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Setting the Scene: Your Questions?

• What is the  purpose of this competence framework? (next slides)

• Will the ICUP Model have any regulatory influence on our programs? = No

Guidance only!     ”supporting local adaptation while encouraging global coherence” [ChatGPT]

APAC: standards must be “fit for purpose and consistent with local and international best practice"

• Are there any advantages(strengths)/opportunities to us considering this 

Model? If so:

• How could the ICUP Model sit alongside regional/national/local 

guidance/regulation?

• Barriers to adoption (challenges) and possible solutions?

• Relevance to Australia 3



Background: National Differences in Undergraduate Programs

(1) Aims of UG programs:  
Professional, Pre-professional, and/or Liberal Arts & Sciences?

(2) % of UG psych major students who become “professional 
psychologists” 
and/or  psychology researchers/academics?

• eg Germany >90%; 

• cf USA <14%; UK 20%; Australian estimates: 25- 46%  - leading 
some to question the value of UG psychology education 

[need strategies to address this!]

(3) Requirement for psychology-specific regulation
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International Collaboration on Undergraduate Psychology Outcomes 
(ICUPO) Project: 

Rationale

1. Growing number of psychology programs worldwide (mobility, 

communication)

2. A model of international professional psychology competences exists 

(IPCP, 2016), but not for undergraduate/foundational competences

3. Multiple stakeholders, given diverse careers & potential positive 

societal impact

4. Consideration of current/future needs of
• psychology, including psychological science

• Society
• ->  “reimaging psychology not as a siloed discipline, but as a globally relevant, 

ethically grounded, socially impactful force” [ChatGPT]

•



Rationale #2:

Professional psychology competence: “Combination of practical and theoretical 
knowledge, cognitive skills, behaviour, and values used to perform a specific 
behaviour or set of behaviours to a standard, in professional practice settings 
associated with” an advanced professional psychology role (based on IPCP, 
2016, p.4).

Foundational psychology competence: “A specific behaviour or set of 
behaviours performed to a standard, within personal, work or community 
contexts; these behaviours are underpinned by practical and theoretical 
knowledge, cognitive skills, attitudes and values. A foundational level of 
competence indicates that graduates will have broad and coherent knowledge 
and skills that can be further developed as professional psychology competences 
in advanced UG or graduate programs”. (Nolan et al., 2025).



Rationale #3 - Stakeholders: Foundational vs. Professional



Rationale #4 

Consideration of current/future needs of 

A. Psychology, including psychological science – eg deal with

- WEIRD and related issues eg replication

- growing mistrust of value of science, including psych. science

- questioning of value of UG psychology

B. Society – eg deal with

- mental health crisis

- racism, inequities, climate change, etc. – behaviourally related

Need more strategies!

One strategy: A constructive shift in foundational psychology education.



Guiding Frameworks for ICUPO – (1) Psychological Literacy

Psychological literacy “is the intentional application of 

psychological knowledge, skills and values to achieve personal, 

work and community (local to global) goals; 

the integration and application of foundational psychology 

competences within an undergraduate program should lead to 

psychologically literate graduates.” 

Nolan et al. (2025); icupo.org

[emphasis added]

http://icupo.org


Guiding Frameworks  – (2a) Cultural Responsiveness 

Cultural Responsiveness “involves adopting an ongoing 

reflexive approach to understanding and addressing the 

psychological needs and well-being of diverse populations, 

including by actively seeking knowledge about cultural groups -

their histories, traditions, customs, systemic influences, and 

unique challenges.” 

(Nolan et al. 2024 preprint; Cranney et al., 2025; based on APAC, 2022)
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Guiding Frameworks – (2b) Reflexivity

“Reflexivity is finding strategies to question [on an ongoing basis] our 

own attitudes, thought processes, values, assumptions, prejudices and 

habitual actions, to strive to understand our complex roles in relation to 

others. 

To be reflexive is to recognise we are active in shaping our 

surroundings, and begin critically to take circumstances and 

relationships into consideration rather than merely reacting to them, 

and help review and revise ethical ways of being and relating to our 

[ever-changing] world” 

(from https://learningforsustainability.net/reflective-practice) [words in square brackets added in 

Nolan et al., 2025, Gamma.R3] Explanatory note: With ‘reflexivity’, there is a particular emphasis 

on the ongoing examination of one’s own values/ethics/beliefs/capabilities and relative social 

power, and how this influences our behaviour and our impact on others.



