs'ﬁnns

Resources

Indignmus!t’ys of being,
knowing & doing (overview)

Next eritical =teps=.. _

UNIVERSITY OF
CANBERRA

WHY is Indigenising important?
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RECOHCILIATION
ACTIOHN PLAW

As part of this commitment, the University of Canberra will
contribute - through our education, research, and other activities

- to the advancement of reconciliation, and to the building of just,
prosperous and sustainable communities which are respectful of our

local Aboriginal and Torres Strait Islander heritage.

UNIVERSITY OF
CANBERRA

» FoH T & L = initial general overview audit by
24th June

» Our APAC accreditation is subject to the
following conditions:
¥ Cultural responsiveness, including with Aboriginal
and Torres Strait Islander cultures, is
appropriately integrated within the program &
clearly articulated as a required learning outcome.
¥" and some assessment of student competence is Accredited

uired in each of its programs
e s Course

g
need to show sufficient progress by 30 Sept

10
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UNIVERSITY OF

CANBERRA

What is the purpose of universities?

UNIVERSITY OF
CANMBERRA

#» public commons - belonged to & benefited all
common people collectively

» gaining an understanding of
» how people and universe works &
» what creates health and wellbeing

# pass on these knowledges
» education = “educare” = drawing out from
within 3
social mandate = contributing to the health &

wellbeing of humans & nature by ensuring
harmony/balance
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UNIVERSITY OF
CANBERRA

Are universities fulling this mandate?

UNIVERSITY OF
CANBERRA

» mental & physical diseasze

» viclence & wars

» climate change & envirenmental destruction

» extreme natural events, disasters & global pandemic
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Health & Social Determinanis Comparison of Indigenous to non-Indigenous population
Phvaical Health
Hospitalisation for cardiovascular disease _67% higher in 2007-08 + CANBERRA
Bheumatic heart disease 25x ngher than m NT
Dhabetes 3x higher n 2004-05
Hospitahsation for diabetes 3.5z higher
End stage renal disease 8x higher
Education
Retention rate year 7/8 to 12 47% compared to 79%
Safety & Crimmal Justice
Children victims of violence 2x more likely
Substantiated child protection notfication 321000 versus 2/1000
Prison 13x more likely
Mental illness
related substance abuse men hospitalised = 4x more
rate for sever chronic mental illness = 2x more
death rates from mental & behavioural disorders  12x for men & 20x for women
smcide 3x more
Employment & income significanthy less opportumities & lower
Rarism widespread
Poverty
15
sigmficant proporbon hve m absolute poverty
as defined by the UN = severe deprivation of basic
human needs (e g, food, shelter, health education)
Stress level ficantly hiz] s cularhvin -
(death overcrowding, senous 1llness or 52% = 2 stressors over previous 12 months
disability, aleohol & dmg related problems,

family member m jail)

27% = 4 stressors over previous 12 months
significant mmber of children live in families that
experienced = 7 stressors in previous 12 months
malignant grief

~ 12 years less for males & -~ 10 years less for females
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UNIVERSITY OF
CANBERRA

Source
Living in disconnected from &
in disharmony with Nature

e.g., Clover, 2002; Berkes, Colding, & Folke,

2003; Buergelt et al., 2017; Grande, 2000;

Griffith, 2015; Paton, Buergelt & Campbell,
2015; Reason, 1995 Sithole et al., 2017

UNIVERSITY OF
CANBERRA

Key to our survival

living in in connected and harmonious relationships with nature

Indigenous peoples & societies = MASTERS of living in harmeny with nature
& each other 9

Indigenous Worldviews, knowledgestprucﬂm 2 key to our survival &
thriving
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UNIVERSITY OF
CAMBERRA

whats in
it fCIT' I'T'I'E;

UNIVERSITY OF
CANBERRA

What de you =tand for - what is
the difference you want to make

R - W in the world with being an
Who Are You? acadamic? '
And why are you heret Wheat de you want te accomplizh
with Indigenising - self &
others?
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UNIVERSITY OF
CAMBERRA

UNIVERSITY OF
CAMBERRA

> huge opportunity
* psych pioneers
* best position
» authentic

> now & long-term, evelving =tepped
process 9 scaffolding

» unknewn territory
+ trail & error
* learning as fast as possible
+ challenging - try on & generosit

22

11
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UNIVERSITY OF
CANEERRA

Created an Indigenising Team
v Sally - UC Indigenising Task Force &
Indigenising Champion fer FoH
v" Temsin - FoH T&L
v Tricia & Amandea - HoD & PD
v Caroline, Tricia & Vivienne - course conveners
v TBC: Indigenous Academics & Aunty Ros

Created a Road Map

Getting Feedback from YOU!

Transaction Cycle

Asses
“Inguiry”

Complete
“Facrs/ludgmentsg

Invent
“Possibiliies”

Fulfill

"Jabar, Work and Action”

Fresent
Intent ToAct”™

Contract
“Com mitment

12

© APAC

Page 233 of 279



STEP 1: FoH Initial Audit CANBERRA

v by 24 June

v objective: report on progress of Indigenising in
psych - what done & plan forward < baseline

¥ infuitive

Suggestions:

¥' running overview session re Indigenous ways of
being, knowing & doing

v each lecturer audits own audit using Caroline's &
Petra’s mapping doc

¥ Tamsin & Petra work out with all three course
conveners overview mapping starting with M Clinical
Psych < Courses Assurance Summary (CAS) Tool

v provide feedback to FoH = ideas, challenges &
needs, resources, efc.

