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Objectives

To share a \

practical example

of working toward Work samples

decolonising and clgle
Indigenising resources

curricula will be
for APAC Level 2 presented.
programs.
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Barriers to decolonising psychology are multifaceted
and involve institutional and individual factors.
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Non-Indigenous academics may lack confidence and capability,
including reluctance to reflect on ways they may madvertently S—
perpetuate institutionalised racism. IR

Aboriginal and/or Torres Strait
Islander academics have described
“racialised power imbalances”
that impose a burden “to be the
consulted, collaborator, mentor,
developer and deliverer” (Thunig &
Jones, 2020, p. 8).
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sy Counselling
& Intervention —

Two units in our APAC Level 2 (Honours and Graduate
Diploma, Advanced) programs were selected.

Institutional Support
ligelnn!
context

Department Chair
& School Dean

Active
S\WilglelSigals
Indigenous

Psychology
Committee

History of
engagement

-

Existing
relationships
with a range of

with Moondani
Toombadool
Centre

Involvement
with AIPEP
Community of

Practice

N

stakeholders
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Two-way learning (Nakata, 2002) between non-Indigenous
academics and Aboriginal expert partners was prioritised.

Approach

Core
principles of

Codesign process
with Aboriginal expert
partners and
non-Indigenous
academics

Resources &
learnings
from AIPEP

& the COP

N

justice &
.~ self-determination
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CODESIGN PROCESS

Conceptualisation

Model to approach
decolonisation &

Indigenisation process
formulated by
Department Chair

X 2021

Unit selection

Two 4th-year
units were

selected

Two non-Indigenous
academics developed
initial content ideas and
sourced resources

Launch!
Units

launched for

delivery

Funding approved at
the School-level to
compensate
Aboriginal expert
partners and non-

Team
establishment
Aboriginal
expert partners
(1 clinical psychologist,
3 postgraduate students,
1 Honours student) &

4 non-Indigenous

Indigenous academics
academics

for their contributions

Curriculum
refinement
Team convened and
Aboriginal expert
partners provided
critique, feedback &
suggestions on
content iterations

11
Unit revisions
» Weekly learning outcomes
* Teaching module content
* Readings
* \Videos
» Podcasts/interviews
» Activities
+ Case examples
» Reflective activities
* Assessments
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Cultural safety

b they Jr—

Ihurs! values, hoer they can

that may exist inrelstionshiis between cient and counsefor.

Ab o r i gi n a | a n d Creating culturally safe spaces fmAbmr‘tginaJ and Torres Strait Islander people
Torres Strait Islander e '

Cultural Safety
Framework

Tet shemative |

B Reflection.
Reflective exercise g Lol
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“Our collaborative work had the hallmarks of messiness,
joy and discomfort” (Delbridge et al., 2022, p. 1493).
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https://www.dhhs.vic.gov.au/sites/default/files/documents/202004/Part%201-Aboriginal%20and%20Torres%20Strait%20Islander%20cultural%20safety%20framework-20190620.pdf
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=

A

foundational

model
educators might

consider when striving
to decolonise and
Indigenise their
courses.
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Thank you!
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