Cultural Responsiveness and Reflexivity 

(APAC, 2022)



Guiding Frameworks – (3) Potential Global Citizens

Global citizenship “is the understanding of global 
interrelatedness, and the capacity to live, work and 
contribute positively as a member of global 
communities.” 

Cranney et al. (2012, 2022b)



Methods

ICUPO* Central Committee (first meeting Oct 2022)

▪ 19 members, 15 countries

IRGUPO  - Reference/Advisory Group

▪ 103 members, 39 countries

▪ Virtual Committee Meetings (~10/year)

▪ Working group meetings (~30/year)

▪ Consultations with IRGUPO, psych organisations and leaders

▪ Conference attendance: e.g., ESPLAT, AsiaPLAT, AusPLAT, ICP 

(2023-2025)
* International Collaboration on Undergraduate Psychology Outcomes

Methods: ICUPO Project – Structure/Processes 



ICUPO Committee & IRGUPO Member Representation

UN SDGs and Psychology [Susan 5 min]



Methods

Took into account over 40 national, regional & international models/frameworks 

relevant to educational outcomes eg
▪ OECD 2030 (2019)

▪ European Higher Education Area (2005, 2018) 

▪ EuroPsy (2023)

▪ IPCP (2016)

▪ UN Sustainable Development Goals

eg 27 UG psychology outcome models/information: Aotearoa/New Zealand, Australia, 

Bosnia and Herzegovina, Brazil, Cameroon, Canada, China, Colombia, EU/Czech Republic, 

EU/Germany, Hong Kong, India, Japan, Kenya, Lebanon, Montenegro, Netherlands, Norway, 

Philippines, Romania, Serbia, EU/Slovakia, South Africa, Thailand, Ukraine, UK, USA

Systematic, inclusive processes of scholarship, collaboration, consultation, analysis, & synthesis:

Methods: ICUPO Project - Structure/Processes 



International Competences for Undergraduate Psychology 
(ICUP) Model                           [Gamma.R3 Version; Nolan et al., in prep; osf.io/6y38x/] 

▪ Psychological Knowledge

▪ Psychological Research Methodologies 
& Methods

Psychology-relevant

▪ Values & Ethics

▪ Critical Thinking & Problem Solving

▪ Cultural responsiveness & Diversity

▪ Communication & Interpersonal Skills

▪ Personal & Professional Development

See osf.io/6y38x



International Competences for Undergraduate Psychology (ICUP) Model 

icupo.org

osf.io/6y38x



1. Psychological Knowledge

1. Evaluate the fundamental concepts, 

theories, principles, methodologies and 

methods of psychology, including 

acknowledgement of multiple ways of 

knowing (e.g., Western, Non-Western, 

Indigenous).

2. Critically analyse the history and current 

context of the discipline of psychology 

and its philosophical, social-cultural, 

historical, and geopolitical influences.

3. Identify the distinctive contribution of the 

discipline of psychology in relation to 

other disciplines to understanding the 

self, others, and contemporary contexts.

This competence category refers to foundational 

understanding of the field of psychology, which 

includes a critical knowledge of its fundamental 

concepts, theories, and principles, as well as its 

core research methodologies and methods and 

their potentials and limitations. It also involves 

recognising the influences of philosophical, 

historical, social-cultural and geopolitical factors 

on the discipline. This knowledge extends to 

comprehending the connections and distinctions 

between psychology and other disciplines. 

Applying psychological knowledge entails 

addressing inquiries in a scholarly manner, and 

considering disciplinary, epistemic, and 

interdisciplinary insights and issues. 



2. Psychological Research Methodologies & Methods

1.Evaluate the strengths and limitations of the 

different paradigms, methodologies, and core 

methods of psychological research.

2.Identify and formulate research questions; align 

appropriate methods to the research objective(s); 

gather and analyse data; interpret and evaluate

findings relevant to the methods used; and 

communicate all aspects of this research process.

3.Evaluate the integrity of psychological research in 

terms of ethical considerations, the influence of 

personal and social-cultural factors, and the 

cultural and social appropriateness and impact of 

the research.

This competence category refers to 

foundational conceptual and 

procedural knowledge about 

research, a critical understanding of 

methodologies and methods, and 

the application of scientific skills for 

effective and transparent evi-

dence-based problem-solving to 

achieve research, personal, work 

and community goals. It entails 

mastering typical research tasks in a 

scientifically and critically reflective 

manner, including considering the 

broader societal impact of 

psychological research. 



1. Demonstrate ongoing reflexivity 

regarding personal values and biases 

and their developmental, social-

cultural and contextual influences.