-

25

Uinit 11399- Understanding Pecple and Bahaviour [Level 1)
L e Farriliar with the mejor theorles snd ressarch In prychologs:
2 e able 8o derronstrate bnpudedge of why people beheve 2 they do ina rangs of shoatiore; and
3 Be able w0 apply this knowledges in actiesl eserdses and In weiiben sasesament
UE Gracuate Attributer U graduates are able to demonstrate Aboripinal and Torres Strait Islander ways of inowing, bewg and doing

Enewing [Content ) Indigesous Buing | Perspestives [Practice; Duwing |Pedagegies: Indigenois ways ol
Encededpe L fedge construction fercrldvies] leamimg]
Historkes and communication Prodessional Practice
Engapemant and Communicatian

4.1 wse bacal Indigencus histaries
tanal penlogca

v Do deve] Op and augiment
understanding of thelr discipline,

13

warking with indiges
in socally just ways.

APAC 1.2 Apply kniowiedge and

ckills o Payc apy im & mannar that
|5 reflesive, cultmms
titre bo the diversity of

26

© APAC Page 234 of 279



UNIVERSITY OF
CANBERRA

Confidential Feedback re Indigenising your unit (please use as much space as you need)

What ideas do you have about Indigenising your unit and psychology curriculum in general?

What challenges do you experience [e.g., concerns, knowledge gaps, etc.)?

What do you think you need or might need to Indigenising your unit?

What resources could you contribute to us Indigenising the curriculum?

Anything else you like to bring to our attention?

27

UHIVERSITY OF

STEP 2: Deep Dive - actual Indigenising CANBERRA

v adjusted together based on audit
v key 2 up-=killing team
» Indigenous worldviews, knowledges
and pedagogies
+ colonisation - historical &
contemperary
» other needs identified in audit

14

v initial focus = 4 Professional Practice
core units
v then all other units
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CANBERRA

Foci:

v identifying implications of UC
Framework for curriculum design &
delivery & how to address the
implications

identifying needs of =taff

<

v intreducing staff to Indigenous ways
of being, knowing & doing in detail

v training staff in Indigenous pedagegy
& research

29

UNIVERSITY OF
CANBERRA

Ideas starting up-=killing:

v Petra overview To create basis
v Google doc folder - sharing resources
v Ecology Influence webinar re process

¥ learning circles - weekly @ lunch time?
v o

LLI;_IL

_,felfiéfé%ﬂ&cék\

Fu cjlhl_(_uk/
o

15

30
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UNIVERSITY OF
CANBERRA

What are our resources?

UNIVERSITY OF
CANBERRA

16
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. .. UNIVERSITY OF
UC Indigenising Framework CAMEERRA

UNIYERSITY QF

CANBERRA

Indigenising” the Curriculum Framework
(2020)

UL's Framework for embedding Aboriginal and Torres Strait Islander peoples”

perspectives, content, and pedagogies into the curriculum?

33

UNIVERSITY OF
CANBERRA

Fisius Ak ¥
Fooupdeea | :"‘l‘"‘
flament 3.1 Indgpesous kaowldge
1.1 prodessiosal patice Z?JW;WIW::HM
TP LAt
Indigaraing
LTI ]
Frcut Area 1
Piedajpaghii
Bemeres

3.1 Irabginiinis wibys o bearring.
1.3 Fewaurces o improws pracice.

34

17
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UNIVERSITY OF
CANBERRA

* Marina Martiniello - Education Designer Aboriginal
and Torres Strait Islander Specialisation

» UC Indigenous Perspectives Community of Practice

UNIVERSITY OF
CANBERRA

ELDER IN
RESIDENCE

18
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Home:
About AlPA
Qur Members
Coniact Us
Joln AP,
Hews

Culfural Competence
Werkshaps

AlPa Pubbcations, Position
Papers & Subimisions

Hatinnal Roundtable on
Raxiam

Useful resources

Conferences and ather
ey

Alms

4 AlPA Al previda keadarship an

" lzsues nelaied o the socml and
emotional weibeng and maatal
ey of ADorigEnal and Tomes
Sl klandar perpie

ADONgNal =0 TaTes Siat
Isinrdsr panpie vl Fave sccess o
WNEY 58, susianalibe
hazed paychalagical cars
iz and promole=s el
ricy, rmgardiems of

a

n
Wi ey e

Payesalzgy i Australa wil ba

WEwWS

xm
Aboriginal and Tomes S
I pars ol Ig7 i) eny

it and siicida provaabion balping
Responding bo the Halonal Cabned

BT AT 3 S 1M 0 Bt &
Haticnal Mental Heath and Welbang
Fandemic Respon=e Flan nouding

s Aborgnal and Tones Strait
Islandsr poookss’ manal nesli ana
soclal and emadonal meibang
pandamic resganse plan fo be
geeipgad and Frpmam el Igugh
Irgganiis Kadershap, NG00
kasar: lnzk fanwand b pastiua
rhanger

whancie
1

Featured
Member Prafile

Jariahis & discesdast of the Djugas
yul and Eandi peophks of tha
Kirrbesday regon of Weslam
AijEtaka