2. Evaluate the ethical and legal 

principles and values of professional 

codes of conduct relevant to 

psychological research and practice, 

and to the academic context.

3. Evaluate moral and ethical dilemmas 

and apply psychology-informed ethical 

decision-making in diverse personal, 

professional and cultural contexts.

This competence category refers to a foundational 

understanding of ethical issues (including human 

rights issues), legal considerations, and concepts 

related to psychological activities and research 

involving individuals, groups, and organizations. It 

involves the application of psychology-informed 

knowledge and skills, which are vital for guiding 

evolving personal and professional behaviour. This 

competence includes: an ongoing critical examination 

of one's values and ethics and of psychological 

science values; ethical decision-making in the face of 

moral and ethical dilemmas; and compliance with 

professional codes of conduct and legal 

requirements. By integrating these competence 

facets, individuals can more effectively work towards 

achieving meaningful personal, work, and community 

goals on both local and global scales. 

3. Psychology-relevant Values & Ethics



1. Demonstrate reflexivity regarding the impact of 

one’s own and others’ historical, social-cultural, 

and geopolitical contexts and roots in 

understanding self and others – on an ongoing 

basis.

2. Demonstrate cultural responsiveness and 

humility, that is, behaviour that is respectful, 

compassionate, culturally appropriate, and 

sensitive in relation to individuals, groups, and 

communities from diverse cultural and personal 

backgrounds.

3. Propose, implement and/or evaluate 

interventions based on psychological science  

to meet the needs of diverse cultural groups 

including marginalised groups.

This competence category refers to the 

awareness, sensitivity, knowledge, and 

skills required to effectively communicate 

and interact with individuals, groups, and 

communities from diverse cultural and 

personal backgrounds in a manner that is 

reflexive, respectful, culturally responsive, 

and inclusive. Applying foundational (inter-) 

cultural knowledge and skills and a 

diversity-sensitive attitude involves ongoing 

reflexivity regarding one’s own and others’ 

historical, social-cultural, and geopolitical 

contexts and roots, aiming to achieve 

valued personal, work, and community 

(local to global) goals. 

4. Psychology-relevant Cultural Responsiveness & Diversity



5. Psychology-relevant Critical Thinking & Problem Solving

1. Evaluate claims by considering source 

credibility and validity, the potential for 

bias, and evidence of multiple 

perspectives.

2. Apply problem-solving to generate ideas 

to address psychological challenges.

3. Form and justify judgements and 

decisions based on psychological 

knowledge, skills and values.

4. Propose, implement, and/or evaluate 

interventions  to promote critical thinking 

and creative problem-solving.

This competence category refers to foundational 

knowledge, skills, and values/attitudes to analyse and 
resolve challenging issues and concerns. Psychology-
informed critical thinking and problem-solving entail 

critically evaluating information, employing logical 
reasoning, considering multiple perspectives, assessing 

the credibility and validity of sources, and identifying 
cognitive biases. Problem solving additionally 
encompasses generating innovative ideas, embracing 

ambiguity, and exploring various possibilities. Individuals 
with these competences can make informed judgments, 

draw conclusions, and implement interventions using 
strategies such as metacognitive techniques and 
reflective practices. Applying these competences will 

allow individuals to more effectively achieve valued 
goals in their personal lives, engage in effective 

decision-making in professional settings, and contribute 
to the well-being and progress of their communities. 



6.  Psychology-relevant Communication & Interpersonal Skills

1. Demonstrate foundational communication 

and collaboration skills using a variety of 

formats to communicate psychological 

principles, research findings and implications 

to diverse audiences.

2. Demonstrate teamwork skills that promote 

understanding, inclusivity, and cooperation 

among team members. 

3. Demonstrate appropriate and ethical use of 

digital technology to facilitate communication 

and collaboration using a variety of 

communicative formats.

This competence category refers to 

foundational competences to communicate 

and collaborate effectively and meaningfully 

in various contexts, ranging from general 

communication and interpersonal interactions 

to psychology-specific situations such as 

communicating psychological principles and 

research findings. Digital Literacy (including 

aspects of AI literacy) is crucial in facilitating 

communication and collaboration. By using 

the competences in this category, individuals 

can more effectively achieve valued 

personal, work, and community goals, 

fostering a sense of "learning to live together" 

by promoting understanding, inclusivity, and 

cooperation from local to global scales. 