37

Literature

UNIVERSITY OF
CANBERRA

19
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Literature

UNIVERSITY OF
CANBERRA

Cusriciibum Framesork

¥ linked to psych

* online

> free

# could use chapters
in different uni

UNIVERSITY QF

CANBERRA

In 2018, major documents were updated to ensure
the research sector is current with best practice in
ethics and Nk ateqy for Indigenous health:
+ Road Map, b for improving Abotiginal and
research (Road Map 3) and

# Ethical & riginal and Torres Strait Islandar
b5 for resgarchers and

20
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i . = UNIVERSITY OF
Literature — Education CAMBERRA

First Hations
Education
in Canada:

The
Circle

Ur

FRRIERT et e i e
SR I P — Jman Parman

- _ UNIVERSITY OF
Literature - Research CANBERRA

21
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Literature - Research CANBERRA

INDIGENCS
METHODOLOGIES
hdigenous
Research
Methodologies
Bagek: Chilza
mmnene

Bridging Literature UNVERSITYOF

Sleiner

n
mmd Practice

22
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S
®
What are the next critical steps?

Next critical steps?

UNIVERSITY OF
CANBERRA

¥" FoH initial infuitive audit by 24t June
¥ Work out how to do the deep dive...

Petra overview fo create basis

Google doc folder - sharing resources
Ecology Influence webinar re process
learning circles - weekly @ lunch time?

23

eu [Bi=

ff"?‘. d%"&

EEHE&E'*

nae I'I'l-,

E
=T
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LT0
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DISTINCTIVE BY DESIGH

UNIVERSITY OF
CANBERRA

Indigenising the Psych
Curriculum

Overview of Indigenous ways of
being, knowing & doing

LN IVERSITY OF
CAMBERRA

Acknowledgement of
Country

We acknowledge the troditional owners of
contry throsghort Australio and their continuing
connection to land, cubture and community.

We pay our respects to all Elders past, presemt
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Intention & Stepping Stones as ERITEOF

Explore & discover with you Indigenous
ways of being-knowing-doing to assist
you completing the audit.

Being = perspectives & worldviews
d

Knowing = contents

\
Deing = pedagegies

W
Audit example

LN IVERSITY OF
CANBERRA

Chatham House Rules
Every sharing contributes value
Non-judgemental & respectful

Generosity & humility

Creating
Safe
Spaces

No right or wrong
Exploring & discovering together
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LN IWERIITY OF

CAMBERRA

What the world needs most is cpenness:
Open hearts, open doors, open eyes,
open minds. open ears. open souls.

Pabsart MWklLer

LN VERSITY OF

CANBERRA
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LKIVERSITY OF
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LK VERSITY OF

CANBERRA

. . _a UNI¥ERSITY OF
UC Indigenising Framework CANBERRA

UNIVERSITY OF

CAHBERRA

Indigenising” the Curriculum Framework
(2020)

WEs Framowork for embedding Aboriginal end Torpes Strait ilander ppoplas’

PEMFRECTVES, CONTERE, and pEced pEigs hEe The el s’

10
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Cantem
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L1 Iadifmran kaewiedim
23 Hiskery & conmanites
Z3Eagagermant and
]

LR [VERSITY OF
CAMBERRA

11

UK IVERSITY OF

CANBERRA
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Being = perspectives/worldviews CANBERRA

? ’
What colours do you see: e or

Black & blue?
White & gold?

14
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Being = Indigenous worldview = Paradigm Shift - S

C

Indigenous Westem
Worldview | Worldview

A

UK IVERIITY OF

CAMBERRA
The third cultural space
The yelion conire represents spaces of nod knowing —
hiref cufiural Speace OF inndeation ard crostion.
Mode! by | Dawis {2008).
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UK IVERSITY OF

Philosophy: Cosmology, ontology & epis‘l‘emalo%
CANBERRA

\ 4

Together with language & thinking = reinforce or recreate each other

Particular ways of being, knoewing & doing

17

UNIVERSITY OF

CANBERRA

What do you know about Indigenous
perspectives or worldviews?

18
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UN IVERSITY OF
CAMNBERRA

Indigenous & Western cultures = fundamentally different cosmelogies,
ontologies & epistemologies

#understand who they are and how they relate fo other creatures fundamentally
differently

+interact fundamentally dif ferently with humans and nature

Understanding similarities & differences 2 key to recognising & valuing each other

19

Indigenous cultures

UNIVERSITY OF
CANBERRA

metaphysical, nature-based, unified,
equalitarian

*=highly sophisticated

»Broom, 1994; &riffith, 2006, 2015;
Lawler, 1991

# own experiences being with Indigenous
peoples
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Cosmology - metaphysical, nature-based mESEIHRDAF

#several metaphysical beings created the land
and all creatures by travelling across
undifferentiated space & acfing out what
they had dreamed

»throughout travelling - discovered thro
observations, experience - learned w
creates & what disrupts harmony & joy,
health & well-being

*learnings form culture = views of the world,
values, Dehaviours, practices, law = pathway
that quides people how to interact to
mainfain harmony

Ontology - metaphysical E’L‘.‘EEEEHEI

#all visible differentiations arise from fundamentally
universal invisible confinuum

>distinguish between 2 distinctly different yet equally
real realms of the world...
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LN IVERSITY OF
CAMBERRA

#both modes of reality & existence are of equal value yet mutually exclusive
=inextricably linked & interact - influence & recreate each other