7. Psychology-relevant Personal & Professional Development

1. Demonstrate ongoing reflexivity regarding one’s 

competences, values, and interactions with others 
to enhance self-care and the self-regulation of 
thoughts, feelings, and behaviours.

2. Seeks and applies advice appropriately from 
experts/mentors/supervisors when experiencing 

limitations in judgment or competence. 

3. Identify, plan for, and instigate one’s potential for 
social contribution, including career aspirations and 

requirements.

4. Propose, implement and/or evaluate interventions 

to address psychological challenges in workplace 
contexts. 

5. Propose, implement, and/or evaluate interventions 

to meet the psychological needs of communities 
(local to global), with reference to the United 

Nations (UN) Sustainable Development Goals 
(SDGs), such as eliminating racism and human 
habitat destruction.

This competence category refers to the foundational 

knowledge, skills, and values/attitudes specifically 
tailored to facilitate personal and professional 
development, through integration and application of 

multiple foundational competences (i.e., aspects of 
psychological literacy). The category encompasses: 

reflexivity to enhance self-awareness and knowledge 
of one's competence level and impact of interactions 
with others; proposing interventions to enhance self-

care practices and self-regulation; identifying career 
aspirations and requirements; and formulating and 

executing career development plans. The category 
also includes proposing interventions to address 
workplace and current societal challenges, including 

sustainable development goals (SDG) such as 
eliminating racism and reducing human habitat 

destruction. These competences are leveraged to 
attain individual, work-related, and broader community 
goals, spanning from local to global impact. 



Global Human Behavioural Needs

Competence 7.5
“Propose, implement, 
and/or evaluate 
interventions to meet the 
psychological needs of 
communities (local to 
global), with reference to 
the United Nations (UN) 
Sustainable Development 
Goals (SDGs), such as 
eliminating racism and 
human habitat destruction”

[Figure ref: United Nations Department of Global Communications, 2023]; see Nolan et al., 2025



ICUP: Current ICUPO Work

Collating resources; designing training & support for ‘early adopters’; 
dissemination:

• Websites (eg icupo.org)

• Conference presentations/Workshops

• Social media @icupo.bsky.social

• Engagement with psychology organisations

• Engagement with Schools/Departments of Psychology

• Educational resources (eg osf.io/6y38x/)

• Educator & student surveys – see icupo.org – links at top & bottom of main 
page

• Publications 

https://osf.io/6y38x/


ICUP: Publications
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Implications/Questions

Advantages(strengths)/opportunities to considering the ICUP Model?
▪ Adoption =  constructive shift in foundational psychology education
▪ Because graduates can help address crises in psychology and society
▪ ie “sets the stage for harmonizing education with societal need, equipping graduates for 

meaningful contribution across social-cultural, personal, and work contexts” [ChatGPT]

At national and institutional/departmental levels:
• potential for improved quality of graduate outcomes
• ‘selling point’ to recruiting local and international students

At individual educator level:
• ICUP Model can inform individual teaching approach
• adopting psychological literacy as a teaching approach should increase capacity to 

tolerate institutional change stressors (Hulme & colleagues, 2017a, b)



Implications/Questions

How could the ICUP Model sit alongside regional/national/local 
guidance/regulation?

• National: Mexico
• Institutional Program: Norway, Philippines, UK, USA, Australia

Barriers to adoption (challenges) and possible solutions?
• Legislation: Germany
• Recent changes in national model: Brazil, UK, USA



Relevance to Australian Psychology Education & Training??

ICUPO Engagement with peak Oz psych organisations, eg:
2024: Conversations/presentations: HPA (x2), AIPEP, APS-PsyEd IG, 
APS-DPRET

2025: TM&JC: March + September submissions to APAC; AusPLAT
presentations

A: March submission: Mapping current APAC Level 1 competences to 
ICUP competences and identifying gaps relevant to PsyBA Professional 
Competences
B: Student survey re. Level 1 competences
C: Potential contribution of all UG grads 



Relevance to Australian Psychology Education & Training??

A.Mapped current APAC Level 1 competences to ICUP competences; 
identified gaps relevant to 2025 PsyBA prof. psych competences (PPCs) eg basic:

• capacity to conduct research  [ICUP 2.2;  PPC 1.5]
• reflexivity wrt values & biases [ICUP 3.1; PPC 3.5] 
• capacity to seek advice appropriately from experts/mentors/supervisors 

when experiencing limitations in judgment or competence [ICUP 7.2; PPC 
3.2, 6.7]

• appropriate and ethical use of digital technology  [ ICUP 6.3;  PPC 6.4]

Not to mention eg:
• application interventions [ICUP 4.3, 5.4, 7.4, 7.5]
• critical thinking skills (other than analysis of existing research) [ICUP 5.1, 

5.2, 5.3]
• career development learning [ICUP 7.3]



Relevance to Australian Psychology Education & Training??