23

UK IVERSITY OF

CANBERRA

#indigenous people live in & shift between both worlds

*both worlds are considered & experienced in ways
that integrate physical, psychological & spiritual
levels

=experiencing the physical world richly & deeply =
means to realize the metaphysical creative powers

#rich knowledges & deep sensitivities are essential >
value growing experiential sensitivities or awareness
by fine honing capabilities to distinguish aspects of
the physical world

#high sensitivity to read & communicate with each
other & nature effectively

24
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Unified & equalitarian worldview CANBERRA

#all creatures are one & equal

»creatures includes living creatures, earth, and
primary elements, forces & principles

#exists an essential creative life force or spirit

#all creatures share common universal consciousness
of primary force = have a common origin

revery creature is a manifestation of the greater
cosmos but life force expresses itself in many
forms

»visible differences superficial

LN I¥ERSITY OF
CAMBERRA

See all creatures as people like them

# live in meaningful social interactions with all creatures

# people & nature allies
= people look after the land; the land looks after nature
- reciprocity. respect, kindness, gentleness & restraint

Recognize & value wisdom of all creatures
* nature is

= 'knowledgescape” (Griffith, 2013)

- extension of mind & body

- greatest teacher - earth = library in which books are the different elements of nature

*

> able to see & understand knowledge of animals & plants
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Self or identity CANBERRA

# located in the land
» intimately connected to ancestors, songlines
& country

» cnuntrr one is from & people one belongs to

critica '
¥ draw deeply from harmonious relationships

with each other & the land for their physical,
psychological & spiritual well-being

T . W

# if self & land separated = both diminished,
suffer, disease

Culture & 5{'.!-::i-2‘l'\,|r ETEESEHEF
A

¥ skillfully, diligently & systematically created collecti aver at
ie.ufr_ Dmlgymr"; afsghse.nring, e.';{periencing, reﬂaa:“r:iirg and
earning

¥ sophisticated culture and society = demonstrated hi%hly
advanced understanding of nature, humans & relationships

¥ nature, culture & society = mirror each other
* intertwined
* culfure & society based on nature principles

* nature provides model for democracy - extended demography
into ececratic wisdom

* intimate connection between Fmpie, & land — access to
ensuring harmomny/balance with nature < essential for physical,
psychological & spiriteal survival & thriving ef humans
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UNIVERSITY OF

CAMBERRA

[TThe Aboriginal concept of health is holistic, encompassing mental health and
physical, cultural and spiritual health, This holistic concept does not just refer to
the whole body but is in fact steeped in harmonised inter relations which constitute
cultural well being. ‘Lhese inter relating factors can be categorised largely inlo
spiritual, environmental, ideological, political, social, economic, mental and physical,
Crucially, it must be understood that when the harmony of these inter relations is
disrupted, Aboriginal ill health will persisi.**™

29

LIMIVERSITY OF
& CANBERRA

Learnings? Aha moments? Questions?
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Knowing - content - what can be known,

LINIVERSITY OF

iz known & how it can be known CAMBERRA

UNIFERSITY OF
CANEBERRA

What do you know about Indigenous ways
of knowing?
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Highly sophisticated -enormous knowledge of human (R —

beings & psychology CANBERRA

v skillfully, diligently & systematically created
collectively over at least 120,000 years of
observing, experiencing, reflecting & learning

v encoded in "dreamtime stories” created by
ancestors AMND embedded in_every aspect of
culture & society

v commonalities AND highly diverse = knowledges

v visible/objective AND invisible/subjective
knowledges

v holistic AND highly nuanced knowledges

v local AND universal knowledges - connected to and

33

UN IVERSITY OF
CAMBERRA

What kinds of topics would be important
for Indigenous & non-Indigenous students
to know?
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LN IVERSITY OF
CAMBERRA

Focus Area 2: Content

Indigenous content may include|knowledge systems and practices, oral histories and stories, and |
|mmmunity experience] It is imporiant 1o acknowledge to whom and where knowledges and
histories belong and abide by ethical and cultural guidelinegs and considerations when including

cantent.

This element outlines specific perfarmance criteria and linked to the Indigenous Cultural Capabilities
that are explicitly stated under sach of the elements below:

. 2.1 Indigenous Knowladge
. 2.2 History & Communities
. 2.3 Engagement and Communicatian

35

UK ¥ERSITY OF

CANBERRA

Element 2.1 = Indigenous Knowledge

Examples of Indigenous cultural capasilities at the unit level (Unit Learning Outcomes)

1. Demonstrated ability l:u|appl~,- Aboriginal and Torres Strait [slander knowledge within |
discipline area.

2. Demonstrated knowledge and understanding of the cultural interface|{the space
whers the two knowledge systems meet and are contasted to reconfigure or
combined as new knowledge within a discipline area).

36
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UNIVERSITY OF
FAWNEEDDA

Element 2.2 - History and Communities

Indigenouws Cultural Capabilities

1 Demanstrated knowledge and understanding of Aboriginal and Tarres Strait Islander
|I:U|II.IIES and Australia’s unigue human history of over 60,000 years '*lh ich includes both
Indigenous and non-Indigenous histories as one.

2 Demonstrated knowledge and understanding of the [impact of colonial histery on |

| Aboriginal and Torras Strait Islander peoples, cul inuing i

i iety as a whale, and th

iscipline area and profession.
Recognise the diversity of Abariginal and Tarres Strait Islander peaples’ identity, cultures
and lived experiences énd apply knowledge and understanding to reflect the spedific
priorities and neads of the local commu nity.

37

EN

UNIVERSITY OF

CANEERRA
Element 2.3 - Engagement and Communication
Indigenous Cultural Capabilities
1 |l:n0wledge and ability to build and sustain respectful and empowering relationships |'tn

work in collaboration with Aboriginal and Torres Strait (¢lander peoples and
communities for the achievernent of improved autcames,
2. Demanstrated ability to cormmunicate and consull effectively and sensitively with Lll,L_
diversity of Traditional Custodians|and other Aboriginal and Torres Strait Islander
peoples in a range of different contaxts,

38
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UNIVERIITY OF

CANEERRA

What content are you teaching that
match?

Learnings? Aha moments? Questions?

N

39

Deing = pedagogies UNIVERSITY OF

CAMBERRA
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UK IVERSITY OF

CANBERRA

What do you know about Indigenous
education & pedagogies?

UK IVERSITY OF

CANBERRA

- Indigenous education
= ignores invisible aspects of » indigenous cosmology

the world & separates unities these vital

» nature (natural sciences) aspects of life & living -

« land (geography) holistic education

* low (legal studies) » when these elements are

= medicine in harmony - health is

- song & story (social present

sciences, humanities)
= dance & painting (art)
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“ Indigenous education [N

-+ CAMBERRA
# distinguishing finer subtleties
* theoretical/conceptual > experiential & continuous
& cotegorizing .
> af designated times &~ Peflects excellent understénding of how |
spaces/places r;urﬁ earn = stories match how the mi

+ ecologically informed
- emotionally charged
= morally binding
# education strategies synergise many elements
Western sciences is discovering as being
critical for learning

UC Indigenising Framework ,ﬂr WEEEHI?:

v using Dr ¥son Yunkaporta' PhD thesis "Aboriginal pedagogi
at the cultural enterface”

v" 8 ways Aboriginal pedagogies = interconnected :

- being picture & how parts are related to whole & each &

other; scaffolding .-

= mind-body-spirit - learning through observing
with all senses & imitating/doing

= learning journey - mapping, design

- story sharing

using pictures & arts

connecting to local place (country) & communi
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CANBERRA

apac

8 Ways Aboriginal
Pedagogies

Learning Maps

Contamporary non-
Indigenous Ways
Learning Plans;

Curriculum Ca-Design;
Students-As-Partners

Learning lourney

s The path taken on the learning journey, whether that is

deliberately planned and designed, or if it happens along the way.
s Grounded in real life and the bigger picture, making connactions

and showing where the learning journey will go and what has
been complatad.

» Create 3 plan to map out the process of learning, and to show the

learning, the scope and the sequence of the learning journey -
always connecting to real life contexts and the whole
[Yunkaporta, 2009),

45

Ways of Learning and
Teaching

B Ways Aboriginal
Pedagogies

Story Sharing

Contemporary non-
Indigenous Ways
Narrative-based

Learning; Story-based
Learning; Portfolio
Practice; Learning
Duaries; Digital
Storytelling

Ideas for Indigencus ways of learning in your teaching practice

Using Stories

s Learning thraugh life experiences, and, gaining higher knowledge
through this progass,

& Sharing story to learn from each other, shared axpariences to
learn and build on a new concept and creating new knowledge,
drawing or real life experiences, on different cultural experiences;
sharing examples to connect to leaming, and for both student and
teacher to share their exparienceas.

s A holstic approzch that connacts with what happens in real life
situations and to ather pepple's story and learning journey, where
it fits in the whole/big picture, or whole story, and in life more
bropdly

* Makes meaning out of learning through connections to real life,
haw it makes sense to you and where it fits in the ke of the
learner or Indhddual {Yunkaporta, 2009)

46
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URIVERSITY OF

CANBERRA

What pedagogies am I using?

47

Indigenous + Transformative learning + Steiner Education # %EEEIHIK

B Femiokdn

¥ education = "drawing out from within® s Sie
¥ decolonizing education = emptying the cups
¥ relational & pesitioning
¥ oral = conversations - dialoguing

= yarning circles,

= pair sharing, group sharing

- holding & sofe space
¥ asking questions (incl rhetorical)
¥ providing oppertunities for reflecting :
¥ metaphors, analogies & concrete language S
¥ graphics & figures

48
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Indigenous + Transformative learning + Steiner Education LK IVERSITY OF
CANBERRA

¥ modelling

v applying

¥ examples

¥" observing-doing-feedback
¥ humar

¥ teamwork

¥ flipped classroom

¥ Indigenous research
¥ qualitative research esp critical

49
UK IVERIITY OF

STEP 1: FoH Initial Audit "% CANBERRA

¥ by 24 June e

¥ objective: report on progress of Indigenising in '

psych - what done & plan forward = baseline )
" intuitive ™ o
INTERNAL

50
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Indigenou: Ausiralons inethical snd
cuturaly respectid .

pracioes

« Ireligmalst rmsmarch
MHLAC guid el for weorking with
Irdiganaus and Tarmes Siraight
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onnctagy & epbaemology