B. Surveyed students re.program coverage of APAC Level 1 competencies -
appeared less on:

• 1.2 cultural responsiveness
• 1.5 on interpersonal skills & teamwork

cf. ICUP Model: 3 x CR competences, 3 x communication/interpersonal 
competences.

C. Historically, psych education dominated by production of:
professional psychologists; psychological scientists, but < 50% of grads.

Psychology grads, regardless of career destination, can positively impact 
societal & individual wellbeing - influential decision-makers…

Overall: adopting ‘gap’ competences -> improved quality outcomes for all 
stakeholders; addressing crises in psychology, society (=constructive shift).



Relevance to Australian Psychology Education & Training??

Consider:

Including ICUP competences -> better long-term outcomes for all because:
• increased research training requirements

• strong emphasis on reflexivity and cultural responsiveness

• strong emphasis on basic integration & application of ICUP competences

= Better integration of ‘scientist-practitioner’ education & training within first 3 years



Relevance to Australian Psych. Education & Training: What next?

Regarding PsyBA’s proposed changes:
Many challenges, many unanswered questions, particularly from 
perspective of education providers
Principles. Ideas. 

Call on HPA (+ PsyBA & APAC) to lead the way in terms of 
- ‘asserting the body of the 2-tailed dog’
- sharing educational innovations/resources
- demanding funding from Fed.Govt to develop essential resources
- demanding that cost of  placements leading to registration be 

covered by Fed.Govt
Thank you, and, good luck!



Thank You for 
listening! 

Questions?

Jacky Cranney
j.cranney@unsw.edu.au

@icupo.bsky.social

mailto:j.cranney@unsw.edu.au
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Principles for writing competence statements

We will:
1. specify “end-point” UG foundational psychology competences…

2. focus on current trends and future needs.

3. aim to inclusively represent the diversity of psychology UG programs…

4. refer to existing national, regional and international… models

5. emphasize the application of psychology in diverse, relevant contexts: personal, work, and 
community (from local to global)…

6. emphasize motivational framing – that is, include reference to goals…

7. develop an overarching goal for FPCs that includes “psychologically literacy”…

8. specify competences that can be taught, learned, and assessed, in manifold ways

9. use appropriate action verbs (operators)…

10. aim for (a) consistency in wording, (b) simplification and economy of wording….



Methods: Structure/Processes

e.g., OECD 2030; 
APA, EuroPsy, 

Hong Kong



Methods: Work on Cultural Responsiveness & Positionality

Positionality “refers to how differences in social position and power shape 

identities and access in society” (UBC, n.d.)

1. December 2022 positionality exercise, answers to questions in an open-ICUPO file 

2. May 2023 , positionality discussion led by Waikaremoana Waitoki  & Dawn Darlaston-

Jones to clarify why we are involved in ICUPO

• further developing reflexivity and Cultural Responsiveness during the ICUPO 

processes

• ongoing inclusive processes, both internally & externally

3.  Increased motivation to renew purpose and nature of psychology & psychology

education

4.  Paper on Cultural Responsiveness and the ICUP-Model: Cranney et al., SoTLiP
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INTERVENTION (Nolan et al. Gamma.R3 preprint)

“A deliberate and structured process usually based on a theoretical or practice-

based model and having an expected outcome. The process is one in which some 

action is taken through which it is expected that the individual or group of individuals 

involved will be changed” (IPCP, 2016, p.6). 

Explanatory Note: The term ‘intervention’ used in this Model is not narrowly defined to 

psychotherapeutic ‘treatment’ interventions; rather, interventions can be undertaken in any 

context where changes in human attitudes and behaviour are sought, for example, programs 

to: (a) modify one aspect of one’s own behaviour (e.g., engage in regular mindfulness 

meditation practice); (b) in work settings, increase awareness of diversity, and optimise 

inclusive behaviours; (c) increase aged-care workers’ evidence-based dementia-sensitive 

behavioural management skills; and (d) increase effectiveness of study strategies for high 

school students..

At this level, interventions are very unlikely to be ‘treatment’ or even ‘early intervention’ 

focused, and are much more likely to be ‘prevention’ or ‘wellbeing optimisation’ focused…
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