Krnesdeg [Conteet| Ind ganaus Fe ng |Parspastivas [Frarboa: Cuning |Padagogies- |Paliperaus
knculedges wangs ol lamming)
Histerins and acabi sl iann]
F and jicati Profaccioral Practica
4.1 umlacal lrdigerous hictories ard - oversiew af Bidodcal cdlonizstien & | - cversdew of digerou : & relatinnal
Fracitional ecalagical bnowdedge bo it impacty aspacially o antolagy lmarming jaumsry - explovieg &
deveop arc augme st undersianding of pevcholegical heakh and wellbeing disooveing
whek dscipline. - perbibutiony of pepcwlagy o Mipoed classroom
celorizatiza B ways how prypdhclogy graestizne & raflecticns
Indacclanbing cemvamatiors/d dogas
- tradiianal scnlegical knowledpes - petures ants & Rgures
- ey cuiunl e sacietal prackes - sElas
- linlsges betwesn owrtny-s=i-
e
rezermended rasdings:
- Walking tagsthe shack
‘Wil Elemertary lournay
4.1, communcate and engage wik - keyInoigenous cutual and societal | - overview of ndizerous cosmoiogy, pasToning & relationel

lmarring jeumey - sxplocieg &
discesering

Flpzad clusmroom

pestiang & roflections
comarsatiorsddog e
pciures, oy & Bguresfgraphics

- ko bey

51
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54

x

UNIVERSITY OF

CANBERRA

Ideas up-skilling:

¥ Ecology Influence webinar re process
v learning circles - weekly @ lunch time?
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From: Petra Buergelt <Petra Buergelt@canbemra.edu.au=

Sent: Tuesday. 17 May 2022 1:14 PM

Taon APAC gccreditation

Cc: Fhil. kavanagh; Belle Selkir; Patricia Dudgeon; Romola Bucks: Nghi
Robinson

Subject: RE: APAC Culiural responsiveness working party - University of Canberra

feedback example

Dear Romola,

Thank you so much for being grateful for our example and for wishing to include our example as part
of the draft guidance framework.

We feel very honoured and gladly give permission to do so.

The material we sent was our starting point in 2020. In the meantime, we started implementing our
journey map and our work now also exemplifies the following AIPEP pedagogical principles:

+ 7 Learning lourney - our long-term strategic approach is specifically designed to build
Indigenous knowledges and skills of staff and students over time using a journey approach
[in the material sent you will see several times us explicitly using the term journey and
principles we are using for our journey) via diverse scaffolded professional development of
staff, and within units and across units and courses. We see building the capacity of our
team over time as critical for the more Indigenous knowledges and skills we have as
educators, the more Indigenous content and pedagogies we can integrate into our units and
COurses.

*» 4 Knowledges — our strategic journey approach is leading to colleagues incorporating
increasingly more Indigenous content into their units and more Indigenous pedagogies using
several elements of Yunkaporta®s (2008; 2016) & ways of learning and culturally appropriate
assessment items (e.g., critical reflections, dialogue). We are happy to provide in-depth
insights into two units to offer examples.

* 9 5tepped Curricula —we are changing the curriculum by vertically and horizontally
embedding Aboriginal and Torres Strait Island knowledges and pedagogies. We put in place
a process by which each colleague adds to the unit report what Indigenous aspects the
added to their units in terms of content and pedagogies. We are in the process of adding
these changes to the mapping tool/overview we created for all our units across our different
courses (see previous email) and will continue to do so over time 50 we can ensure that we
are scaffolding vertically and horizontally.

+ 10 Reflexivity — many colleagues are now using yarning circles and critical reflections in their
tutorials and critical reflections as assessment item. Happy to provide examples from
different units.

We are greatly looking forward to your response.

Best regards,
Petra on behalf of the UC Psychology Team

Dr Petra Buergelt (MA 17 class honours, PhD)
AfProfessor | Faculty of Health | School of Health Sciences

1
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Collaborative Indigenous Resaarch Initiative (CIRI) Executive Member
hittos: {fwesn . cankbera .edu.oufresearch/collaborations/cififalbout/committes

syiff Fellow | Ryoichi Sasakwa Young Leaders Fallowship, Toloyo & Nippon Foundation hitps:/wwwe sylff org/albouty
steward & Member of Leadership Committee | international Transformtive Learning Association intertio.ceg
Member of Extinction Rebellion - to join me and take action click here: hitps: Hlousrelpellion earthiwhat-is-or

University of Canberra |
Building 12, Level D, room 3a| M 04 04 B77 798
11 Kirinari 5t, Bruce ACT 2617

Latest books & papers:

The Palgrave Handbook of Leaming for Transformation hitos /fink soringer comDoolg 0 100797 E-3-
030-84594-Tepage=3#toc

Living in harmony with our envirenment: A paradigm shift

https:/ fwww researchgate net/publicationf3187217046 Living in harmony with our environm
ent A paradigm shift

Risk, transformation and adaptation: ldeas for reframing approaches to disaster risk reduction -
hitps:/fwww.mdei.com/1840-4801/168/14/25%4

ResearchGate: hitps:/fwww researchgate net/profile/Pefra Buergeh
Google Scholan: https:/fseholargoogle com/fcitafionsSuser OGN AAAAA I BRi=en

“sgientists have a moral oblization to dearly warn humanity of any catastrophic threat and to “tell it like it is.”" On the basis
of this obligation and the graphical indicators presentaed below, we declare, with more than 11,000 scientist siznatorias
from around the warld, dearly and unequivocally that planet Earth is facing a climate emergency.” (Ripple, st al,
BigScigncs, Volume 70, Issue 1, January 2020, Pages B-12)

| acknowledge the traditional owners of country throughowt Australia and their continuing connection to
land, culture and community. | pay my respects to all Elders past, present and future. In particular, |
acknowledge the Elders of the Ngunnawal people past, present and future, on whose land | live and work.

From: Nghi Robinson <n.robinson@psychologycouncil.org.au>

Sent: Thursday, 28 April 2022 9:03 PM

To: Petra.Buergelt <Petra.Buergelt@canberra_edu.au>

Cc: Phil Kavanagh <Phil. Kavanagh@canberra_edu.au>; Belle Selkirk <belle_selkirk @uwa.edu.au>;
Fatricia Dudgeon <pat.dudgeon@uwa.edu.au>; Romola Bucks <Romola bucks @uwa.edu.au=; APAC
accreditation <accreditation® psychologycouncil.org.au>

Subject: APAC Cultural responsiveness working party - University of Canberra feedback example

Dear Petra,
Thank you kindly for sharing your feedback with the Working Party. The Working Party is most

grateful for the example the University of Canberra has provided. We received a number of
examples, each in a very different format.
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4. University of Sydney: example of a comprehensive approach to curriculum
reform regarding cultural responsiveness

Subject: FW: APAC Culiural responsiveness working party - request for feedback

From: Migel Bond <MN.Bond@westernsydney.edu.au>

Sent: Tuesday, 8 February 2022 9:35 AM

To: Nghi Robinson <n.rebinson@psychelogycouncil.org.au>

Subject; Fw: APAC Cultural responsiveness working party - request for feedback

Mghi,

Again, hope | am not burying you with material you already have.
Best wishes, Nigel

Emeritus Professor Migel W. Bond, B5C (Hons), PhD, FAPS, FASSA

Western Sydney University

Deputy Executive Editor "Appetite™
hittps:/ fwww.editorialmanager.com/appetite/
Executive Officer (P/T) Heads of Dept. and Schools of Psychology Association

http://hodspa.org au/

From: Paul Rhodes <p.rhodes@sydney.edu.au>

Sent: Monday, 7 February 2022 4:39 PM

To: Nigel Bond <N_Bondi@westernsydney.edu.au>; Frans Verstraten
<frans.verstraten@sydney . edu.au>

Subject; APAC Cultural responsiveness working party - request for feedback

Hi Nigel,

I hope the information below is helpful and what you were seeking. It provides an example of
a comprehenzive approach we have taken to reform regarding cultural responsiveness in The
School of Psychology at The University of Sydnev. If vou need me to break it down and
provide more detailed examples of specific Units of Study let me know. I did feel. however,
that it was important to demonstrate how important it 15 to create a pathway of learning
throughout the jourmey from first vear psvchology to Phd. This is consistent with the idea that
cultural responsivensss iz a process that iz life-long, or long-term, rather than tanght as a set
of technigues. OFf course it 15 all a work in progress. [ have focussed on the framework, some
of the evidence we have generated so far, successes and challenges.

Orver the past four vears we have embarked on a major project of curriculum reform
regarding cultural responsiveness, first in the Masters of Clinical Psvcheology and now in the
Undergraduate and Honowrs Psychology degrees.

© APAC Page 275 of 279



In terms of frameworks we have taken a 'cultural hunulity' and "cultural respensiveness’
approach. This is in line with Best Practice Guidelines

httos:/www universitiesanstralia edu. auwp-content uploads 201 9/06/ MNational -Best-Practice-
Eramework-for-Indigenous-Cultural -Competency-in-Australian-Universities pdf

as well as our own research into curriculum reform.

3:/aps. onlinelibrary wiley. com/doi/abs/10.1111/cp 12228

hittps:/www. tandfonline com deoifabs/10.1080/13384207. 2021 1924655

Central cur approach has been the primacy of providing dialogical opportunities for students
to reflect on their own backerounds, both in terms of cultural strengths and factors related to
histories and current issues, related to power and colonisation. In the Masters of Clinical
Psychology and Honours courses this has been done iz small classes, allowing for this kind of
collective conversation.

In addition we have sequestered an Academic position in the Masters of Clinical Psychology
for an Aboriginal scholar (going to ad this vear), have included two casual Aboriginal
lecturers to teach Social and Emotional Well-Being, and have integrated Aboriginal
knowledge into around a third of the Units of Study. In the last two vears we have admitted
the first four Gadigal students into the Masters Program. This amounts to 10% of our total
intake.

At present we are currently developing an approach to cultural responsiveness that 1s suitable
for large undergraduate classes, a more significant challenge.

In order to achieve thiz we have focused first on integrating Aboriginal Knowledge systems
into these classes. We believe that cultural humilitv should begin with an encounter with such
knowledge. Last vear we convened a working party consisting of eight "allies' or 'champions'
in our School, none of whom are Aboriginal. We then invited a senior Aboriginal academic
from the School of Education to join us and guide us in how to proceed. We have done the
following so far

1. Received funding from our HoS to employ an Aboriginal consultant to assist us in
Undergraduate curriculum reform (note: we are starting with second vear courses in
2022)

2. We are in the process of developing an Aboriginal consult group, including local
community members, Aboriginal academics, and a young person to provide further
oversight

3. We are employing an Aboriginal intern to support the project, 18-21 years of age.

In general our aim is to develop a pathway from first vear to Phd so as to support the
development of an Aboriginal cohort of leaders. In terms of PhD students, we admitted our
first in 2020. We are developing close relationships with Aboriginal academics in other
fields, with the aim of applying for grant funding to support mere. In particular we have been
working with Professor John Gilroy, a disability scholar, recent SOAR. prize recipient

2
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and Deputy Director Aboriginal and Torres Strait Islander Research DVC-Research to
develop an inferdizciplinary ARC Indigenous Grant application for 2023, We believe
interdizciplinary research provides a way for black scholars and white allies to come together,
providing opportunities for reconciliation and the funding of Aboriginal researchers.

Paul
Associate Professor Pawl Rhodes (he'him)

"2 psychology of iberafion requires a pror iberation of psychology” -Ignacio Martin-Baro

THE UNIVERSITY OF SYDMNEY
Lewed 3 Bulding F, 24 Mallett 5t, Camperdown, 2050
T 0415030382 | F +612 9351 733

E p.rhodesfisydney.edu.au | W hitp/fsydney edu.aufscience/people/p.rhodes php

Beyond
the Psychology

Industry

Hioan Flvs Might We Heal
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5. University of Western Australia: example of incorporating critical self-reflexivity

From: Sirmon Farrell <simon farell@uwa edu.au=

Sent: Wednesday, 9 February 2022 10:58 PM

i[5 APAC accraeditation

Cc: Migel Bond

Subject: APAC Cultural responsiveness working party - request for feedback

Dear Mghi (cc: Migel),

You have recently received our APAC submission, where we have addressed this in
substantial detail.

| will here take the opportunity to highlight @ move to good practice in our postgraduate
clinical program, which is the incorporation of critical self-reflexivity—a key part of cultural
responsiveness, and highlighted in the AIPEP curriculum framework:

Engaging in critical self-reflexivity is crucial to culturally responsive practice. This is
consistent with the AIPEP-CF pedagogical principle of Reflexivity, and it also reflects the
Indigenous Allied Health Association (IAHA)'s Cultural Responsivity Framework's
(Indigenous Allied Health Australia, 2019), and AIPEP Community of Practice and AlPA
member Pete Smith and colleagues’ (2021) perspectives on core elements needed for
cultural responsivity. We take the view that all (emerging) clinical psychologists must
understand their own culture before they can understand their own biases, and how these
then impact on their interpretations of and interactions with others and participation in
service systems. This requires students to engage in increasingly critical self-reflexive tasks,
with the purpose of improving their practice (i.e., not for one’s own self-understanding as
an end-point).

Our teaching in reflexivity skills involves increasing challenge and occur in conjunction with
teaching about cultural models. This begins with relatively more basic cultural models that
focus on therapist skills and perceptions (cultural awareness and cultural competence; note
that we teach and assess ‘competence”’ as akin to fitness’ and do not imply that there is a
‘successful’ end-point). Within this, we start with basic skills in cultural self-reflection (i.e.,
what is my culture?), and move to some beginning self-reflexivity questions (e.g., how do |
use my culture as a yardstick to judge others?). In a unit mid-way through the sequence,
students expand on this, as they have in-class discussions and homewaork self-reflections on
their own culture, how this might differ from others, and reflexively examine how this
personal experience might influence their cultural lens and practice as a clinical
psychologist. In a unit late in the sequence, as of 2022 we will move to cultural models that
focus on the client’s perception of the therapist or therapist-client interchange (i.e., cultural
humility and responsiveness). Students will engage in increasingly challenging in-class
exercises in cultural self-reflexivity (e.g., around positioning self]). Reflexive exercises are in-
class and not assessed; instead, students will be assessed on their ability to articulate the
need for self-reflexivity in practice, and what kinds of questions that they can ask when
engaging in self-reflexivity as a clinical psychologist. Consistent with AIPEP-CF principle of
The Learning Journey, this provides students with a safe and supportive space free from
judgement. Before leaving, students form a plan to continue along their cultural
responsiveness journey in the future.
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These workshops also ask students to contemplate the APS apology (Australian
Psychological Society, 2017). Students critically evaluate the history and current
profession, acknowledge its role in practice and policy that has negatively impacted
on Aboriginal and/or Torres Strait Island people, and see themselves as part of the
pathway forward in establishing trust. Students are tested in identifying how the
APS apology is culturally responsive and humble.

The incorporation of self-reflexivity has been introduced across several of our units,
and has primarily been led by A/Prof Jeneva Ohan.

Kind regards,

Simon

Simon Farrell (he/him)

Professor and Head of School

school of Psycheological Science = M304, Perth WA 4009 Australia

+&1 B 6488 3272 = simon.farel@uwa.edu.ay + hitps/fpsy-farell.github.io = @psy-
farrell

WESTERN ¢ | w | m

H Seek
n | @ Wisdom

CRICOS Code: D01246G

We acknowledge we are situated on Moongar laond, and that Noongar people remain
the spiritual and cultural custedians of their land, and continue fo practice their values,
languages, beliefs and knowledge. We pay our respects to the fraditional owners of
the lands on which we live and work across Westem Ausiralia and Australia.
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